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INTRODUCTION

English has transitioned from being just an international language to a lingua franca,
and this shift is because English is now spoken as a lingua franca in various countries, not only
by native speakers but also by non-native speakers as a second or foreign language (Adriansen
et al., 2023). This evolution underscores the adaptability and versatility of English as a global
communication tool (Becker, 2023; Chen et al., 2020; Kim, 2021; Lee & Kim, 2023). Over the
past decade, there has been a surge in interest in English as a Lingua Franca within the field of
applied linguistics (Sung, 2018; X. Wang et al., 2021). In the era of globalization, where cultural
exchange and international trade are flourishing, English is emerging as an essential tool for
cross-cultural communication as English becomes the lingua franca (Estaji & Savarabadi,
2020). Therefore, educators face the challenge of preparing students to navigate this linguistic
landscape effectively (Khamwan, 2023). As such, people from different language backgrounds
use English to interact and perform various activities such as publishing research, participating
in conferences, and teaching (Alhasnawi, 2021). Scholars have recognized the importance of
incorporating ELF components in English language teaching to expose students to the diverse
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forms of English spoken globally. This exposure helps students prepare for the widespread use
of English in a global context and enables them to communicate effectively with a wide range
of English speakers, both native and non-native (Ambele & Boonsuk, 2021; Jindapitak et al.,
2022). Previous research has demonstrated the widespread usage of English as a lingua franca
and the creative ways in which ELF users support efficient communication in multilingual
settings and emphasizing the dynamic character of communication in ELF situations, scholars
have recorded the various ways in which ELF users handle linguistic variation to ensure
successful interactions (Galloway & Numajiri, 2020).

People from many cultural backgrounds interact internationally using English as a lingua
franca (ELF) (Jenkins, Baker, and Dewey 2018:5), where communities of speakers and
locations are subject to change and often not tied to a specific country (Jeong et al., 2022). In
situations where English is not the first language, the capacity to communicate in English is
very significant to get better job opportunities and access to education. In Indonesia, English is
one of the foreign languages taught in the national education institution and is an essential part
of the curriculum at various educational levels. English teachers must have an awareness and
comprehension of how ELF is a contact language globally and consider how this can contribute
to language teaching, including syllabus, materials, methods, and of course assessment
(Situmorang et al., 2023).

Educators and instructor candidates recognized the significance of the ELF concept in
ELT and learning. The importance of this application is emphasized in learning English
pronunciation with a priority on clarity of communication rather than trying to achieve native-
like pronunciation. The objective of this teaching is for participants to communicate messages
clearly (Curran & Chern, 2017; Jeong et al., 2022; Lim, 2016). Pre-service teachers have a
significant level of awareness of ELF usage. This awareness includes understanding linguistic
and cultural identity, open-mindedness, tolerance, awareness of the learning process, and the
importance of avoiding over-correction of mistakes. Restructuring the principles of knowledge
in the teacher education curricula to consider the many sociocultural realities in Indonesia is
necessary to acknowledge the role of ELF in the procedure of learning, linguistic and cultural
identities. It is imperative to integrate the sociocultural context with the knowledge base to
prevent a lack of cultural awareness and to increase comprehension of social and cultural
relativity expectations when teaching ELF (Sakhiyya et al., 2018; Soru¢ & Griftiths, 2021).

Research conducted by Chern and Curran (2017) regarding the challenges faced by pre-
service English teachers in teaching practice showed that participants could understand the
essence of ELF concepts. For example, the fact that there are various English dialects and that
it's important to respect them. But they required assistance in order to envision how to
incorporate these ideas into Taiwan's present English curriculum, which heavily emphasizes
American and British English. The study also revealed that more than exposure to a single ELF
course is needed to change teachers' beliefs and practices.

