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Sprachbeherrschung is a study subject in the German Language education
department in the faculty of language and art, Universitas Negeri Medan, which
teaches four language skills completed by cross culture and social behavior.
Therefore, the present study aims to develop teaching material for the subject of
Sparachbeherrschung based on outcome. This development research is a
qualitative descriptive study. The teaching material was develop based on
semester teaching plan arranged in accordance with outcome-based learning
principle. The development model used was Thiagarajan model consisted of four
steps, i.e. defining, designing, developing, and disseminating. The presented
report only consisted three out of four steps, in which disseminating was
excluded. Defining step is the step of formulating the idea through need analysis.

The designing step is the step of mapping the graduate learning outcome to the
subject learning outcome which is associated to the result of need analysis. The
developing step was carried out through the activity of material development and
expert validation. The experts were three individuals with expertise in material
development. the instrument used was validated. Instrument used was in form of
questionnaire refers to likert scale. The result of expert validation indicate that
the teaching material was suitable for use, with an average score of 90,0.
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INTRODUCTION

The curriculum of higher education always adopt to the current time. The rapid
edvancement of thechnology and other innovative product must be companied with the effort
to counterbalance with the education endevour, especially to the effort of upgrading the quality
of human resources. In today's era of disruption, there has been a noticeable shift in human
roles transitioning to advanced technology. Even some aspects of human services have been
replaced by technology. This fact has been quickly responded by Universitas Negeri Medan by
conducting scientifict discussion about outcome-based education (OBE), not only that but also
curriculum has been prepared through the work of the study program and the faculty. In point
of fact, the principle and goal of OBE have long been implemented in the Universitas Negeri
Medan. However, a reaffirmation was later carried out to ensure that all study program truly
prepare themselves to meet the human resource needs in the era of disruption. Through this
reaffirmation, all graduates or alumnus could be directed towards the need of stakeholders and
job market well as to the need of industry nowadays.

Sprachbeherrschung is a course within the German Language Education program. The
learning outcomes of this course are derived from the graduate learning outcomes set by the
program, which include the ability to master the theoretical concepts of German language skills
and linguistic elements for effective, spontaneous, and systematic communication in both
formal and non-formal contexts. Meanwhile, the learning outcome set in the
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Sprachbeherrschung course is able to master the German language skill regarding to the theme
and linguistice sturcture at the level B1 in accordance with Germanistischen Européischen
Rahmen (GER). The key performance indicator (KPI) in higher education becomes an essential
direction to ensuer the qulity of education. The eigght KPIs establised by through Minister of
Education and Culture Decree Number 754/P/2020 regarding eight KPIs as the key
performance indicator of higher education (Dirjendikti, 2021), turned into direction and goals
for the implentation of the learning process. If observed, the eight KPIs are closely
interconected and mutually supportive towards the achievement of educational goals. The main
objective of one ut of the eight KPIs is to ensure the graduates to get a proper job or a job that
is in line with their field of study. This means the knowledge and skills obtained from the
college is useful for the job that they do. Further, a proper job is valuated from its type and the
income it provodes. At the same time, creating a a job opportunity is even the most crucial
aspect in the fisrt indicator of the KPIs.

The achievement of the Key Performance Indicators (KPIs) is assessed annually through
the implementation of a tracer study using a validated instrument. Specifically, an initial study
was conducted to determine the number of alumni who have secured good and suitable jobs.
Out of the 50 alumni who responded to the questionnaire, 42 participated, and among them, 32
alumni reported having jobs, while the remaining 10 did not. Regarding the benefit of the
knowledge and skills learned in college, 30 alumni acknowledged their usefulness, whereas 12
did not. When it came to salary, 26 alumni stated that they earned a proper salary, while 16 did
not. Additionally, when asked about their consistency in their current job, 16 alumni expressed
a desire to change their profession or workplace, while 26 alumni did not. Concerning the
ambition of creating job opportunities, 42 alumni responded that they did not have this
ambition. The table below illustrates the responses of the alumni.

