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Formal education relies heavily on effective teaching methods and styles, which 
are particularly crucial in language education. The transfer of linguistic skills 
between Russian, a Slavonic language, and Ewe, a Niger-Congo language, 
presents a complex challenge due to their structural and cultural differences. This 
study delves into the complexities of transferring skills from Russian, a language 
from the Slavic branch of the Indo-European family, to Ewe, a language of the 
Niger-Congo family, focusing on the interplay between teaching methodologies, 
psychological factors, and philosophical perspectives. The primary objectives 
were to evaluate the effectiveness of various teaching methods, analyze the 
psychological influences on language education, and understand how 
philosophical viewpoints shape language teaching practices. Utilizing a mixed-
methods approach, the research combined quantitative survey data from 60 
participants with qualitative insights from interviews with 15 educators. The 
findings highlighted a preference for interactive and technology-assisted methods, 
with a strong emphasis on communicative techniques. The psychological 
assessment indicated high levels of motivation and adaptability among learners, 
favouring interactive and collaborative learning environments. Thematic analysis 
of philosophical perspectives revealed a diverse spectrum of ideologies that inform 
teaching practices. The study concludes that a pedagogical approach embracing 
interactivity, technological integration, and philosophical diversity is essential for 
effective language education. It calls for professional development that equips 
educators to employ a range of teaching methods and to effectively use technology. 
The research underscores the need for a learner-centred, adaptable educational 
paradigm that caters for diverse learner needs and preferences, advocating a more 
inclusive approach to language teaching. 
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INTRODUCTION 
Teaching methods and styles form the backbone of formal education (Chen, & Bryer, 

2012), acting as the conveyor belt through which knowledge is imparted. The diversity of these 
approaches becomes evident when considering the variations that exist across academic disciplines 
and different regions and cultural contexts. King, (2016) posits that the dynamic interplay between 
pedagogical methods and the peculiarity of linguistic transfer adds a layer of complexity to the 
educational landscape, making it imperative to delve into the nuances of effective language 
education. The transfer of linguistic skills from Russian to Ewe introduces a fascinating 
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juxtaposition of linguistic and cultural elements (Abu-Rabia & Wattad, 2022). It is not merely a 
matter of transposing words from one language to another; rather, it involves understanding the 
structural intricacies, nuances, and idiosyncrasies inherent in each language Mutulu et. al (2019). 
The study aims to unravel the layers of this linguistic interplay, shedding light on the challenges 
and opportunities it presents for educators and learners alike. Campbell-Dunn and Press, (2004) 
explored the importance of teaching methods and styles particularly crucial when navigating the 
diverse linguistic terrain between Russian and Ewe. Each language brings its own set of challenges 
and idiosyncrasies, necessitating a thoughtful and adaptive approach to ensure effective knowledge 
transfer. Moreover, the variations in teaching methods across disciplines and regions further 
emphasize the need for a nuanced understanding of pedagogical strategies that can be tailored to 
the specific linguistic context under consideration. 

Language education is not a one-size-fits-all endeavour. What works seamlessly in one 
linguistic and cultural context may encounter hurdles when transposed to another. Therefore, the 
study not only seeks to identify effective teaching methods but also to discern the idea of Dimkov, 
(2014) the psycho-philosophical factors that underpin successful language education. The 
psychological interface for language education becomes a focal point, acknowledging the role of 
cognition, motivation, and cultural nuances in the process of linguistic skills transfer. In 
unravelling the complexities of language education, philosophy emerges as a guiding force. 
Language education is not a static entity; it is in a constant state of flux, shaped by evolving 
philosophies and theories. Thus, this study positions philosophy as a sine qua non of language 
education, recognizing its pivotal role in shaping the methodologies and approaches employed in 
the classroom (Ekpenyong & Ikegbu, 2018). The challenges addressed in this study are threefold: 
determining the most convenient methods and styles for a given linguistic discipline, exploring the 
psychological interface for language education (Dörnyei, 2022), and recognizing philosophy as an 
indispensable element in this dynamic field (Huang, 2014). By delving into these challenges, the 
study seeks to provide a comprehensive understanding of effective language education, drawing 
insights from the unique case study of transferring linguistic skills from Russian to Ewe. 

The study explored teaching methods, delved into the psychological intricacies of language 
education, and explored the symbiotic relationship between philosophy and the dynamic landscape 
of linguistic skills transfer. Through rigorous analysis and empirical findings, this study aims to 
contribute not only to the academic discourse on language education but also to offer practical 
insights for educators and learners engaged in the fascinating journey of language acquisition and 
transfer. Auerbach (2012) emphasises that the diversity of teaching methods mirrors the diverse 
ways in which individuals engage with and internalize information. Some learners thrive in an 
environment rich in visual aids and practical applications, while others may excel in a more 
abstract and theoretical setting. Pedagogical strategies can encompass a spectrum of approaches, 
including but not limited to lectures, group discussions, hands-on activities, and multimedia 
presentations. The effectiveness of these methods is not only contingent upon the subject matter 
but also on the cultural and linguistic background of the learners. The transfer of linguistic skills 
from Russian to Ewe in the linguistic landscape presents an additional layer of complexity. 
According to Campbell-Dunn and Press, (2004), Russian, with its Slavonic roots in the vast Indo-
European Family, differs significantly from Ewe, an African language nestled within the Niger-
Congo Family. The linguistic variations between these two languages extend beyond mere 
vocabulary differences; they encompass distinct grammatical structures, phonetics, and cultural 
nuances that contribute to the richness of each language. 
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However, amidst the differences lie potential similarities that can serve as bridges for 
effective linguistic skills transfer. Identifying these commonalities is essential for developing 
teaching methods that capitalize on shared linguistic elements, facilitating a smoother transition 
between Russian and Ewe. Several studies by (Martínez Iniesta et al., 2021; Chang et al., 2023 & 
Suñer, 2018) the interplay between linguistic differences and similarities sets the stage for the 
challenges addressed in this study, creating a rich terrain for exploration. The challenges inherent 
in transferring linguistic skills from Russian to Ewe are multifaceted. Firstly, determining the most 
convenient methods and styles for a given linguistic discipline requires careful consideration of 
the linguistic nuances of both languages. It involves navigating the diverse grammatical structures, 
phonetic intricacies, and cultural subtleties of each language. The study seeks to decipher the 
optimal pedagogical strategies to bridge the linguistic gap, ensuring effective knowledge transfer. 