The finding of earlier studies carried out by Situmorang et al (2023) produced two
contradictory facts. According to this study, communicative strategies and content were
important in speaking tasks. The researcher supported this by pointing out that open-
mindedness, lack of concern about grammatical errors, cultural tolerance, and personal and
professional reflection are highly relevant. On the other hand, the study also found contradictory
facts. Less exposure to various English speakers contributed to ignorance in using ELF. In other
words, the lack of experience interacting with diverse English speakers can hinder the
development of language competence in a global context. The results of a study carried out by
Kemaloglu and Bayyurt (2022) showed that a blended learning approach, which included face-
to-face meetings, online learning platforms, online discussions, and mobile learning
components, was highly effective in increasing pre-service teachers' awareness and
comprehension of ELF. However, there are some challenges identified in this study. This
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blended learning model can feel omnipresent at times, and the heavy workload can be an
additional burden for participants.

This study objectives to determine the perceptions of ELF and the strategies that pre-
service are ready to implement, which is very important for learning effectiveness. Instead of
debating which English should be, pre-service English teachers should realize they can fit ELF
into ELT. While some issues relate to students and policymakers who must be fully aware of
non-native English, pre-service teachers must realize that ELF can emerge as a contact language
in communication situations. The pre-service English teachers must be prepared to implement
and strategize ELF in their teaching practice. The following research questions are the focus of
this investigation:

1. What are pre-service teachers’ perceptions of English as a Lingua Franca (ELF) in

Indonesia?

2. How are ELF teaching strategies implemented by pre-service teachers in Indonesia?

The novelty of this research lies in exploring pre-service teachers' perspectives and
strategies regarding the teaching of English Lingua Franca (ELF) in different parts of Indonesia,
filling a gap in existing research. By examining the perceptions and strategies of these teachers,
this study aims to deepen the understanding of ELF implementation and shed light on the extent
to which policymakers and pre-service teachers should prioritize ELF awareness. The research
offers new insights into effective methods for teaching and learning English as a language of
instruction, with anticipated implications for curriculum development and teacher training,
which will ultimately improve the quality of ELF education in Indonesia.

RESEARCH METHOD
Research Design

The research design used in this study is a mixed method with a sequential explanatory
design. Researchers use quantitative and qualitative in one study. The aim is to provide a deeper
and more comprehensive understanding of the phenomenon being studied (Creswell & Plano
Clark, 2017). In this study, researchers used both quantitative and qualitative measures in a
specific order. First, they might collect quantitative data, such as numerically measuring the
English language proficiency of pre-service teachers in Indonesia. This data is in the form of a
questionnaire on ELF comprehension. This step provides an initial insight into the situation
more objectively. Furthermore, the researcher will move to a qualitative step and conduct in-
depth interviews with the pre-service teachers. Through this step, the researcher was able to
gain deeper insights into the pre-service teachers' subjective experiences, challenges, and
understandings related to ELF and their professional competence as pre-service English
teachers.

Research Participants

The participants in this study were 64 pre-service English teachers who volunteered,
and invitations were sent via email. Convenience sampling was used to collect quantitative data,
where research participants were selected based on accessibility and availability (Dornyei,
2007) Pre-service English teachers in Indonesia who were finishing a teaching course and
obtaining a bachelor's degree in English education participated in this study. Then, they
participated in a three-month teaching practice in an elementary or secondary school. These
pre-service teachers are required to acquire sufficient linguistic proficiency in English and
professional competence as English teachers in educational institutions. Detailed information
about the participant is displayed in Table 1.
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Table 1
Demographic information of questionnaire participants.
Demographic characteristic N %
Gender
Male 11 172
Female 53 828
Age (years)
18-24 62 96.8
25-34 2 32
35-44
Experience learning English (years)
1-5 32 50
6-10 11 172
11-15 15 235
16-20 6 94
Table 2
Profile of interview participants
Student Gender Experience learning Teaching experience
English (years)
S1 Male 10 Yes
S2 Female 15 Yes
S3 Female 18 Yes
S4 Female 18 Yes
S5 Female 3 Yes
S6 Female 6 Yes
S7 Female 3 Yes
S8 Female 4 Yes
S9 Female 5 Yes
S10 Female 4 Yes

