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students in a widespread link to instruction. However, an earlier study has
concentrated on the specific writing technologies employed. Few research has

Keywords examined students' impressions of Screencast's use as an online video-audio tool
Online writing; for delivering feedback. This study adds to the corpus of knowledge about
Video feedback; Indonesian  students' perspectives on feedback. Participation, revision
Online feedback; incorporation, feedback performance, and student preferences are the four
Screencast: feedback components examined in this research. The acquisition of primary data

used varied methods. Online perception surveys were sent to Indonesian second-
year college students. Personal and quasi interviews were also employed to
improve data and learn what may drive students to perceive more. To analyse the
interview data, a descriptive analysis was performed. Students reported a high
level of pleasure while using video feedback with a particular technology,
Screencast, in an online writing course. The interview data provide support. The
students believed that video feedback allows them to strengthen their writing
skills more effectively than textual feedback provided by the teacher. In this
study, the implications for language teaching and learning practice are examined
further.
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Students' perceptions,

INTRODUCTION

In recent years, the shift towards online and hybrid learning environments has
significantly influenced teaching methodologies, particularly in writing classes. As technology
evolves, a plethora of cost-effective tools has become available for implementing these online
programs, notably in writing instruction where feedback is vital for student development
(Cunningham, 2019). Effective feedback not only conveys essential revisions but also
significantly impacts student learning outcomes (Hattie & Timperley, 2007; Mahoney,
Macfarlane & Ajjawi, 2018). Therefore, it is imperative for educators to employ methods that
deliver constructive and meaningful feedback..

Numerous research investigates how certain technologies serve distinct goals in online
writing classes to provide helpful feedback. Several studies investigate online and offline
platforms (Cheng and Li, 2020; Ene & Upton, 2018; Yeh & Lai, 2019). They concentrate on
utilizing technology to provide textual feedback to online writing students. The technologies
include computing classrooms, Browsers, and emails (Chang, 2012), conferences (Stewart,
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2017), and Word processors (Ishtaiwa & Aburezeq, 2015; Neumann & Kopcha (2019), and
Learning Management platforms (LMP) (Neumann & Kopcha, 2019). (Laflen & Smith, 2017).
Even though most studies indicate positive results for the deployed technologies, there are some
disadvantages. Programs usually give textual feedback. Therefore, lack of explanation (Ali,
2016), group pressure (Vincelette & Bostic, 2013) and limited comments (Cunningham,
2019) may inhibit participation. A growing amount of evidence indicates that instructors use
video feedback in online writing classrooms because it is comprehensive and detailed
(Cunningham, 2019; Cheng & Li, 2020; Grigoryan, 2017; Mahoney et al., 2018; Ozkul &
Ortactepe, 2017).

In online writing courses, the challenge of delivering effective feedback is magnified due
to the lack of face-to-face interaction. Research highlights that feedback in such settings often
needs to be more dynamic and interactive to genuinely engage students and promote meaningful
learning (Ene & Upton, 2018; Ice et al., 2019). To overcome these challenges, educators have
employed diverse technologies ranging from text-based tools to more sophisticated video and
audio feedback systems (Cheng & Li, 2020; Grigoryan, 2017).

The Screencast is an application that displays the most recent technology in
giving feedback (Cunningham, 2019). Screencast technology, which allows instructors to
provide asynchronous video feedback, has emerged as a significant innovation in this area. This
approach not only personalizes feedback but also provides detailed, context-specific insights that
text-based feedback may lack (Anson et al., 2016; Cheng & Li, 2020). Studies have shown that
screencast feedback can enhance the clarity and perceived usefulness of the feedback, thereby
potentially improving student satisfaction and learning outcomes (Mathieson, 2012; Séror,
2013). However, the reception of screencast feedback among students has been mixed. While
some students appreciate the detailed and personalized nature of video feedback, others find it
less approachable than traditional text comments (Pritchard & Morrow, 2017; Silva, 2012).
These mixed reactions underscore the importance of understanding student preferences and the
contextual factors that influence their reception of different feedback forms..