The trial results strongly support the reaffirmation of the current curriculum approach,
specifically the implementation of Outcome-Based Education (OBE) in the learning process.
Outcome-based learning is essential for the future employability and job suitability of alumni.
According to the responses, many alumni indicated that they do not have the capacity to create
job opportunities or become their own bosses. This suggests a need for improvement in students'
readiness to become independent professionals, capable of utilizing the knowledge and skills
acquired during their studies and having the courage to create job opportunities in their field or
collaborate with other fields. In response to these findings, the "Sprachbeherrschung" course is
being structured and designed to address the challenges of the disruption era. The present time
is characterized by rapid technological innovation and massive changes, particularly the
transition to digital technology, which is expected to impact the entire industry. The
"Sprachbeherrschung" course aims to equip students with the skills and knowledge necessary
to navigate these changes effectively. By designing learning experiences that align with the
demands of technological disruption, the course seeks to prepare students not only for
employment but also for the creation of new, innovative job opportunities. This approach
ensures that graduates are well-prepared to meet the challenges of a rapidly evolving job market
and to contribute meaningfully to their professional fields.

Designing outcome-based learning is very important today. This was stated by Ohatkar
and Deshpande (2022), Asim et al. (2021), Tshai, Ho, and Yap (2015), Rao (2020), Akir, Eng,
Malie (2012), Gurukkal (2020), who have conducted research and measurement of the success
of Outcome-Based Education (OBE) and the research findings suggest the importance of
outcome-based learning. Although their research comes from various fields such as technical
education and educational technology centers, their research findings are highly relevant to the
views related to OBE proposed by William G. Spady (1994), emphasizing the importance of
focusing and organizing each learning experience so that students gain valuable experiences at
the end of their education that will be beneficial in their future. This perspective aligns with the
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book by Luksik and Hoffecker (1996) that supports outcome-based education to transform the
way students think, their values, and the structure of their thinking processes.

The study results and the books are utilized as references and support for implementing
the research by designing a Sprachbeherrschung (language mastery) learning model based on
outcomes. This approach focuses on equipping students with the skills and knowledge
necessary to succeed in the workforce, particularly in the context of the current era of
disruption. The primary goals of this learning model are to prepare students for employment
and to empower them to create new, creative, and innovative job opportunities (Tshai, Ho, &
Yap 2015; Rao, 2020). By aligning the curriculum with these objectives, the program aims to
ensure that graduates are not only job-ready but also capable of adapting to and thriving in a
rapidly changing job market. The emphasis on outcome-based learning ensures that students
develop practical and relevant skills that meet the demands of today's employers, while also
fostering an entrepreneurial mindset that encourages innovation and creativity in their
professional endeavors.

The quality of higher education nowadays is valued based on the number of graduates
who secure decent employment. Therefore, higher education is constantly adapting to keep pace
with the changing times. Currently, universities consider outcome-based learning highly
suitable because OBE aligns the curriculum with the needs of the job market and the
employability of graduates in the future. Outcome-Based Education is built on three main
foundations: all students can learn and succeed in different ways and at different times, success
breeds success, and the campus controls success (William G. Spady and Kit J. Marshall, 1991:
67). Furthermore, Spady and Marshall have developed ten alternative approaches to the
development of OBE in the curriculum and the learning process, including clearly defining
outcomes within the scope of the program, processes, and decision-making; expanding
opportunities for the implementation and attainment of successful teaching; establishing clear
success criteria; enhancing performance in learning; integrating curriculum concepts, structure,
processes, and assessment; basing the achievement of curriculum design outcomes, objectives,
and assessment; focusing on learning success; utilizing cooperative learning; implementing
validation through clear standards; and fostering collaboration between curriculum planning,
instructional, and learning processes.

In line with these fundamental principles, Devasis Pradhan (2021) outlines the key basic
features of implementing an outcome-based curriculum and learning. He states that the
cornerstone of the successful implementation of OBE is the outcome of each course. This
viewpoint is supported by the idea that the focus of outcome-based learning is to create clear
expectations at the end of the learning process: the instructor knows what to teach during the
learning process, and the students know what they should do and what is expected of them. The
students' learning outcomes at each stage of the learning process provide a strong framework
for achieving the desired learning outcomes and objectives (Amrita Chowdhury and Alok John,
2021: 42-51).

Sprachbeherrschung is a course that teaches four skills in German, i.e. reading, writing,
listening, and speaking. In the beginner level, level A1 — A2, these four skills are taught
separately. However, in the intermediate level, B1, the four skills are taught simultaneously.
Level B1 one is the ultimate goal of this course. Based on the translation Sprachbeherrschung
means the language proficiency. Language knowledge encompasses linguistic elements,
namely grammar, vocabulary, expressions, and so on. Skill components refer to students' ability
to produce knowledge through speaking and writing. Meanwhile, attitudes pertain to students'
competence in mastering communication methods, including cross-cultural communication.