Research Instruments

A quantitative approach displayed the percentages and perspective about English as a
Lingua Franca. A questionnaire was the instrument utilized in this investigation. Four areas
comprised the questionnaire the researcher created, adapted from Curran and Chern (2017).
This study adapted the questionnaire to obtain data on pre-service teachers' perceptions. The
results of this questionnaire showed both positive and negative aspects of the concept of English
as Lingua Franca.

The interview method will be used in the qualitative stage of this mixed methods
research after the questionnaire. The interview aims to determine the reasons behind the
participants' choice of statements through quantitative data. They were asked about their
perception of the ELF concept and how it affects their teaching strategies. The main discussion
topics during the interviews included whether their views were shaped by their personal
teaching experiences, their thoughts on language models and varieties, school policies, and how
these affected their strategies in the classroom. The data collection stage began with preparing
some written questions for the interviews adapted from Zhang (2022). The interviews were
conducted with the participants (Table 2 presents the interviewees profile). Participants decided
to participate in the interview through face-to-face discussions or online (Zoom Meetings), for
those could only be met later. The tools needed were a notebook to record all conversations
with data sources and a recorder to record all interview conversations. The selected participants
were then interviewed in more depth regarding their strategies regarding English as a Lingua
Franca. Every interview lasted between twenty and thirty minutes. and was conducted in Bahasa
Indonesia or English at the participant's request. All interview excerpts were translated and
transcribed into English independently by the researcher.

JOLLT Journal of Languages and Language Teaching, July 2024. Vol.12, No.3 | 1343



Cahyadi & Fitriyah Pre-Service Teachers Perception ... ...

This study used a five-point Likert scale questionnaire as a tool. The participants were
asked to rate twenty items on English as a lingua franca on a scale of 1 to 5, with one denoting
strongly disagree and five denoting strongly agree. This questionnaire's statements were
categorized into four groups. Ten statements (1, 2, 3,4, 5, 6, 10, 11, 18, and 19) associated with
concepts connected to language models of English belong to the first category. These are meant
to explore participant views on topics like whether or not pre-service teachers should look up
to native English speakers and how students are exposed to materials that feature a variety of
English accents. The second category in this study included two items (14 and 15) included the
usage of English for communication. Participants were questioned in these statements about
whether connecting with non-native English speakers and learning how to utilize the language
in everyday situations should be the main objectives of English language instruction.

Four items (7, 8, 9, and 20) that addressed the function of language and culture in the
classroom made up the third category in this study. To find out what the participants thought
about the following: whether or not English language learners should understand native English
speakers' culture, whether or not English can be used to share one's own culture and traditions,
whether or not teachers should point out cultural differences to their students, and whether or
not it is appropriate to encourage pupils to discuss these distinctions. Finally, the fourth category
consisted of four statements (12, 13, 16, and 17) connected to language use in the class. The
participants were questioned about perspectives on the value of teaching efficient code-
switching techniques, whether or not English-only classrooms should be promoted, and whether
or not to use L1 (Indonesian).