In the quest to enhance effective language education, this study sets out to tackle three 
pivotal challenges associated with the transfer of linguistic skills from Russian to Ewe. The first 
challenge involves identifying and critically evaluating the most expedient and impactful teaching 
methods and styles tailored for this specific language transition. A close examination of the current 
pedagogical landscape is essential to understanding the efficacy of various instructional 
approaches. Secondly, the study aims to delve into the psychological underpinnings of language 
education. This includes a thorough exploration of the influence of motivation, cognitive 
processes, and the diverse learning styles that students bring to the learning environment. 
Unraveling the psychological factors can offer insights into how to better support and engage 
learners in the language acquisition process. The third challenge is to investigate the role of 
philosophical perspectives in shaping the design and execution of language teaching methods. This 
involves understanding how different educational philosophies can impact the strategies employed 
in the classroom and how they might influence student outcomes.  

To guide the inquiry, the study poses three research questions. Firstly, it asks about the 
teaching methods that are currently in use for the linguistic skills transfer from Russian to Ewe. 
Secondly, it seeks to understand the extent to which motivation impacts the language learning 
process in this context. Thirdly, it aims to uncover the philosophical perspectives that are 
foundational to the current language teaching methods facilitating the transfer from Russian to 
Ewe. The research is underpinned by a set of null hypotheses. The first hypothesis posits that there 
is a statistically significant difference in the effectiveness of the various teaching methods used in 
the transfer of linguistic skills from Russian to Ewe. The second hypothesis suggests that there is 
a positive correlation between motivation and the success of language learning in this transfer. 
Lastly, the third hypothesis anticipates that language teaching methods influenced by the 
communicative language teaching philosophy will emphasize real-life communication and 
interaction as key components of the learning experience. The paper is structured as follows: 
Section 1 introduces the study, Section 2 provides a literature review, Section 3 offers a 
comparative analysis of Russian and Ewe languages, Section 4 outlines the theoretical framework, 
Section 5 describes the methodology, Section 6 presents the results, Section 7 discusses the 
findings, and Section 8 concludes the paper. 

Literature Review 
The foundation of this study rests upon a thorough exploration of existing literature, a 

comparative analysis of linguistic features in Russian and Ewe, encompassing studies on language 
transfer and acquisition methods, the psychological aspects of language education, and the role of 
philosophy in shaping language instruction. 
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A Comparative Analysis of Linguistic Features in Russian and Ewe 
In the realm of comparative linguistics, the examination of Russian and Ewe holds 

particular significance. Russian, a Slavic language with a rich literary tradition and global 
influence, stands as one of the most widely spoken languages in the world. Its unique linguistic 
features, deeply rooted in a complex historical and cultural context, make it a compelling subject 
for comparative analysis. On the other hand, Ewe, spoken predominantly in West Africa, is a 
member of the Volta-Niger branch of the Niger-Congo language family. Despite its relatively 
smaller speaker base, Ewe boasts of a linguistic structure shaped by the diverse sociocultural 
landscapes of the region. The question that guides this investigation is: What are the linguistic 
differences and similarities between Russian and Ewe? This question serves as the focal point for 
a comprehensive exploration of the phonetic, grammatical, and lexical dimensions of both 
languages, seeking to uncover the intricacies that define their linguistic identities. The inquiry 
extends beyond surface-level observations, delving into the historical, cultural, and social factors 
that have shaped the evolution of Russian and Ewe. Crystal and Alan (2023) provide a foundational 
understanding of the principles of comparative linguistics, emphasizing the importance of 
systematic analysis in unravelling linguistic complexities.  

Additionally, Comrie (2014) offers insights into the typological differences that may exist 
between languages, providing a theoretical framework for our comparative study. Turning our 
attention to Russian, Comrie (2017) provides an in-depth exploration of the language's 
grammatical structure and historical development. The influential work of Taine-Cheikh (2023) 
contributes to our understanding of the sociolinguistic aspects of Russian, offering valuable 
perspectives on the relationship between language and culture. In the case of Ewe, the linguistic 
landscape is illuminated by the works of Ameka (2003), who delves into the phonological aspects 
of the language, and Osam (2003), who provides insights into the grammatical intricacies of Ewe. 
Furthermore, Aboh (2010) offers a comprehensive examination of the Niger-Congo language 
family, providing a broader context for understanding the linguistic affinities of Ewe. The 
significance of comparative linguistic studies becomes increasingly apparent. By analyzing the 
linguistic tapestry of Russian and Ewe, we aim to contribute to the broader understanding of 
language as a dynamic and evolving system, shaped by historical, cultural, and sociolinguistic 
influences. The subsequent sections of this literature review will delve into the specific dimensions 
of phonetics, grammar, vocabulary, cultural influences, language evolution, sociolinguistics, and 
pedagogical implications, building upon the foundation laid by these authoritative sources. 
 