The material taught in this course includes the content outlined in the Bl level of the
Germanistischen Europédischen Rahmen (GER), the European standard for German learners.
The designated topics cover a wide range of subjects, including leisure, everyday life,
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celebrations, health, relationships, nature, travel, education, technology, and society. Each
theme is thoroughly developed with relevant vocabulary, grammar, expressions, and
intercultural knowledge. These topics are presented in a comprehensive and integrated manner,
ensuring that all four language skills—reading, writing, listening, and speaking—are effectively
covered. This holistic approach helps students not only to improve their language proficiency
but also to gain a deeper understanding of the cultural contexts in which the language is used.
By engaging with these diverse themes, learners can develop the necessary competencies to
communicate effectively in a variety of real-life situations, thereby enhancing their overall
fluency and confidence in using the German language.

RESEARCH METHOD
Research Design

This research is a developmental study that adopts the development steps formulated by
Thiagarajan and his team, which comprise four stages, namely (1) define, (2) design, (3)
develop, and (4) disseminate. In this context, "Define" refers to the initial stage of development,
which involves identifying the CPL (Course Program Learning) and CPMK (Course Program
Learning Outcomes) as well as Sub-CPMK (Sub-Course Program Learning Outcomes). Next,
it involves identifying the teaching materials and learning tools used. The aim is to assess the
compatibility of CPL-CMPK-Sub CPMK materials with learning outcomes and evaluate the
results ( Goss Harold, 2022). The design phase is a planning activity based on the outcomes of
the definition phase. This stage is very crucial because the design undertaken is to create a
comprehensive Outcome-Based Education (OBE) learning plan. In this stage, Focus Group
Discussions (FGD) was conducted by inviting experts to ensure that the design aligns with the
actual OBE concept.

The next stage is development. Development here means actualizing what has been
designed in the second stage. This includes the preparation of teaching materials, including the
Course Syllabus, Task Plans, and Evaluation Plans. What is equally important, if not
paramount, is the instructional content to meet OBE challenges. Once the components are
organized and adjusted in accordance with the defined outcomes, experts carry out refinement
for validation. Another step in the development phase is expert validation. Based on expert
feedback, revisions and trials are conducted. The development phase involves the most
activities, and all of them are the largest components in a research and development study,
including creation, expert validation, and testing.

Population and Sample

This research was conducted during the fifth semester in the German Study Program at
Universitas Negeri Medan. The total population consisted of 72 students divided into three
classes. However, for the purposes of this study, only one class was selected as the sample.
Using a random sampling technique, class A, which consisted of 26 students, was chosen to
participate in the study. These students were determined as the target group for individual
testing. In addition to the student participants, three German language experts were involved in
the study to provide validation data. The primary focus of this research was the learning material
used in the Sprachbeherrschung course. Regarding the ethical considerations, all participants
were informed about the purpose of the research, and their consent was obtained before the
study commenced. The students were assured of the confidentiality of their responses and that
their participation was voluntary, with the option to withdraw from the study at any time without
any negative consequences. The involvement of the German experts was also based on their
voluntary agreement, ensuring that their professional input was provided with full consent and
understanding of the research objectives. The study aimed to assess the effectiveness of the
learning material in the Sprachbeherrschung course, focusing on various aspects such as content
relevance, student engagement, and the overall impact on language proficiency. By
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incorporating both student feedback and expert validation, the research sought to provide a
comprehensive evaluation of the course material, ultimately aiming to enhance the quality of
education in the German Study Program at Universitas Negeri Medan.

Research Instruments

In this study, a comprehensive instrument was developed to address the research
objectives, following the Thiagarajan model for its design. To ensure the validity and reliability
of the research instruments, expert opinions were assessed using a Richter-scale instrument,
with values ranging from 1 to 4. The evaluation questions were based on the Outcome
component. Before the expert evaluation, individual testing was conducted to assess the
readiness of the material, ensuring it was well-prepared for expert review. The results of the
individual test were analyzed sequentially, reflecting the structure of the material. The
individual test instrument consisted of open-ended questions designed to gather input and
opinions from participants, which were then used to revise the material. The primary purpose
of the individual test was to identify errors in writing, numbering, and other aspects of the
material. The questions posed in the individual test included: "Can you easily understand the
content of the teaching material?", "Is the material you read interesting?", "Please write down
any writing, numbering, or other errors you find.", "Do you understand the assignment format
in the material?", "Is the assignment format new to you?", and "Please write down any other
suggestions you have."