Data Analysis

The responses from the Google Form survey were collected and prepared for data
analysis and tabulation. The Statistical Package for the Social Sciences (SPSS v. 20) was
utilized to perform the necessary data analysis. Specifically, descriptive statistics were applied
to the data to provide a comprehensive summary of the findings. Firstly, descriptive statistics
were computed to determine the mean and standard deviation of the respondents' opinions
regarding English as a Lingua Franca (ELF). This statistical analysis provided insights into the
central tendencies and variability of the participants' responses. Secondly, descriptive statistical
tests were conducted across four distinct categories of concepts related to ELF. This detailed
analysis allowed for a thorough examination of the data within each conceptual category,
offering a clearer understanding of the participants' perspectives. In addition to the quantitative
data analysis, the study also incorporated interview results to support and enrich the quantitative
findings. These qualitative data were used to provide context and depth to the statistical results,
ensuring a more holistic interpretation of the research outcomes. Anonymized excerpts of
teachers' responses were included to illustrate the qualitative findings. These excerpts served to
highlight key points and provide concrete examples of the participants' views, further validating
the quantitative data. In summary, the combined use of descriptive statistics and qualitative
interview data provided a robust and comprehensive analysis of the participants' opinions
regarding ELF. The integration of both data sources ensured a well-rounded understanding of
the research findings.

RESEARCH FINDINGS AND DISCUSSION
Questionnaire findings

The research questions and the study's results are provided in this section. The mean
(M) and standard deviation (SD) analysis looked at how participants perceived the four ELF-
related categories. Table 3 displays the findings according to several English language learning
models. This category looked at participants' opinions about showing students various English
and accent models and whether or not students should use the NES as an example. Notably, the
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participants gave the highest rating to Statement 6 (M = 3.95, SD = .575): Learning English
should involve more than just native speakers. It should also include using fluent speakers of
second languages to communicate effectively in English.

Tabel 3
Different models of English.
Statements Mean SD
1. I think that English teaching materials should only use native-speaker 2.64 1.014
models.

2. I think it is important that students try to sound like native speakers of 323  1.257
English.

3. I don't think it is necessary for my students to sound like native speakers  3.36  1.104
to be proficient speakers of English.

4. I think it is important that students be exposed to English spoken by a 3.70  .790
range of native speakers (e.g., Australians, Indians, Africans, etc.).

5. I think it is confusing to introduce students to many different English 3.53  1.007
accents in class.

6. I think it is important that students be exposed to English used by 395 575

proficient second language speakers.
10. I think it is important that classroom materials provide a single model of 3.64  .966
English, either American or British.

11. Ithink it is important that classroom materials provide a range of 3.72 766
models of English used by L1 and L2 speakers.

18. I think native speakers of English should be the role model for 3.61 .884
Indonesian students.

19. Being proficient in English means being able to behave like a native 294  1.153
speaker of English.

Additionally, they agreed with the concepts that it is critical that students be exposed to
a wide range in the use of English provided by native speakers from various geographic and
cultural backgrounds (Statement 4) and that it is crucial to have a variety of classroom materials
featuring different models of English from both types of speakers (Statement 11). In response
to the question of whether or not native speakers should be the only models used in English
teaching materials, Statement 1 (M = 2.64, SD = 1.014) rated lowest.

The focus of the questions in the second category was to investigate how pre-service
teachers perceive the communication objectives in English language education programs for
learning the language. The pre-service teachers at the conference agreed that teaching pupils
how to communicate in English is essential (M =4.33, SD =.688) (see Table 4). However, they
disagreed less about preparing students for interaction with non-native English speakers (M =
3.63, SD =.900).

Tabel 4
The use of English for communication.
Statements Mean | SD
14. I think the major focus of an English program should be teaching 433 | .688

students to use the language in real-life communication.
15. I think an important focus of an English program should be to prepare 3.63 | .900
students for communication with people who are not English native
speakers.

Language and culture in the ELT classroom are displayed in Table 5. The pre-service
teachers' participants showed a relatively high degree of agreement on all three categories,
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which ranged from 4.08 to 4.34. According to the statement, students can exchange knowledge
about their own cultures and traditions with others in English, rated top (M =4.34, SD = .718)
in the questionnaire. As a result, participants thought ELF communication needed to share their
culture in English. Despite their apparent lack of exposure to ELF-specific training, the
participants acknowledged the value of language proficiency when conveying cultural norms
and customs.

Table 5
The role of language and culture in the English classroom.