This study aims to explore the perceptions of Indonesian students toward screencast
feedback in online writing classes, an area that remains underexplored, especially outside of
Western educational contexts. The focus on Indonesian students provides a unique perspective
on how cultural and educational contexts influence the acceptance and effectiveness of
innovative feedback tools (Suci et al., 2021; Tuzi, 2004).

Guided by the existing literature and the need for more culturally inclusive research, this
study addresses two main research questions: 1) What are Indonesian students' perceptions of the
implementation of screencast feedback in online writing classes? 2) How do students perceive
the benefits of receiving screencast feedback on their writing skills? The outcomes of this
research will contribute to a broader understanding of effective feedback strategies and inform
the development of more responsive and inclusive digital pedagogies in the field of English
language teaching (Machili et al., 2020; Mahoney et al., 2019).

REVIEW OF RELATED LITERATURE
Technology utilized by online writing feedback

Online writing instructors may give their students instant and helpful feedback tools with
current technological advancements. Gibson and Musti-Rao (2016) classify four commonly used
devices as follows: (1) ear bug devices (Bluetooth instruments used by learners and lecturers),
(2) teaching Classroom (TeachLivE technology, laptop or PC, and X-Box Gesture recognition
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camera), (3) presentation software (digital picture frame, computer monitor, smart board,
Microsoft Access, and presentation), and (4) communication devices (iPod touch and various
smartphone apps). Textual, audio, video, and video-based feedback are employed differently
depending on the tools (Cunningham, 2019). Utilizing introductory online and offline comments
on academic writings, in-text feedback, MS Word features, emails, and discussion forum posts
are utilized extensively. Moreover, instructors using audio feedback to manage their speaking
disclose bug-in-the-ear technologies (Gibson & Musti-Rao, 2016). Screen-capture technology is
applied for video feedback. Video clips provide comments (Crook et al., 2012)

In addition, teachers can use all word-processing functions through video feedback while
producing video feedback on the students' compositions. The instructors speak exclusively into a
microphone during the filming but then employ a camera to capture the video image into the
screen-capture movie. Thus, video feedback enables students to view feedback on their screens
while listening to their teacher explain (Ozkul & Ortactepe, 2017). The application of diverse
technologies yields a variety of results.

While much research on online writing feedback employed technology that produced
favorable results, there were also reports of negative replies. E-learning with internet
connectivity is the best way to deliver online writing feedback, argue Andujar, Gibson, and
Musti-Rao (2016). However, they also suggest that students spent time on the application
differently. Some students participated actively in mobile learning, while others observed the
feedback activities passively. According to Ene (2018)'s finding, the amount of time available for
dialogue is reduced when computer-mediated feedback is implemented, whether in the form of
video and audio conferencing. In addition, Suci et al. (2021) discovered that students did not
depend only on the Grammarly program findings since the recommended terms in the automated
writing evaluation (AWE) feedback did not adequately convey the desired meaning. Although
several research studies investigate new and more advanced technologies in online writing
classrooms, this does not imply that the technologies used to deliver effective online writing
feedback are thriving. Therefore, online writing instructors recommended investigating
alternative feedback methods to satisfy the requirements for effective feedback (Ali, 2016). For
example, instructors can optimize technology to provide feedback in a new format; move beyond
electronic text comments to video feedback (Cunningham, 2019).

Video feedback

The technological innovations eliminate the constraints of traditional textual feedback
and enable instructors to engage in multimodal feedback using video-audio communication
technology. Screencast feedback is a relatively new technique for video feedback that is more
suited to the task than traditional methods (Cunningham, 2019). Previous research on Screencast
has indicated that feedback has several advantages. Silva (2012) indicates that the pupils in her
research may sense the presence of the teacher when the feedback is explained. Cheng et al.
(2020) note that the feedback is beneficial since it mixes a conversational style with screen
captures of lecturers' explanations.

Additionally, instructors can pause the video when they want comments from students.
This dialogue element encourages comparable involvement in traditional writing schools. (see
figure 1 below).
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Figure 1. The interaction tools in Screencast feedback

Screencast feedback enables students to comprehend the feedback with great clarity,
specificity, and detail (Ali, 2016). Due to the technical nature of the feedback, it records voice
narration contained in specific components of the computer displays of the users and
electronically uploads them in the form of Excel spreadsheet, text file, worksheet, PowerPoint or
Word presentation, website, or online video (Ali, 2016).