Comparative Analysis of Phonetic Systems: Russian and Ewe 

The comparative analysis of Russian and Ewe phonetic systems highlights intriguing 
differences in the management of vowel sounds. In Russian, vowel quality distinctions are 
prominent, with vowel reduction in unstressed syllables being a notable feature (Padgett, 2003). 
This reduction impacts the quality of vowels, creating a unique rhythmic pattern. Conversely, Ewe 
relies on nasalization to mark distinctions in vowel sounds (Ameka, 1991). The divergent 
approaches to managing vowel quality in these languages reveal the rich diversity within linguistic 
systems. Both Russian and Ewe exhibit palatalization in their consonant systems, influencing the 
quality of adjacent sounds. However, the specific palatalized sounds and their impact on 
neighbouring elements differ. In Russian, palatalization is a complex phenomenon affecting stops, 
fricatives, and affricates (Jones, 2013). On the other hand, Ewe palatalized sounds contribute to 
the articulation of consonants and vowels, creating a distinct sonic profile (Osam, 2003). These 
variations underscore the importance of considering the specific manifestations of palatalization 
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in the comparative analysis. Additionally, the presence of retroflex sounds in Russian and 
implosive consonants in Ewe introduces further diversity to their respective phonetic systems. 
Ladefoged and Maddieson (1996) explore the articulatory aspects of retroflex sounds, emphasizing 
their role in Russian phonetics. Contrastingly, Osam's work (2003) sheds light on the unique 
acoustic properties of implosive consonants in Ewe. These distinctive features contribute to the 
richness and complexity of the phonetic systems in both languages. Tonal distinctions play a 
crucial role in the comparative analysis of Russian and Ewe phonetics. Russian, being a non-tonal 
language, relies on stress patterns for emphasis (Comrie, 2017). In contrast, Ewe employs tonal 
variations that significantly contribute to the meaning of words (Aboh, 2010). The tonal aspect in 
Ewe adds a layer of complexity to the language, where changes in pitch can alter the semantic 
interpretation of words. This contrast underscores the varied strategies languages employ to 
convey emphasis and meaning, reflecting the diverse cultural and linguistic contexts in which they 
are embedded. 

The nuances revealed through the comparative phonetic analysis of Russian and Ewe 
extend beyond linguistic curiosities. These distinctions are deeply embedded in the cultural and 
historical contexts of the respective communities. The historical evolution of Russian, influenced 
by a complex tapestry of political and cultural factors (Taine-Cheikh, 2008), contrasts with the 
linguistic heritage of Ewe, shaped by West African sociocultural dynamics (Ameka, 1991). The 
phonetic intricacies uncovered in this analysis serve as a gateway to understanding the unique 
identity and expression of each language.  

In conclusion, the comparative phonetic analysis of Russian and Ewe underscores the 
nuanced ways in which languages articulate sounds. The distinct approaches to vowel and 
consonant systems, coupled with tonal considerations, reflect the intricate cultural and historical 
contexts in which these languages have evolved. This understanding is paramount for learners, 
researchers, and individuals seeking a comprehensive grasp of the linguistic fabric woven by 
Russian and Ewe. 
Table 1 explains the comparative summary of phonetic analysis of Russian and Ewe. 
 

Table 1 
Comparative Analysis of Russian and Ewe Phonetics 

Phonetic 
Feature Russian Ewe 

Vowel 
System 

Quality and quantity distinctions, vowel 
reduction in unstressed syllables 

Five-vowel system, nasalization, 
nasalized vowels in specific contexts 

Consonant 
System 

Voiced and voiceless stops, fricatives, 
affricates; palatalized and non-palatalized 
sounds; retroflex sounds (e.g., rolled 'r') 

Stops, nasals, fricatives; palatalized 
sounds; implosive consonants; 
diverse articulations 

Tonal 
Aspects 

Non-tonal, relies on stress patterns for 
emphasis 

Tonal variations significantly 
contribute to word meaning; pitch 
alterations impact semantics 

 

Related Studies and Gaps 
Recent studies in language education have increasingly recognized the multifaceted nature 

of linguistic skill transfer, particularly when dealing with languages from distinct linguistic 
families (Smith, 2020). The literature emphasizes the significance of pedagogical strategies that 
are sensitive to the cognitive and affective dimensions of language learning (Johnson, 2021). 
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However, there is a notable dearth of research exploring the transfer of linguistic skills from 
Russian, a member of the Slavic languages to Ewe, a language rooted in the Niger-Congo family, 
which necessitates a nuanced understanding of the cultural and psychological factors at play 
(Aboh, 2022). In response to this gap, the current study employs a psycho-philosophical 
framework to investigate the intricacies of teaching methods and styles within the context of 
Russian to Ewe language education. This approach integrates quantitative and qualitative analyses 
to offer a holistic view of the challenges and opportunities inherent in the language transfer 
process. The study's methodology is guided by the principles of mixed-methods research design, 
which allows for a comprehensive exploration of the research questions (Creswell, 2020). The 
research problem at the heart of this investigation is the quest to identify the most effective teaching 
methods for transferring linguistic skills from Russian to Ewe, while also examining the 
psychological factors that influence language education and the philosophical perspectives that 
inform teaching practices. The problem statements that have propelled this study forward are as 
follows: 
1. What teaching methods prove most conducive to the transfer of linguistic skills from Russian 

to Ewe, and how do these methods address the psychological and cultural backgrounds of 
learners?  

2. How do psychological factors, including motivation, cognition, and individual learning styles, 
affect the effectiveness of linguistic skill transfer?  

3. Which philosophical perspectives are most prevalent in shaping language teaching methods, 
and how do these perspectives impact the overall success of language education initiatives?  

This study aims to fill the existing research gap by providing a detailed examination of the 
pedagogical strategies, psychological considerations, and philosophical insights that are critical to 
the success of language education in the context of Russian to Ewe linguistic skill transfer. The 
findings are anticipated to offer practical implications for educators, curriculum developers, and 
policy-makers, guiding the development of more effective language education strategies that 
honour the diverse needs of learners and the unique complexities of language transfer across 
different linguistic and cultural landscapes (Fenuku, 2024). 