Statements Mean SD
7. 1think it is important that students can use English to share information ~ 4.34 718
about their own culture and traditions.

8. I think it is important that English teachers help students to better 419 588
understand exchange students or people from other countries with whom

they are likely to use English.

9. I think it is important that students become familiar with the culture and ~ 3.92 572
traditions of native speakers of English.

20. I think it is important to teach students to be aware of intercultural 4.08 .841
differences and encourage them to talk about such differences.

Finally, in the fourth category, participants were asked if they thought it would be
suitable to use Indonesian as the participants' first language in the classroom and whether or not
English-only classes should be adopted. Based on Table 6, participants strongly support the
bilingual approach by using Indonesian as assistance in English courses, which is considered
more effective for Indonesian students (M =4.09, SD = .750) and an efficient method of code-
switching between English and English. Indonesia (M = 3.97, SD = .776). The participants'
responses to Statements 12 (M =3.11, SD =.928) and 16 (M =3.06, SD = 1.037) did not agree
with these two statements because they only use English in the classroom. Similar to the
findings of Curran and Chern (2017) research, the study's participants agreed that, in this
instance, teaching English in the classroom requires leveraging their L1.

Tabel 6
Language used in the classroom.
Statements Mean  SD
12. 1 think English should be used as the only medium of instruction in English 3.11 928

language classes.
13. I think a bilingual approach where Indonesian is used as a support in English 4.09 750
language classes is more effective for Indonesian students.

16. Using Indonesia in class makes it more difficult for students to develop 3.06 1.037
effective meaning negotiation strategies.
17. T think it is important to teach students strategies of effective code-switching 3.97 776

between English and Indonesia

Interview findings

From the analysis of the interviews, several things often arise when people talk about
ELF and how to teach it. For example, many revealed a lack of understanding of ELF; people
often focus on how native speakers speak and complain about the lack of teaching materials
based on ELF concepts. They also highlighted the challenges in applying teaching approaches
based on ELF in different contextual situations. To provide a more precise understanding,
below are some excerpts that the author translated from the interviews, with the participants'
names changed to S1-S10.
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Lack of comprehension of ELF
The findings indicated that one of the participants appeared to be lacking in knowledge
regarding English as a Lingua Franca (ELF), as S8 expressed:

English lingua franca is another word for a country's English for its own identity. (S8)

Despite not completely understanding ELF, I realize that English has emerged as an essential
language for cross-cultural communication in today's world:

1t functions similarly to a language while speaking with others in a formal setting. English, which
is officially used to converse between people even from other countries, is therefore utilized as a
lingua franca. (S1)

In addition, participants saw ELF simply as a way to speak with others from all over the
world and gain an understanding of different countries:

English as a Lingua Franca is a language for communication but does not have to imitate native
speakers but the meaning to be conveyed in conversation can be understood by each other from
various countries where the mother tongue is not English. (S2) (S6)

English is used as a language of unification between countries, making it easier for people from
different countries to communicate. (54)

In some contexts, it is essential to learn English as a lingua franca, especially when faced with
formal or professional situations. (S9)

Many participants showed no problem with differences in how people spoke, like native
speakers. They also agreed that certain accents are okay to use as long as they do not interrupt
fluent communication in English, which is used as a lingua franca:

During communication, I don't think it's too important to imitate native speakers because in
communication you only need to convey the point and meaning and as long as the listener
understands it's enough. (S2) (S3) (S4) (S5) (S6) (S7) (S8)

According to the data provided, it is evident that in spite of the inadequate understanding
of ELF, the participants' comments shows that using a variety of creative and flexible ways
from language and cultural backgrounds to achieve their communication goals is a good way
(Mkhize & Ellis, 2020). This perspective shows that interviewees are more concerned with how
non-native speaker (NNES) is used in response to the changing use of English around the world
(L. Wang & Fang, 2020).