According to Cheng et al.,, (2020), both instructors and students provide positive
responses to screencast feedback for a variety of reasons. For instance, it raises the level of
motivation among students and makes the instruction more engaging, efficient, and exhaustive,
which also makes the feedback appear to be more " specific" and "genuine" (Mathieson, 2012).
However, due to the novelty of online schooling, many Screencast feedback researchers reported
technical problems (Mahoney et al., 2019). For instance, a pupil was unaware that the cursor
functioned as a pointer (Elola & Oskoz 2016). In addition, providing feedback might consume a
substantial amount of instructional time; providing feedback took slightly longer than text-only
feedback (Mathieson, 2012).

In addition, video feedback capture and editing require additional monitoring. For
example, feedback may need to be re-recorded due to recording interruptions or dissatisfaction
with the feedback's quality on the part of the marker (Mahoney et al., 2019). Moreover,
instructors should moderate their mood and tone to minimize unpleasant emotional experiences
when reassessing student contributions. Therefore, it is required to conduct an additional
empirical study on audiovisual feedback in an online writing classroom to address the problems
that have been outlined earlier (Grigoryan, 2017).

Students' Perceptions

Mathieson (2012) discovered that students were satisfied with content input using an
open-ended questionnaire survey. In terms of engaging with the teacher, fostering community,
and facilitating their learning, participants viewed text-plus-video comments as even more
beneficial (Mathieson, 2012). This conclusion is consistent with Ice et al. (2019)'s finding that
students viewed audio feedback as more effective in conveying nuance, increasing engagement,
enhancing learning community interactions, increasing topic retention, and instilling a sense of
teacher concern. In addition, the meta-analysis of video feedback conducted by Mahoney et al.
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(2019) found that students may experience a spectrum of negative emotional responses while
seeing video feedback, ranging from a relatively little discomfort to fear and powerlessness.

Lamey (2015) and Henderson and Phillips (2015) reveal that another difficulty with
Screen capture comments for participants is that it may be challenging to link responses to the
assignment components to which they pertain. Students have a high preference for instructor
comments delivered through Screencast, while other researchers have noted disputed issues.
According to Crosthwaite (2017), students had difficulty comprehending their instructors'
comments. It is essential to evaluate students' perceptions of the utilized technology while
evaluating Screencast feedback. Instructors anticipate that students choose a digitally mediated
response to their work due to their attraction to new technologies (Anson et al., 2016). Instructors
sometimes fail to grasp what occurs to students when they hear feedback; therefore, they have
insufficient knowledge about students' responses to such responses.

Intriguingly, Students questioned and introduced to the Screencast remarks by Thomas,
West, and Borup (2017) have presented perspectives that differ from those of their predecessors.
They would prefer written feedback over video input. In Orlando's (2016) study, students felt
more at ease reading written comments than Screencast comments. These contradicting student
perspectives demonstrate the need for a more comprehensive understanding of Screencast
implementation, mainly when ESL or EFL feedback is applied from various situations.

Implementing feedback in an EFL environment has therefore gotten less interest.
Mahoney et al. (2018) examined video feedback publications published in respectable journals
between 2005 and 2018. In Orlando's (2016) study, students felt more at ease reading written
comments than Screencast comments. These disparate findings in English-speaking countries
that 90% of Screencast comments have been embraced. In light of the fact above and in response
to Mann's (2015) request for empirical research utilizing video input from a different
environment, This study focuses on the adoption of Screencast in Indonesia. This study seeks to
assess how university students in Indonesia perceive the use of Screencast comments as well as
to identify the elements that influence their impressions of the input. This work contribute to the
existing body of knowledge with its findings.