These questions aimed to capture detailed feedback to improve the quality of the teaching
material. For the expert evaluation, the instrument consisted of a questionnaire designed to
assess the teaching material. This questionnaire included five questions and utilized a Likert
scale with values of 1, 3, and 4, where a score of 1 indicated a poor evaluation, 3 indicated a
good category, and 4 indicated a very good category. This scale allowed for a nuanced
assessment of the material's effectiveness and quality. The development and use of these
instruments ensured a systematic and rigorous approach to evaluating the teaching materials,
incorporating both quantitative and qualitative feedback. This method not only validated the
materials but also provided a reliable basis for their enhancement, aligning with the research's
overall goals.

Data Analysis

The data obtained to determine the results of the individual test were analyzed based on
the students' responses. Each response was carefully examined to identify common themes and
areas for improvement. The findings from this analysis provided a detailed understanding of
how the students perceived the teaching materials and highlighted specific aspects that required
refinement. The expert evaluation results were analyzed using descriptive analysis. This process
involved narrating the findings obtained from the expert assessments. Each expert's evaluation
was quantified by calculating the total score they provided, dividing it by the expected
maximum score, and then multiplying the result by 100 percent. This calculation yielded the
percentage of validation for each expert's evaluation. To obtain a comprehensive validation
score, the individual scores from the three experts were summed and then averaged by dividing
the total by three, representing the number of experts involved in the assessment.

In addition to the quantitative analysis, the qualitative data were analyzed using a
structured approach that included data condensation, data display, and drawing conclusions.
Data condensation involved selecting, focusing, simplifying, and transforming the raw data into
a more manageable form. This was followed by data display, which organized the information
in a way that allowed for easy visualization and interpretation of the findings. Finally, drawing
conclusions involved interpreting the displayed data to identify patterns, relationships, and
insights that addressed the research questions. By employing both quantitative and qualitative
analysis methods, the study ensured a thorough and systematic evaluation of the teaching
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materials. The combination of numerical validation scores and detailed qualitative feedback
provided a robust foundation for understanding the effectiveness of the materials and guided
subsequent improvements. This comprehensive approach ensured that the materials were not
only validated by experts but also responsive to the actual experiences and needs of the students.

RESEARCH FINDINGS AND DISCUSSION
Research Findings

The first result of the study is related to the study's objective, which focused on the
process of developing teaching materials for Sprachbeherrschung based on OBE (Outcome-
Based Education). This process followed the developmental steps outlined by Thiagarajan. The
outcome of this development is in the form of teaching materials aligned with specific learning
outcomes. Each material was tailored to the GER Niveau B1 curriculum, which serves as the
standard competency that students must achieve according to the Deutsch Profile competency
framework. These materials have been adopted by educational institutions offering German
language programs, both in Europe and worldwide. The teaching materials are organized within
a lesson plan tailored to the curriculum. Although the lesson plan and the curriculum may
appear the same, they are actually different (Horlacher, 2017). However, the lesson plan is
derived hierarchically from the curriculum.Ten themes were selected to align with the
competency and support skills required at the B1 level, including grammar, vocabulary, and
cross-cultural speaking. The expected outcomes served as the foundation for designing
assignments. The assessment of these assignments was conducted using a scoring rubric based
on the predetermined outcomes. Here are the outcomes generated for each subject and their
potential significance for students' future lives.

Table 1
Results of Theme and Outcome Mapping
Theme Outcome Future Outcome

Freizeit Diskussion von Themen und Meinungsaustausch 1. Directed to work or take FSJ
Reisen Leseverstiandnis von einfachen Texten or BFD program.
Alltag Miindliche Kommunikation in Alltagssituationen 2 ilforr.natlon provider - for

— — — uPair program.
Feste Schriftliche Klommumkatlon.ln A.lltagss1tuat10nen 3.Provide German language
Gesellschaft ~ Horverstéindnis von Alltagssituationen course
Bezichungen  Verwendung von Grammatik und Strukturen auf

B1-Niveau:

Natur 4.Directed to work or take
Gesundheit Présentation von Informationen und Meinungen Ausbildung program
Bildung specified to health,
Technik technique, and education.