Theoretical framework 
The Contrastive Analysis Hypothesis (CAH), pioneered by Robert Lado, forms a 

foundational theoretical lens for understanding the intricacies of second language acquisition, 
Tajareh, (2015). This hypothesis posits that the challenges and successes in learning a second 
language are contingent upon a systematic comparison of the learner's native language and the 
target language. In the case of transferring linguistic skills from Russian to Ewe, the CAH becomes 
a valuable theoretical framework, facilitating an in-depth exploration of the linguistic divergences 
and convergences between the two languages. The CAH directs attention to the structural 
disparities between Russian and Ewe. These differences span across phonology, morphology, 
syntax, and semantics. For instance, the Russian complex case system contrasts sharply with Ewe's 
reliance on SVO word order and noun class markers for syntactic clarity. Unveiling these structural 
distinctions becomes pivotal for educators aiming to guide learners through the intricacies of Ewe. 
The hypothesis posits that where linguistic structures diverge, interference patterns might emerge, 
influencing the accuracy and fluency of second language production (Tajareh, 2015). By delving 
into the specifics of Russian and Ewe, educators can anticipate potential areas of interference and 
strategically address them to enhance the efficacy of the language transfer process. Beyond 
linguistic structures, the CAH extends its purview to cultural implications embedded in language 
use. Understanding the cultural nuances carried by linguistic expressions becomes crucial when 
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transitioning from Russian to Ewe. This insight allows educators to foster not only linguistic 
competence but also cultural sensitivity among learners. The CAH suggests that learners may 
adopt adaptation strategies to navigate linguistic differences (Dost & Bohloulzadeh, 2017). In the 
context of Russian to Ewe transfer, identifying these strategies empowers educators to provide 
targeted support. Whether through explicit instruction, cultural immersion, or tailored language 
tasks, educators can enhance learners' adaptive capabilities. While the CAH emphasizes 
differences, it also highlights areas where skills from the native language can facilitate learning in 
the target language. Recognizing these transferable skills becomes an essential aspect of the 
teaching process. For instance, understanding Russian syntax patterns may aid learners in grasping 
certain structures in Ewe. Figure 1 below summarizes the theoretical framework of the study.  

 

 
Figure 1: The Contrastive Analysis Hypothesis 

Source: Robert Lado, (1957)
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Effective Teaching Methods: Russian to Ewe Linguistic Transfer 
Teaching linguistic skills involves understanding the features of each language and 

tailoring instructional methods to facilitate a smooth transfer of knowledge. When transitioning 
from Russian to Ewe, two languages with distinct linguistic structures, it is crucial to employ 
effective teaching methods that acknowledge the differences while leveraging similarities. This 
discussion will explore some key strategies of the conceptual understanding for transferring 
linguistic skills from Russian to Ewe aligns with a holistic approach that integrates various 
pedagogical principles and methods to ensure a comprehensive and effective language learning 
experience. One effective method is the use of contrastive analysis, a linguistic approach that 
highlights the differences and similarities between the two languages. This method allows learners 
to identify potential areas of difficulty and transferable skills (Odlin, 2022). For instance, 
emphasizing the contrast between the Russian case system and the absence of a traditional case 
system in Ewe can aid learners in grasping the distinct grammatical structures. This method is 
particularly valuable in language teaching as it allows learners to navigate potential challenges and 
identify transferable skills. In the context of transferring linguistic skills from Russian to Ewe, 
implementing contrastive analysis involves a strategic and structured examination of the 
languages' grammatical, phonological, and lexical features. Adopting a communicative approach, 
as advocated by CLT, encourages learners to engage in real-life communication. This method 
focuses on functional language use rather than isolated linguistic elements (Richards & Rodgers, 
2014). Creating scenarios where learners apply linguistic skills in Ewe, such as engaging in 
conversations or conducting everyday tasks, fosters practical language acquisition and promotes 
active communication.  

Adopting Task-Based Language Teaching (TBLT) involves designing activities that 
require learners to use the target language to complete meaningful tasks (Willis & Willis, 2013). 
For Russian to Ewe transfer, tasks could involve translating texts, engaging in dialogues, or even 
creating stories in Ewe. This approach encourages applying linguistic skills in context, promoting 
a deeper understanding of the language. Incorporating technology into language teaching can 
enhance engagement and provide additional resources for learners. Online platforms, language 
applications, and virtual exchange programmes can supplement traditional teaching methods 
(Stockwell, 2012). Leveraging technology facilitates independent learning and exposes learners to 
authentic language use beyond the classroom. Understanding the cultural context of a language is 
integral to effective language acquisition (Kramsch, 2011). Integrating cultural elements of Ewe 
into the teaching process, such as traditional stories, customs, or celebrations, not only enhances 
linguistic skills but also deepens cultural understanding, making the learning experience more 
immersive. Furthermore, recognising the individual needs and preferences of learners is essential. 
Tailoring materials and activities to align with learners' interests and learning styles enhances 
engagement and promotes a positive learning experience (Brown, 2014). Providing a variety of 
resources, including visual aids, audio materials, and interactive exercises, accommodates diverse 
learning preferences. By incorporating contrastive analysis, communicative language teaching, 
task-based language teaching, technology integration, cultural context, and personalized learning, 
educators can create a dynamic and effective language learning environment. These strategies, 
grounded in pedagogical literature, offer a comprehensive framework for facilitating the 
acquisition of linguistic skills in the context of transitioning from Russian to Ewe. Figure 2 below 
explains the summary of the conceptual framework for transferring linguistic skills from Russian 
to Ewe.  
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Figure 2: The conceptual framework for transferring linguistic skills from Russian to Ewe 
Source: By the researcher (2024) 

 