RESEARCH METHOD
Research Design

This study adopted a mixed-methods approach, combining quantitative and qualitative
methods to provide a comprehensive understanding of how screencast feedback affects students'
writing processes and perceptions. The rationale for using a mixed-methods design is based on
its ability to triangulate data, thus enhancing the validity of the research findings by cross-
verifying quantitative survey data with qualitative insights from interviews (Creswell & Plano
Clark, 2011). This approach aligns with the research objectives to assess both the perceived
value and the tangible effects of screencast feedback on student learning.

Research Participants

The participants were 31 pre-intermediate EFL students from an Indonesian university.
This participant group was chosen to explore the impact of screencast feedback in a context
where digital feedback methods are not yet widespread, thereby providing fresh insights into its
adaptability and effectiveness in diverse educational settings (Ali, 2016). Ethical considerations
were strictly adhered to, with all participants providing informed consent, ensuring voluntary
participation and confidentiality in line with international research standards (American
Psychological Association, 2012).
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Ethical compliance was a priority in this study. In addition to obtaining informed consent,
measures were taken to ensure data anonymization and secure storage. The ethical protocol was
designed to mitigate any potential conflicts of interest and to uphold the integrity of the research
process (British Educational Research Association, 2018).

Research Instruments

The study employed three main instruments to collect data: Firstly, an online survey was
developed based on the framework by Vincelette and Bostic (2013), which has been validated
for assessing feedback utility in educational contexts. This survey utilized a Likert scale,
allowing for the collection of quantifiable data regarding students' attitudes and experiences.
Secondly, semi-structured group interviews were conducted. This method was chosen to
generate deeper insights into the collective perceptions of the student cohort. It enabled students
to express their views more freely and elaborately, as highlighted by Turner (2010). Thirdly,
individual interviews were carried out to gather detailed, personal accounts of the impact of
feedback on individual students. This method is particularly effective in exploring deep,
contextual personal narratives and has been extensively described by Seidman (2013).
Additionally, the choice of screencast technology via Screencast-o-matic.com was driven by the
platform’s ease of use. It allows for the enhancement of videos with text and graphics and
provides functionality for students to engage directly with the feedback through comments.

Data Collection Techniques
This study's stages were separated into 10 parts. The duration was a semester. Table 1
demonstrates how the researchers carried out the data collection procedures.

Table 1
Research Procedures
Meeting Activity

1 Distributing a demographic survey. Activity

2 Informing students to utilize the university-designed Learning Management System
(LMYS).

3 Requesting that students submit writing assignments in Microsoft Word or Adobe
PDF

4 Using Screencast to create the video feedback and investigating all the embedded
elements depending on the students' written draft.

5 Uploading the video feedback file to each student's LMS account

6 Inviting students to remark on the video feedback by utilizing the Screencast
engagement tool's commenting capability.

7 Allowing sufficient time for pupils to revise depending on the input

8 After the writing process was completed, the perception survey was issued.

9 Administrating Interview

10 Analyzing the data collected from the respondents

Data Analysis Techniques

Quantitative data were analyzed using descriptive statistics, providing a clear, generalized
view of student responses. Qualitative data underwent thematic analysis, a method well-suited
for identifying patterns and themes within rich, textual data, and for aligning these findings with
the quantitative trends (Braun & Clarke, 2006).
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RESEARCH FINDINGS AND DISCUSSION
Research Findings
RQI1: What are Indonesian students' perceptions of the implementation of screencast feedback
in online writing classes?

The evaluation of students' perceptions regarding Screencast feedback revealed consistent
appreciation across several dimensions. Descriptive statistics indicate a general agreement with
the effectiveness of Screencast as a feedback tool:

Table 2
Descriptive Statistical Information
SD mean
1. Participation, 0.543 2.96
2. Revision incorporating 0.613 2.94
3. Feedback performance 0.626 2.99
4. Students’ preferences 0.604 2.95

The range of mean scores for four components is presented in Table 2: (1) Participation,
(2) Revision Incorporation, (3) Feedback Performance, and (4) Students' Preferences. This table
provides the mean scores and standard deviations for four key components of student feedback
regarding Screencast: Participation, Revision Incorporating, Feedback Performance, and
Students’ Preferences. The mean scores, ranging from 2.94 to 2.99 on a 4-point scale, suggest a
positive response towards Screencast feedback with minimal variability (low standard
deviations), indicating consistency in students' perceptions. These results suggest that students
were more interested in the Agree option than the other components. Each percentage represents
a conclusion taken from a single online Google Form-delivered questionnaire item.