The second objective of the study was to assess the development's outcome through
individual testing, employing open-ended interview questions. This approach was chosen
because the purpose of the individual testing in this study was to gauge the preparedness of the
material's structure, encompassing aspects such as writing, numbering, content, tasks, visibility,
and the attractiveness of the design. In terms of writing and numbering, it was observed that
there were hardly any errors found. Suggestions and identified writing mistakes were directly
noted by the students in the learning material. Below is the description of the results of the
individual test concerning the students' responses.
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Students' Responses

Figure 1. Students’ Responses to Individual Trial

The number of students who participated in the individual test was 10. Nine out of ten stated
that the material was easy to understand and engaging. Regarding the task, eight students found
it easy, even though it was new to them. Only three students provided suggestions, which
included making the material available online, expanding the content, and providing it in the
form of an application. These suggestions are considered to be fulfilled in the final stages of the
development of the teaching material

The third research objective is to assess the validity of the developed teaching materials.
Three validators were provided with instruments to evaluate the materials. The first validator
gave a rating of 91.6%. Out of 12 questions, eight components received a full score, and four
received a score of three. The second validator gave the same score as the first validator, which
is 91.6%. Eight questions received an 'excellent' rating category, and four received a score of 3
or a good category. The third validator gave a rating of 89.5%. There are seven components that
received a full score, which are categorized as excellent. Meanwhile, the other five components
received a score of three, which is categorized as good. The values of the three validators are
then averaged to determine the validity of the developed teaching material. Based on the
analysis of the percentage, an average score of 90.9 was obtained. When this value is placed
into the predefined category table, the results are as follows.

Table 2
Validation Category
No Interval Category

1. 85-100 Very Good
2. 75-84  Good

3. 65—-74  Fair

4. 55-65 Bad

Thus, it can be concluded that the developed teaching material is very good, as the
obtained percentage score is 90.9. This score falls into the very good category.

Discussion

The present study aims to develop teaching materials for the subject of
Sprachbeherrschung, following an outcome-based approach. This development research is
conducted as a qualitative descriptive study, which involves detailed observations and
descriptions of the teaching material development process. The teaching material was
developed based on a semester teaching plan that was meticulously arranged in accordance with
outcome-based learning principles. This approach ensures that the material is aligned with
specific learning outcomes, which are designed to enhance the overall proficiency and
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competencies of the students. Sprachbeherrschung is a core subject in the German Language
Education Department, focusing on the comprehensive development of the four essential
language skills: reading, writing, listening, and speaking. In addition to these language skills,
the subject also integrates cross-cultural and social behavior components, providing students
with a well-rounded understanding of both the language and the cultural contexts in which it is
used. This holistic approach is crucial for preparing students to use German effectively in real-
world situations, both professionally and socially.

Developing effective teaching materials is a critical responsibility that should be
undertaken by all lecturers to facilitate German learners in improving their language skills. By
creating materials that are tailored to the specific learning outcomes of their courses, lecturers
can ensure that their students receive a focused and relevant education (Ram et al., 2020;
Amirtharaj et al., 2022). This process involves not only aligning the content with educational
standards and learning objectives but also incorporating interactive and engaging elements that
can enhance student motivation and involvement (Haerazi, Irawan, & Sotlikova, 2023; Haerazi
& Nunez, 2022). Moreover, the development of teaching materials should be an ongoing
process, with lecturers continuously evaluating and updating their resources to reflect the latest
pedagogical research and technological advancements (Khonamri, Sangari, & Yaqubi, 2021;
Wijaya, 2023). This ensures that the materials remain current and effective in meeting the
evolving needs of learners. Collaboration among lecturers can also play a significant role in this
process, allowing for the sharing of best practices and innovative approaches that can further
enrich the learning experience (Cajkler et al., 2013; Cullen et al., 2013; Asik et al., 2018).
Therefore, the development of teaching materials for Sprachbeherrschung based on outcome-
based learning principles is essential for the effective teaching and learning of German language
skills. This study underscores the importance of a systematic and collaborative approach to
material development (Heinimaki et al., 2021; Dong et al., 2021), which not only enhances
language proficiency but also prepares students to navigate the cultural and social aspects of
using the German language. By committing to this process, lecturers can significantly
contribute to the academic and professional success of their students.