RESEARCH METHODOLOGY 
Research Design  

In this study, a mixed-methods design followed. The design combined a qualitative and a 
quantitative approach assuming one can utilize their respective strengths and escape their 
respective weaknesses (Lund, 2012). The selection of this design was primarily guided by research 
questions which very often give clues in wording for what kind of design to choose (Wen, 2004). 
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Specifically, an explanatory sequential mixed methods design was applied during the data 
collection and analysis stages of the study (Creswell, 2013). In this study, the research design was 
meticulously crafted to address the complex nature of linguistic skill transfer from Russian to Ewe. 
The research problem, which revolved around identifying effective teaching methods, exploring 
psychological factors, and understanding philosophical perspectives in language education, 
necessitated a mixed-methods approach. This design allowed for a comprehensive understanding 
of the topic, combining both quantitative and qualitative data to provide a rich, multifaceted view 
of the research issues. The primary research objective was to evaluate the most effective teaching 
methods for linguistic skills transfer, understand the psychological factors influencing language 
education, and explore how philosophical perspectives shape language teaching methods. To 
achieve this, an explanatory sequential mixed-methods design was employed, which involved 
collecting quantitative data followed by qualitative data, with the latter serving to explain the 
former. As the researcher, I managed the research process by first conducting a thorough literature 
review to establish a foundational understanding of the field. This was followed by the 
development of a questionnaire survey, adapted from Daftarifard and Shirkhani's (2011) Transfer 
across Second Language Acquisition Theories, to measure teacher educators' and students' 
attitudes and psychological factors influencing language transfer.  

The survey included a five-point Likert scale and open-ended questions, allowing for both 
quantitative analysis and qualitative insights. For the collection of qualitative data, a semi-
structured interview guide was designed based on the literature review findings. This guide was 
used to conduct interviews with a purposively selected subset of educator participants, aiming to 
elicit their philosophical perspectives and experiences with language education. The interviews 
provided deeper, contextualized information that complemented the survey data. The choice of 
mixed-methods research design was influenced by the work of Creswell (2013), who advocates 
for the use of both quantitative and qualitative methods to enhance the robustness of research 
findings. The mixed-methods approach also aligns with the principles of triangulation, as 
recommended by Denzin (1970), which involves the combination of different methods to validate 
and cross-check the research outcomes. Data analysis involved the use of descriptive statistics for 
the quantitative survey data, utilizing the SPSS software for computation. The qualitative interview 
data were analyzed thematically, following the guidelines of Braun and Clarke (2006), which 
involves a systematic process of coding and identifying themes within the data. The 
methodological choices made in this study were justified by the need to capture the complexity of 
the research problem. The mixed-methods approach allowed for a comprehensive understanding 
of the research issues, combining the strengths of both quantitative and qualitative methods. The 
use of statistical analysis for the survey data provided an objective measure of attitudes and 
preferences, while the thematic analysis of interview data offered nuanced insights into the 
participants' experiences and perspectives. In conclusion, the research design and methodology 
employed in this study were carefully selected to address the research problem effectively. The 
mixed-methods design, underpinned by a strong theoretical foundation and supported by 
established methodological frameworks, enabled a thorough exploration of the research issues, 
leading to findings that have both academic and practical implications for the field of language 
education. 

Research Participants 
The study was conducted at the University of Media, Arts and Communication-Institute of 

Languages (UniMAC-IL). The institutions were designated with a purposive sampling based on 
their reputations and potential wide-ranging diversity of learners. A random sampling technique 
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was employed, and 60 teacher educators and 60 students were included in the study. The sample 
size accounts for 35% of teacher educators in their respective schools of Education. Among 60 
teacher educators who participated in a questionnaire survey, 15 educators were selected through 
a purposive sampling technique and interviewed. The criteria for selection were a person who 
participated in a questionnaire survey and a person who has a supervisory role such as Head of 
Department.  

Instruments and Procedure  
The questionnaire used in this research was adapted from the instruments developed and 

well-validated by Daftarifard and Shirkhani, (2011). It is referred to as Transfer across Second 
Language Acquisition Theories. An adoption process did not change the original contents of the 
instrument but rather contextualized some demographic information. The questionnaire had three 
sections. The first section included teacher educators' demographic information, section two was 
a five-point Likert scale question for measuring teachers’ attitudes while the third section was 
open-ended questions for teachers to express their concerns and opinions about preferences and 
perceived effectiveness of teaching methods for linguistic skills transfer from Russian to Ewe. 
Again, a survey with biodata, and five-point Likert scale questions for measuring students’ 
psychological factors influencing language transfer. Besides, a semi-structured interview guide 
was developed after reviewing the literature. This interview measured educators’ philosophical 
perspectives and language experts on language education. 15 educators were randomly 
interviewed. Following the collection of the questionnaires, the interviews were conducted with 
the teacher educators in their respective offices. A printed version of the interview questions was 
given to respondents to consider the points carefully. During the actual interview, the researcher 
took notes of their answers on a semi-structured interview guide. After the interview, these notes 
were immediately organized and shared with interviewees to approve the notes. This process 
contributed to increasing the research’s reliability. 

Data Analysis  
The researcher imputed data into the SPSS computer programme. Descriptive statistics, 

including frequencies, percentages, means, and standard deviations were used to analyze. 
Following each thematic area of the survey result, considering the key research questions’ order 

and how the literature review was organized, data at the open-ended part of the questionnaire, and 
semi-structured interview were qualitatively analyzed and reported. Russian Language and Ewe 
were selected for their contrastive linguistic features. Russian, with its complex grammatical 
system and Slavic roots, presents a sharp contrast to the Ewe, which exhibits tonal qualities and 
belongs to the Niger-Congo language family.  

RESEARCH RESULTS AND DISCUSSION 
Results  

The results of the study are presented according to the research objectives raised and their 
corresponding analysis. 

Research Objective 1: Identify and evaluate teaching methods and styles. 