Table 3
Participation
SD/D A/SA
1. Greater attention to video feedback. 4 (13%) 27 (87%)
2. Enhanced understanding of writing improvements. 6 (20%) 25 (80%)
3. Video feedback led to better writing skills. 3 (10%) 28 (90%)

This figure illustrates how frequently students accessed the Screencast feedback. A
significant majority viewed the feedback multiple times, which underscores the utility and
engagement of Screencast in facilitating a deeper understanding and revision process. High
agreement percentages (80%-90%) demonstrate that the majority of students found video
feedback more engaging and effective for understanding and improving their writing skills
compared to traditional feedback methods. Figure 1 depicts the frequency with which students
see the video feedback.

Table 3
Revision Incorporation
SD/D A/SA
1. Video feedback clarified work organization. 4 (17%) 27 (87%)
2. Created more persuasive arguments. 4 (13%) 27 (87%)
3. Enhanced elaboration in writing. 6 (20%) 25 (80%)
4. Improved comprehension of mechanics. 2 (8%) 29 (93%)
5. Better understanding of paper formatting. 3 (12%) 28 (90%)
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This table assesses specific areas of writing that Screencast feedback helped improve.
High agreement rates on organizational skills, argument strength, and mechanics indicate that
video feedback is particularly effective in helping students grasp more complex aspects of
writing, leading to substantial improvements in their ability to structure and express their ideas
more clearly and persuasively.

Table 5
Performance Feedback
SD/D A/SA
1. More feedback than in previous writing classes. 9 (29%) 22 (71%)
2. Better comprehension of critique than previous writing tools 6 (20%) 25 (80%)
3. Enhanced writing from feedback compared to earlier programs. 4 (13%) 27 87%)
4. Feedback helped improve work beyond just mechanical issues 5 (17%) 26 83%)
5. Improvement of writing skills compared to previous programs. 3 (13%) 27 87%)
6. Development of better work than what was achieved with paper 3 (13%) 27 (87%)
comments

Each item in Table 5 is designed to assess the effectiveness and perceived improvement
that Screencast feedback has brought to the students' writing process. A significant majority of
students felt that the video feedback was more comprehensive and useful than previous
experiences, particularly noting improvements not just in mechanical aspects of writing but also
in overall writing skills and the ability to produce better work. The consistency in the high
agreement percentages (ranging from 71% to 87%) across various feedback aspects underscores
the perceived efficacy of video feedback over traditional, text-based feedback.

Table 6
Students' Preferences

SD/D A/SA
1. Prefer video feedback for technical and usability issues. 6 (20%) 25 (80%)
2. Prefer video feedback for organizational help. 7 (23%) 24 (77%)
3. Prefer video feedback for overcoming elaboration difficulties. 4 (13%) 27 (87%)
5 Prefer video feedback for addressing structural issues. 2 (7%) 29 (93%)
6 Recommend video feedback for writing instruction. 5 (17%) 26 (83%)

All of the questions in Table 6 ask students about their preferences for obtaining feedback
for various reasons. 80% of students expressed a preference for video feedback to help with
technical aspects of writing, suggesting that visual and auditory cues provided by screencast
feedback may be more effective in addressing specific problems that written feedback might not
adequately clarify. 77% of students found video feedback more beneficial for organizational
aspects of writing. This could be due to the ability of screencasts to demonstrate structural
concepts dynamically, which might be more difficult to grasp through text alone. A significant
87% preferred video feedback for help with elaboration, indicating that the nuanced explanations
possible in screencasts can better guide students in developing more detailed and extended
arguments or narratives. The highest preference was for video feedback to address structural
issues (93%), underscoring its effectiveness in visually outlining and explaining the organization
of texts, which is often a complex aspect of writing instruction. 83% of students would
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recommend the use of screencast feedback for writing instruction overall, reflecting a strong
endorsement of its utility across various facets of learning and writing development.