Based on the analysis of the research findings, it can be concluded that the learning
material for 'Sprachbeherrschung' is suitable for use. This conclusion is drawn from the results
of the development process, which adhered to Thiagarajan's development model. Each phase
was carefully examined and followed a well-structured flow aligned with students' needs and
beneficial for educational development (Haerazi, Irawan, & Sotlikova, 2023). This strength is
particularly evident in the defining phase, where the material and learning objectives are clearly
articulated and explained in detail, showing how they are derived from the graduate learning
outcomes and course learning objectives. The integration of graduates' learning outcomes into
the learning structure, process, and evaluation ensures that the material is both relevant and
effective (Burgraff, 2016; Gurukkal, 2020).

The strength of this material lies in its tasks and assessments, which are based on the
content, producing learning outcomes beneficial for both the present and the future. This
approach aligns with Spady and Marshall's (1991) ten development alternatives for Outcome-
Based Education (OBE), particularly the first three alternatives. These include the integration
of curriculum concepts, structure, processes, and assessment; the achievement of curriculum
goals and assessment; and success-oriented learning (Gurukkal, 2020; Ram et al., 2020). The
third alternative is especially suitable for the Sprachbeherrschung learning material, as it aims
to equip students with competencies relevant to their future careers. For example, in the theme
"Alltag" (Everyday Life), students learn about daily life in Germany, both within the family
and in the wider society. When related to future employment, this theme can help students
prepare for roles such as AuPairs or positions in social settings. Consequently, the material
includes a focus on understanding AuPair responsibilities and social work or FSJ (Freiwilliges
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Soziales Jahr). An example of such material is the text "Vertrag iiber eine Au-pair-
Beschiftigungen gemall dem Europdischen Abkommen iiber die Au-pair-Beschiftigung vom
24. November 1969" (Contract for an Au-pair Employment according to the European
Agreement on Au-pair Employment of November 24, 1969), obtained from employment
agencies in Germany, such as the Bundesagentur fiir Arbeit. Similarly, other texts are tailored
to the future professions that students may pursue.

During the validation or expert review process, validators provided feedback suggesting
that the material be supplemented with appendices containing sample employment contracts
and job tasks for each profession. This addition was detailed, even though the concepts were
already presented and explained in the material. Validators were provided with an assessment
instrument aligned with the demands of Outcome-Based Education (OBE), ensuring that the
material met clear standards of validation. This process aligns with the fifth alternative proposed
by Spady and Marshall (1991) and Sarkar & Kurup (2023), emphasizing the importance of
implementing validation through clear standards. Developing teaching materials that are in line
with students' learning needs is crucial for improving their language skills. Lecturers must
ensure that the content is relevant, engaging, and directly applicable to real-world contexts. By
continuously updating and refining teaching materials, lecturers can provide students with the
tools they need to succeed both academically and professionally. This systematic approach to
material development not only enhances language proficiency but also prepares students to
navigate and excel in their future careers.

CONCLUSION

This research has produced teaching materials for the Sprachbeherrschung course based
on Outcome-Based Education (OBE). The teaching materials cover the four language skills of
reading, listening, writing, and speaking in the German language at the B1 proficiency level.
The development process included individual testing to assess the readiness of the materials,
focusing on aspects such as writing, numbering, and identifying any errors. The individual tests
concluded that the developed materials are easy to understand and engaging, with assignments
that are comprehensible and content that offers novelty value. Notably, only 30% of the students
provided suggestions, which included making the materials available online or incorporating
them into an application for easier access. The individual testing revealed minimal errors, with
only minor typographical errors that were promptly corrected. This careful attention to detail
ensured that the materials were polished and ready for use. The subsequent validation tests
confirmed the validity and suitability of the developed materials. Three validators assessed the
materials, providing an average rating of 90.9, which falls into the category of excellent. This
high rating underscores the quality and effectiveness of the teaching materials.

The results of this research have significant positive implications for the
Sprachbeherrschung course. The well-developed and thoroughly tested materials can enhance
the learning experience for students, ensuring they acquire the necessary language skills in a
structured and effective manner. Additionally, this research can serve as a reference for the
development of teaching materials in other courses based on OBE. By following a similar
rigorous development and validation process, educators can create high-quality materials that
meet the needs of their students and align with educational outcomes. In summary, the
development and validation of the Sprachbeherrschung teaching materials demonstrate a
successful application of Outcome-Based Education principles. The materials are not only
effective and engaging but also adaptable to modern educational needs through suggestions for
online availability. This research contributes to the broader field of educational material
development, providing a model for others to follow in creating impactful and outcome-
oriented teaching resources.
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