Ignoring native English standards

Most participants did not think much about native speakers' views on ELF. They focused
more on the way ELF is used and perceived without having to follow the standard English that
native speakers often dominate:

Personally, I don't think the accent needs to be exactly the same as the native speaker, because the
focus of communication is more on how the communication works. As long as our pronunciation

is correct and our interlocutor understands, I think that's enough. (S2) (S4) (S5) (S6) (S7) (S8)

This implies that mimicking the accent of native is not required when speaking ELF.
They prioritize communication effectiveness, where correct pronunciation and understanding
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of the interlocutor are more critical. Thus, the focus on the ability to communicate effectively
in ELF is more dominant than imitating a native speaker's accent.

Insufficient teaching on developing ELF-based teaching
As shown in the data, almost all participants confirmed that they had not been
introduced to ELF through the education program:

In pedagogy classes, our teachers focus on understanding learning theory, lesson planning,
evaluation and assessment, classroom management, curriculum development, and ethics. (S1) (S2)
(S3) (S4) (S5) (S6) (S7) (S8) (S9) (S10)

As was previously indicated, the participants' lack of understanding of ELF could be
attributed to ELT's lack of incorporating ELF-informed teaching. The participants said that their
teacher education program does not include ELF-based teaching. Basic English speaking,
listening, writing, and grammar are the only things taught. However, reports S6 and S8 have
indicated that despite taking an Intercultural Communication course, they did not learn anything
about ELF; instead, the course's purpose was to clarify the distinctions between different
cultures. Consequently, they did not go into great length about how ELF teaching methods may
be incorporated into language teaching:

My teacher introduced ELF in one course but it was not specific and it only discussed things like
intercultural communication. However, it did not teach how to implement ELF into teaching. (S6) (S7) (S8)

Without clear and adequate support to enhance the participants' understanding, it would
be challenging to implement the ELF approach in the language classroom. This shows that they
do not fully understand the concept of ELF.

Challenges in promoting ELF-based teaching
Despite acknowledging the lack of ELF-based teaching, all participants said they had
experience teaching during internships in schools:

As previously stated, I will undoubtedly impart the four fundamental English language skills of speaking,
writing, listening, and reading. (S1) (S7) (S9)

I need to learn more about ELF, because from my previous experience, I did not understand what ELF was.
Therefore, I haven't been able to use it in my teaching. (54)

Moreover, some participants felt that since they were not proficient in teaching using English
as a Lingua Franca (ELF), ELF-informed teaching is confirmed challenging to put into practice.
Participants S2 and S6 acknowledged their boundaries:

I'm not sure, but I believe it's the same as teaching English foreign language or English second language or
maybe it's different I don't know. (S2)

I want to teach student center. The students take over the class in learning so it's not just listening to the
teacher and that's not effective in teaching. (S6)

Although all participants acknowledged their insufficient experience in English as a Lingua
Franca based teaching, they had some teaching experience during their school internships.
However, some participants felt that the limitations in ELF-based teaching were due to
insufficient understanding of the concept and absence of expertise in teaching using English as
a Lingua Franca. This led to difficulties in implementing ELF-informed teaching. Some
participants also wanted to learn more about ELF to improve their teaching ability using this
approach.
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Discussion

This research examines what pre-service teachers in Indonesia perception and how they
practice ELF in their practices. It was seen that students who are studying to become English
teachers are not given adequate training on ELF at university, so they cannot teach the language
with an ELF-integrated approach to their students. Pre-service teachers who realize the
importance of ELF in their teaching find it challenging to implement the method due to
obstacles from policy and contextual barriers such as exam-focused culture. In the next section,
some suggestions are given on how to train pre-service teachers to understand ELF better and
have good teaching skills so that ELF can be better promoted in language teaching in Indonesia.