RQ2: How do students perceive the benefits of receiving screencast feedback on their writing
skills?

This section shows the questionnaire and interview data indicating the benefits of video
feedback on online writing growth for students. The findings from the questionnaire and
interview responses revealed a range of perceptions among students regarding the benefits of
screencast feedback on their writing skills. Key themes emerged from the students' statements as
follows::

Enhanced Learning Experience

Screencast feedback uniquely leverages both visual and auditory learning channels,
enriching students' understanding and engagement with course content. This multimodal
approach not only caters to diverse learning preferences but also facilitates deeper information
processing, enabling students to visualize examples and hear explanations in a cohesive format:

Positive Responses and Benefits

Various positive responses from students illustrate the substantial benefits of screencast
feedback. Firstly, flexibility and pace of learning are significantly enhanced. Student S2
appreciates the adaptability of screencast feedback to individual learning speeds, stating, "It
allows students to learn at their speed, which is vital for both students and instructors." This
highlights the importance of personalized learning experiences. Secondly, comfort and reduced
anxiety are notable advantages. Student S24 comments on the enhanced comfort and
effectiveness of online courses facilitated by screencast feedback: "After obtaining feedback via
Screencast video, | feel a lot more comfortable and comprehend more." Similarly, Student S9
mentions that the reduction in anxiety when responding to instructors’ comments makes learning
less stressful and more accessible. Lastly, screencast feedback enhances understanding. Student
S1 emphasizes the clarity and exemplification provided by screencast feedback, finding it more
elucidative than textual comments: "Screencast feedback provides not just an explanation but
also an example, whereas written comments typically merely explain what went wrong." This
suggests that the visual and auditory elements of screencast feedback contribute to a deeper
comprehension of the material.

Challenges and Limitations

Despite these advantages, screencast feedback presents certain challenges that affect its
overall efficacy. One major challenge is the need for direct interaction. Student S10 expresses
frustration due to the absence of real-time interaction, which sometimes leads to
misunderstandings and the need for repeated viewing: "It's a brand-new manner for me to
provide comments in writing class. Therefore, I sometimes feel irritated since I have to view the
video many times to grasp its message fully." This highlights the limitation of screencast
feedback in providing immediate clarification, which can hinder the learning process. Overall,
screencast feedback significantly enhances the learning experience by making educational
content more accessible and engaging through its multimodal format. However, to fully leverage
its potential, educators should consider integrating additional interactive elements that facilitate
real-time feedback. This approach would not only mitigate the challenges but also maximize the
educational benefits of screencast feedback, potentially transforming it into a more effective and
inclusive teaching tool.
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Motivation and Engagement

Screencast feedback uniquely enhances student motivation and engagement through its
dynamic and interactive format. Unlike traditional text-based feedback, Screencast incorporate
both visual and auditory elements, making the learning experience more engaging and easier to
follow. This feedback supports active learning by enabling students to visualize concepts and
hear explanations simultaneously, which can be particularly motivating and helpful for complex
subject matter. Student responses highlight several key areas where screencast feedback has been
particularly impactful.

Increased Engagement and Clarity

Student S20 emphasizes the motivational aspect of screencast feedback, stating,
"Screencast feedback is quite enough, and it helps us because students may be more motivated to
listen than to read a lengthy assignment evaluation." This highlights how the auditory and visual
elements of screencasts can enhance student motivation by making feedback more engaging and
easier to digest. Additionally, Student S9 comments on the accessibility and straightforward
nature of screencast feedback: "Screencasts are preferable to traditional written reviews, in my
opinion, because they are straightforward to comprehend and I do not feel embarrassed
answering questions." This underscores the clarity and simplicity of screencasts, which can make
the feedback process more approachable and less intimidating for students. These comments
illustrate how the interactive nature of screencasts can make the feedback process not only more
engaging but also less daunting. By providing a more active and comfortable learning
environment, screencast feedback encourages students to engage more readily with their
evaluations, fostering a positive and effective feedback experience.