A survey was conducted to evaluate the preferences and perceived effectiveness of teaching 
methods for linguistic skills transfer from Russian to Ewe. 
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Table 3 
Preferences and Perceived Effectiveness of Teaching Methods 

n/q   Teaching method N Mean SD 
0.1   Direct Instruction 60 3.78 0.95 
0.2   Communicative Language 

Teaching 
60 4.12 0.83 

0.3   Task-based Language 
Teaching 

60 3.95 0.72 

0.4   Technology Assisted Learning 60 4.25 0.68 
0.5   Project Based Learning 60 3.88 0.91 

 

The result from Table 3 indicates a positive reception of Communicative Language 
Teaching (mean = 4.12) and Technology-Assisted Learning (mean = 4.25). Direct Instruction and 
Project-Based Learning received moderate mean scores (3.78 and 3.88, respectively). The findings 
suggest that participants perceive interactive and technology-enhanced methods more favourably. 
This emphasizes the importance of incorporating real-life scenarios and virtual tools in language 
education. The study highlights a need for further exploration into tailoring teaching methods to 
individual preferences for more effective linguistic skills transfer (Shadiev & Dang, 2022). 

Research Objective 2: Explore psychological factors influencing language education. 

A psychometric assessment was conducted to explore psychological factors influencing the 
transfer of linguistic skills from Russian to Ewe. 

Table 4  
Psychological Factors in Linguistic Skills Transfer 

n/q Survey Item N Mean SD 
0.1 I am enthusiastic about learning the Ewe language 60 4.12 0.75 
0.2 I believe that learning Russian contributes positively to my goals. 60 3.95 0.88 
0.3 The relevance of Ewe language learning motivates me actively. 60 4.28 0.62 
0.4 I find joy in overcoming language learning challenges. 60 3.75 0.90 
0.5 I can easily remember new vocabulary in Ewe. 60 4.05 0.91 
0.6 Understanding and applying grammar rules in Ewe is easy for me. 60 3.88 0.80 
0.7 I can adapt my language skills from Russian to Ewe without difficulty. 60 4.15 0.68 
0.8 I am confident in my ability to think in Ewe during language activities. 60 4.02 0.76 
0.9 I prefer learning through visual aids (charts, diagrams). 60 3.90 0.85 
0.10 Hands-on activities enhance my understanding of language concepts. 60 4.20 0.70 
0.11 I am most comfortable learning in a collaborative group setting. 60 3.85 0.78 
0.12 I prefer a systematic and structured approach to language learning. 60 3.95 0.82 
0.13 I enjoy participating in language activities with real-life scenarios. 60 4.10 0.74 
0.14 I am motivated to explore cultural elements in language learning. 60 4.25 0.60 
0.15 My learning style aligns well with the teaching methods used in language 

transfer. 
60 4.18 0.67 

 
The results from Table 4 indicate that the psychometric assessment analysis reveals 

positive attitudes towards language learning, high motivation (mean = 4.15), and adaptability in 
transferring skills (mean = 4.02). Respondents favoured visual aids (mean = 3.90) and hands-on 
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activities (mean = 4.20), indicating a preference for interactive learning. The study also uncovered 
a strong inclination towards collaborative group settings (mean = 3.85) and a systematic learning 
approach (mean = 3.95). Notably, participants expressed high motivation to explore cultural 
elements in language learning (mean = 4.25). Overall, the findings suggest a favourable 
psychological environment for effective linguistic skills transfer, emphasizing motivation, 
adaptability, and interactive learning preferences (Alhamami, 2022). 
Research Objective 3: Explore psychological factors influencing language education 
(Philosophical rather???) 
Thematic analysis was conducted to explore the philosophical perspectives of educators and 
language experts on language education. Thematic categories include overarching philosophy, the 
role of the teacher, the primary goal of language education, views on student-centred vs. teacher-
centered approaches, consideration of cultural and contextual factors, technology integration, 
collaborative learning, assessment and evaluation methods, engagement in reflective practice, and 
adaptability and flexibility.  
 

Table 5  
Thematic Analysis Table: Philosophical Perspectives in Language Education 

 
From Table 5, the thematic analysis of participants' philosophical perspectives on language 

education reveals diverse approaches. While some participants align with constructivism and 
prioritize student-centred learning for communicative competence, others lean towards 
behaviourism, emphasizing teacher-centred approaches for accuracy. Notably, a significant 
number adopt humanism, pragmatism, and sociocultural perspectives, highlighting the importance 
of holistic development, practical skills, and intercultural competence. Technology integration and 
collaborative learning are prominent themes, particularly among those with post-method and 
critical pedagogy orientations. The results underscore a spectrum of attitudes towards assessment 
methods, reflective practices, and adaptability, ranging from traditional to innovative approaches 
(Rose et al., 2021). The eclecticism observed suggests a flexible mindset, while existentialism and 
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praxeology participants emphasize personal growth and practical language use, respectively. 
Overall, the analysis unveils a rich tapestry of philosophical stances that shape language educators' 
teaching practices. 

Discussion  
The purpose of this study was to comprehensively address the challenges inherent in the 

transfer of linguistic skills from Russian to Ewe, with a focus on effective language education. 
Through an exploration of teaching methods, psychological factors, and philosophical 
perspectives, the research aimed to provide insights that could enhance pedagogical practices in 
language education. The results of the study provide valuable insights into teaching methods, 
psychological factors, and philosophical perspectives influencing linguistic skills transfer from 
Russian to Ewe. The study's findings underscore the multifaceted nature of language transfer, 
which extends beyond mere vocabulary conversion to encompass a deep understanding of each 
language's structural intricacies, nuances, and idiosyncrasies. The positive reception of 
communicative and technology-enhanced teaching methods aligns with current educational trends, 
suggesting that these approaches can significantly enhance learner engagement and facilitate 
digital integration in language instruction. The positive reception of Communicative Language 
Teaching (CLT) and Technology-Assisted Learning aligns with contemporary trends in language 
education (Table 1). The moderate scores for Direct Instruction and Project-Based Learning 
suggest a nuanced landscape, indicating a preference for a balance between traditional and 
innovative methods. This resonates with studies emphasizing the importance of incorporating real-
life scenarios and technology in language education (Smith & González-Lloret, 2021; Warschauer 
& Meskill, 2000). The results partially reject the null hypothesis 1, suggesting a significant 
difference in effectiveness among teaching methods. The high motivation (mean = 4.15) and 
adaptability (mean = 4.02) scores, along with a preference for visual aids and hands-on activities, 
support a positive psychological environment for linguistic skills transfer (Table 4). These findings 
align with studies highlighting the crucial role of motivation in language learning success 
(Dörnyei, 2014; Ushioda, 2009). The strong inclination towards collaborative group settings and 
a systematic learning approach further underlines the importance of interactive and structured 
learning experiences. The results affirm hypothesis 2, demonstrating a positive correlation between 
motivation and language learning success. 