The findings show that students studying to become teachers do not get enough support
from their coursework to understand and develop English as Lingua Franca (ELF) skills.
Therefore, they propose that ELF-related lessons should be included in the teacher education
curriculum, such as previous research conducted by Situmorang et al (2023), Zhang (2022),
Kusumaningputri et al (2022), Silalahi et al (2023). The aim is for student teachers to better
understand ELF and appropriate teaching strategies in environments where multiple languages
are spoken simultaneously (Bayyurt & Dewey, 2020; Sifakis et al., 2019; Soru¢ & Griffiths,
2021).

It should be noted that most students may not be familiar with English as a Lingua
Franca because they seldom communicate using the language in everyday situations. To
overcome this problem, the author recommends that teachers create an atmosphere in the class
where students can talk to a NNEs. The aim is for students to learn how that person conveys
the same message in a different way than the other participants. This helps students understand
and hone their communication skills in real life (Sifakis, 2019; Sung, 2019). Another option is
for teachers to add material that involves intercultural encounters. This provides examples of
how people from different backgrounds can use English well. For example, teachers can use
texts to show differences in the meaning, grammar, way of speaking, and pronunciation of
English in real everyday situations and this helps students understand how different people use
English in various communication situations. In this way, students can better understand how
English varieties help communicate between different cultures in a multilingual environment
(Jiang et al., 2021; Nguyen & Lo, 2022).

As provided in the findings shown, there is a need to include ELF-informed teaching
into the education curriculum. Pre-service teachers will thus have the chance to comprehend
better the idea of ELF and suitable teaching techniques within a multilingual setting in
Indonesia. Overall, pre-service teachers in Indonesia must take concrete actions to improve the
understanding and teaching of English as a Franca Language. By including lessons on ELF in
the curriculum, creating learning environments that support interaction with non-native English
speakers, and integrating cross-cultural content in teaching (Thao & Mai, 2020). Teachers can
play a more effective role in promoting the understanding and use of ELF in English teaching
in Indonesia.

Some limitations in this study need to be considered for future research. First, the sample
size was limited to pre-service English teachers in Indonesia. This may make the findings of
this study only partially representative of some English teachers in Indonesia. To improve the
accuracy of the findings, future research should recruit a larger sample size to provide a more
comprehensive picture. Secondly, this study did not directly compare ELF teaching practices
in Indonesia with those in other countries or with international standards. Such a comparison
could have provided additional insights into the extent to which Indonesia follows best practices
in ELF teaching or whether there are still areas for improvement. Thirdly, this study offers
recommendations to improve ELF teaching in Indonesia, but there needs to be a direct testing
of the effectiveness of these recommendations. It is essential to conduct further testing or
follow-up studies to evaluate whether the recommendations can be implemented appropriately
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and deliver the desired results in improving ELF teaching in Indonesia. Considering these
limitations, future research is expected to make a greater contribution to the understanding and
development of teaching English as a Lingua Franca in Indonesia.

CONCLUSION

This study concludes that pre-service teachers in Indonesia still require to gain a greater
understanding of the concept of English as a Lingua Franca (ELF) and face challenges in
implementing ELF-based teaching practices. The study's results indicate that the inadequate
understanding of ELF impacts their ability to teach English effectively in cross-cultural
contexts. The results also show that pre-service teachers need help implementing ELF-based
teaching approaches. These include an inadequate curriculum and a lack of training focusing
on ELF concepts. Recommendations include expanding students' understanding of ELF
concepts and modifying instructional strategies to facilitate more effective learning.

From the research discussed, enhancing teacher preparation for English as a Lingua
Franca (ELF) is critically needed. This recommendation is essential to ensure that teachers
understand ELF better and can integrate appropriate teaching practices in a multilingual
environment such as Indonesia. Therefore, continued research and collaborative efforts from
various parties are needed to address these challenges and promote more effective English
language teaching in Indonesia. By expanding the understanding of ELF and implementing
appropriate teaching practices, the quality of English teaching in Indonesia can be improved
overall, creating a more inclusive and empowering learning environment for students.
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