Enhanced Learning Tools

Students appreciate the rich, multimedia nature of screencasts, which can offer more
nuanced feedback than text alone. Student S24 notes the benefit of screencast feedback for
learning from past successes and improving revision efforts, stating, "Learning from past
successes, | think using Screencasting as feedback is beneficial. It improves my revision." This
indicates how the dynamic nature of screencasts can aid in refining academic work. Student S17
highlights its suitability for novice writers, saying, "It is a great method for a beginner writer."
This suggests that screencasts can provide clear, supportive feedback that helps build
foundational skills. Student S18 views screencasts positively as an effective input method,
remarking, "I consider it as a good input method." This underscores the versatility of screencasts
in delivering comprehensive feedback. Student S14 emphasizes the multimedia aspects of
screencasts, noting, "Screencasts add text, photos, and sound. We can comprehend it by setting
the feedback Screencast multiple times." This reflects how the combination of visual and
auditory elements can enhance understanding and retention. These insights suggest that
screencast feedback supports a variety of learning preferences, providing a rich, multi-sensory
learning experience that can adapt to different educational needs and styles. The multimedia
approach of screencasts allows for more detailed and engaging feedback, catering to diverse
learning preferences and enhancing the overall educational experience.

Preference for Screencast Feedback

Student S22 provides a comparative perspective that highlights the structural benefits of
screencasts, although acknowledging the value of face-to-face interaction: "I believe using
Screencasting to provide feedback is not a terrible idea, as it is a more structured and helpful
way that allows us to replay the video whenever we need a comprehensive statement."”
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The positive feedback from students indicates that screencast feedback can significantly
enhance motivation and engagement by making learning more interactive and responsive to
student needs. However, it is also clear that screencast feedback should be part of a broader
pedagogical strategy that includes opportunities for real-time interactions to address any gaps in
understanding.

Discussion

In the evolving landscape of online and hybrid learning environments, the integration of
innovative technologies has transformed teaching methodologies, particularly in writing classes
where feedback plays a crucial role in student development. As educators seek effective
feedback mechanisms, screencast technology has gained attention for its potential to provide
personalized and detailed insights that enhance student learning outcomes (Hattie & Timperley,
2007; Mahoney, Macfarlane & Ajjawi, 2018).

This study focuses on the implementation of screencast feedback in online writing
classes, a domain where the absence of face-to-face interaction challenges the traditional
dynamics of educational feedback (Ene & Upton, 2018; Ice et al., 2019). Screencast feedback,
which allows for asynchronous video communication, is posited as a significant innovation,
offering context-specific commentary that text-based methods may lack (Anson et al., 2016;
Cheng & Li, 2020). Despite its advantages, the reception of screencast feedback among students
has been mixed, with some finding it more engaging and others less approachable compared to
traditional textual comments (Pritchard & Morrow, 2017; Silva, 2012). Particularly in Indonesian
online writing classes, the acceptance and effectiveness of screencast feedback have not been
extensively explored. This gap highlights the need for research that considers the cultural and
educational specifics influencing student perceptions in non-Western contexts (Suci et al., 2021;
Tuzi, 2004). By examining how Indonesian EFL students perceive screencast feedback, this
study aims to contribute to the understanding of effective feedback strategies and the
development of more responsive and inclusive digital pedagogies.

Building on this foundation, the utilization of Screencast feedback within the Indonesian
EFL context closely aligns with contemporary research advocating for the beneficial impact of
multimedia feedback tools on educational outcomes. Studies by Cheng & Li (2020) and Seror
(2013) have extensively documented how multimedia feedback enhances student engagement
and comprehension. These tools create a learning environment that is not only more interactive
but also richer in feedback delivery, integrating visual and auditory stimuli that go beyond
traditional text-based feedback. The dynamic capabilities of multimedia tools like Screencast
offer a multimodal learning experience, effectively catering to the diverse learning styles present
within educational settings.

Nonetheless, despite the generally positive reception, this study has uncovered significant
variability in student experiences with Screencast feedback. While many students thrived using
this innovative feedback method, others faced challenges, especially concerning the clarity and
accessibility of the feedback provided. This variability can be primarily attributed to disparities
in digital literacy and access to adequate technological infrastructure, which are not uniformly
distributed among students. Such findings highlight that while multimedia feedback tools are
potentially transformative, their effectiveness is dependent on students' ability to engage
effectively with the technology. These challenges underscore the necessity for educational
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practitioners to critically assess their deployment strategies for technology-based tools to ensure
inclusivity and effectiveness.