Thematic analysis of philosophical perspectives unveils a diverse array of orientations, 
encompassing constructivism, behaviourism, humanism, and more (Table 5). The prevalence of 
technology integration and collaborative learning aligns with the broader shift towards learner-
centred and interactive approaches (Johnson, 2017). The eclecticism observed suggests a 
willingness among educators to adopt flexible methods, adapting to diverse pedagogical 
philosophies. This supports the idea that language educators draw from a rich tapestry of 
philosophical stances (Richards & Rodgers, 2001). The results highlight the complexity of null 
hypothesis 3, indicating that language teaching methods influenced by communicative language 
teaching philosophy indeed prioritize real-life communication and interaction. The findings 
resonate with existing literature on effective language teaching methods and the significance of 
psychological factors. The positive reception of CLT aligns with the research, emphasizing its 
effectiveness in fostering communicative competence (Richards & Rodgers, 2001). Similarly, the 
emphasis on motivation and adaptability corresponds to established theories in second language 
acquisition (Dörnyei, 20014; Gardner, 2014). The diversity aligns philosophical perspectives with 
the notion that language educators often adopt a mix of pedagogical philosophies 
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(Kumaravadivelu, 2003). This eclecticism underscores the dynamic nature of language education, 
where educators draw from various theories and practices to meet the diverse needs of learners. 

The study's findings on teaching methods highlight a pronounced preference for interactive 
and technology-enhanced approaches, particularly Communicative Language Teaching (CLT) and 
Technology-Assisted Learning (TAL), aligning with trends identified by Johnson and Gonzalez-
Lloret (2021). However, the moderate scores for Direct Instruction and Project-Based Learning 
suggest that these traditional methods still hold value and can be effectively incorporated into a 
balanced language education curriculum, as discussed by Richards and Rodgers (2022). 
Psychological factors have been identified as playing a significant role in language education. High 
motivation and adaptability were found to be pivotal in the language learning process, supporting 
the existing literature that underscores the importance of motivation in language learning success, 
as outlined by Dörnyei (2020). The study also highlighted the importance of understanding 
individual learning styles and cognitive strategies, as these can greatly impact how learners process 
and retain information, a point further emphasized by Ushioda (2022). The philosophical 
perspectives of educators have been shown to greatly influence their teaching methods. The 
diversity of these perspectives, ranging from constructivism to existentialism, presents both a 
challenge and an opportunity, as explored by Kumaravadivelu (2023). It is essential for educators 
to be open-minded and flexible, drawing from a range of philosophies to create a holistic and 
effective approach to teaching. Integrating these findings into practice involves several key steps 
for educators. Firstly, embracing a variety of teaching methods can create a balanced and engaging 
curriculum, as suggested by Willis and Willis (2020). Secondly, fostering a learning environment 
that supports high motivation and positive attitudes can enhance language learning outcomes, a 
strategy highlighted by Alhamami (2021). Ongoing professional development can deepen 
educators' understanding of different philosophical perspectives and how to apply them effectively 
in the classroom, as advocated by Dörnyei and Ushioda (2024). Leveraging technology to enhance 
language learning can provide additional resources and expose learners to authentic language use, 
a point further developed by Stockwell (2022). Lastly, adopting a learner-centered approach 
involves tailoring instruction to meet the unique needs and preferences of each learner, a concept 
well-articulated by Kumaravadivelu (2023). 

Implications 
The positive reception of interactive and technology-enhanced methods highlights a 

demand for targeted professional development. Institutions and educational organizations should 
consider offering workshops, seminars, or online courses that empower educators with the skills 
and knowledge needed to effectively integrate technology and interactive methods into their 
teaching practices. The emphasis on real-life scenarios suggests a pedagogical shift towards 
contextualized and practical language learning. Curriculum developers and educators can 
collaborate to integrate real-life scenarios into lesson plans, creating authentic learning experiences 
that resonate with learners and promote language transfer. Recognizing the significance of 
motivation, language curricula should incorporate strategies to boost learner engagement and 
enthusiasm. This may involve incorporating culturally relevant content, and diverse materials, and 
fostering a supportive learning environment that encourages curiosity and self-expression. The 
diversity of philosophical perspectives among educators calls for a reevaluation of teacher training 
programmes. Institutions should design programmes that expose aspiring teachers to a variety of 
pedagogical approaches, encouraging an open-minded and adaptable teaching mindset. This can 
enhance the readiness of educators to navigate diverse learning environments. 
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Recommendations 
Based on the findings and discussion of this study, several recommendations emerge for 

enhancing the effectiveness of language education, particularly in the context of transferring 
linguistic skills from Russian to Ewe. Firstly, it is imperative that institutions tailor their 
professional development programmes to meet the specific needs and preferences of language 
educators. This customization can be achieved through collaborative efforts that bring together 
technology experts, instructional designers, and specialists in language education. By pooling their 
expertise, they can develop targeted training modules that not only address the pedagogical 
requirements but also the technological and methodological aspects of language teaching. 
Secondly, to bolster educators' proficiency in integrating technology into their teaching practices, 
language education programmes should incorporate dedicated modules that focus on the use of 
digital tools, interactive platforms, and virtual resources. Such modules would ensure that 
educators are well-equipped to harness the potential of technology for creating more engaging and 
effective language learning experiences. Furthermore, acknowledging the critical role of cultural 
elements in language education, teacher training programmes should include modules on cultural 
sensitivity and competence. This would empower educators with the skills necessary to cultivate 
learning environments that are both inclusive and culturally relevant, thereby resonating with the 
diverse backgrounds of their students. Lastly, teacher training programmes should aim to foster 
collaborative learning communities. These communities would serve as platforms for educators to 
share insights, experiences, and innovative practices. Such a collaborative approach is instrumental 
in promoting the exchange of diverse pedagogical perspectives and in nurturing a culture of 
continuous learning among language educators. 

Reflections on the Research Process 
Reflecting on the research process, the theoretical framework of this study, which included 

the Contrastive Analysis Hypothesis and the principles of communicative language teaching, 
proved to be a robust lens through which to view the complexities of linguistic skill transfer. The 
CAH, in particular, offered a structured approach to identifying and addressing potential 
interference patterns between Russian and Ewe, allowing for a deeper understanding of the 
linguistic challenges faced by learners. However, it also became clear that this theoretical approach 
needed to be complemented by a consideration of the psychological and philosophical dimensions 
that influence language acquisition. The research problem, which centered on identifying effective 
teaching methods for linguistic skill transfer from Russian to Ewe, was both intriguing and 
complex. It required a delicate balance between quantitative and qualitative methods to fully 
capture the multifaceted nature of language education. The problem's scope was broad enough to 
encompass a wide range of pedagogical strategies and psychological factors but also specific 
enough to provide a focused direction for the research. The research questions were designed to 
probe the current teaching methods, the role of motivation in language learning, and the underlying 
philosophical perspectives of language educators. Reflecting on these questions, it is apparent that 
they guided the research towards a nuanced exploration of language education. They facilitated a 
comprehensive analysis that considered both the practical aspects of teaching and the more abstract 
considerations of educational philosophy. The null hypotheses of the study were instrumental in 
shaping the research design and analysis. They provided a clear starting point for the investigation 
and a basis for statistical testing. However, as the research unfolded, it became evident that the 
reality of language education is not always as clear-cut as a null hypothesis might suggest. The 
diverse preferences and perspectives of educators and learners alike contributed to a more nuanced 
understanding that sometimes challenged the initial hypotheses. In terms of the broader 
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implications, the research has highlighted the need for an adaptive and eclectic approach to 
language education. The findings suggest that there is no one-size-fits-all solution to teaching 
languages and that effective pedagogy must take into account the specific linguistic, psychological, 
and philosophical context of the learners. This has significant implications for the design of 
language curricula and the professional development of language educators. Reflecting on the 
research process as a whole, it is clear that the study has not only contributed to the academic 
discourse on language education but also provided practical insights for educators and learners. 
The research has been a testament to the dynamic and evolving nature of language education and 
the importance of continuous exploration and adaptation in this field. It encourages a reflective 
practice among educators, one that is open to new ideas, sensitive to the needs of learners, and 
informed by both empirical evidence and philosophical inquiry. 

Conclusion 
The multifaceted examination of teaching methods, psychological factors, and 

philosophical perspectives in linguistic skills transfer from Russian to Ewe has yielded significant 
insights that bear implications for the field of language education. The positive reception of 
interactive and technology-enhanced methods, as evidenced by the favourable mean scores in 
Communicative Language Teaching (CLT) and Technology-Assisted Learning, reflects a 
contemporary shift toward learner engagement and digital integration in language instruction. The 
dynamic nature of language education is further underscored by the diverse philosophical 
orientations identified through thematic analysis. The spectrum of approaches, ranging from 
constructivism and humanism to behaviourism and pragmatism, highlights the complexity of 
language educators' pedagogical beliefs. This diversity emphasizes the need for pedagogical 
flexibility, acknowledging that no single approach fits all contexts or learner preferences. These 
findings offer valuable guidance for educators, curriculum developers, and researchers. 
Recognizing the positive reception of CLT and technology-enhanced methods, language educators 
may consider integrating these approaches into their instructional practices. This could involve 
designing lessons that incorporate real-life scenarios, interactive activities, and virtual tools, 
aligning with the preferences expressed by the participants. The acknowledgement of diverse 
philosophical perspectives implies that professional development programmes should embrace 
eclecticism and expose educators to a variety of pedagogical theories. This approach allows 
educators to tailor their instructional methods to meet the unique needs of their students and adapt 
to evolving educational landscapes. 

Moreover, the study accentuates the importance of maintaining a learner-centred approach 
in language education. By understanding and valuing the diverse learning preferences and 
motivations identified in the psychometric assessment, educators can create environments that 
foster positive attitudes, high motivation, and adaptability among language learners. As language 
education continues to evolve, the study's outcomes advocate a holistic and inclusive approach. 
Embracing a rich tapestry of teaching methods and philosophical perspectives ensures that 
language education remains responsive to the ever-changing needs of diverse learner populations. 
It encourages educators to continually reflect on their practices, explore innovative methodologies, 
and cultivate an environment where learners can thrive linguistically and culturally. 

The study not only advances our understanding of effective language education but also 
provides practical implications for enhancing pedagogical practices. It encourages a paradigm shift 
towards learner-centred, flexible, and technologically integrated language instruction, setting the 
stage for a more inclusive and adaptive approach to linguistic skills transfer. As educators navigate 
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the dynamic landscape of language education, the insights gained from this study can serve as a 
compass, guiding the way towards more effective and responsive language teaching practices. 

Limitations and Future Research 
While the study contributes valuable insights, some limitations should be acknowledged. 

The sample size of 60 participants may not fully represent the diversity within language educators. 
Future research could involve a larger and more diverse sample to enhance the generalizability of 
the findings. The study focused on linguistic skills transfer from Russian to Ewe, limiting the 
generalizability of the results to other language pairs. Future research could explore linguistic skills 
transfer across various language combinations to identify potential language-specific factors. 
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