Furthermore, this study also brings to light some reservations expressed by students about
the effectiveness of Screencast feedback, particularly regarding accessibility and clarity. This
divergence prompts critical reflection on the deployment of technology-based feedback methods.
While these tools are undeniably beneficial, they must be implemented thoughtfully to
accommodate the diverse needs and technological capabilities of all students (Ozkul &
Ortactepe, 2017). The mixed responses from students also emphasize the need for further
research, especially studies that delve deeper into individual student experiences through
qualitative methodologies such as interviews or focus groups. Such research could provide a
more granular understanding of the factors influencing student perceptions and help tailor
feedback methods to better meet their needs.

In addition to exploring student perceptions, this study sought to identify differences in
engagement between online and traditional feedback modalities. Findings indicated that
Screencast feedback could sometimes result in lower task-related collaboration compared to
traditional methods, a concern that resonates with Breuch's (2004) discussion on the spatial and
temporal shifts in online education. This suggests that while Screencast and similar tools offer
innovative ways to deliver feedback, they also reconfigure the traditional dynamics of classroom
interaction, which can affect student engagement and the collaborative learning process.
Therefore, educators implementing these tools must consider strategies to foster interaction and
collaboration in online settings.

The study further explores the implications of these findings for online writing
instruction, particularly within the EFL context. The positive reception of Screencast feedback
among most participants suggests that when effectively implemented, such tools can
significantly enhance the educational experience by providing detailed, accessible, and engaging
feedback. This supports the notion that digital feedback tools can transcend traditional barriers of
feedback delivery, offering a more flexible and interactive approach that can be particularly
beneficial in language learning (Goldstein & Conrad, 1990). Nevertheless, the study also
underscores the complexity of integrating technology in education. Despite the advantages, the
implementation of tools like Screencast requires careful consideration of educational goals,
student preferences, and the technological landscape. Future research should therefore not only
continue to evaluate the effectiveness of these tools but also explore the pedagogical practices
that optimize their use in diverse educational settings. This includes investigating how such
feedback mechanisms can be tailored to enhance usability and inclusivity, thereby maximizing
their pedagogical value.

While this study contributes valuable insights into the use of Screencast feedback in
Indonesian EFL contexts, it also opens avenues for further research, implication and limitations.
The findings from this study have several implications for theory, practice, and policy in the field
of EFL education, particularly within digital learning environments. Theoretically, this research
advances our understanding of the pedagogical dynamics of screencast feedback by
demonstrating its effectiveness in enhancing student engagement and comprehension of writing
concepts. This aligns with multimedia learning theory, which posits that learners can benefit
from instructional methods that incorporate both visual and auditory information (Mayer, 2009).

Practically, the positive reception of screencast feedback among most Indonesian EFL
students suggests that educational practitioners should consider integrating screencast tools into
their feedback repertoire to cater to diverse learning preferences. This approach not only
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personalizes feedback but also provides nuanced, context-specific insights that are often missing
in text-based feedback. Consequently, institutions may need to invest in training educators to
utilize these technologies effectively and to develop digital literacy skills among students to
ensure equitable access and utilization.

From a policy perspective, the study highlights the need for educational policy-makers to
support the adoption of technology-enhanced feedback methods in learning institutions. Policies
could be formulated to provide the necessary infrastructure and resources, such as high-speed
internet and access to compatible devices, which are critical in leveling the playing field for all
students, regardless of their socio-economic background. This study is not without its limitations,
which must be acknowledged to better contextualize the findings. One significant limitation is
the sample size, which, while sufficient for initial insights, is not large enough to generalize the
findings across all Indonesian EFL contexts. Further research with a larger, more diverse sample
could help verify these results.

Additionally, the methodological approach focused predominantly on quantitative data.
While this provided a broad overview of student perceptions, it limited the depth of insight into
individual student experiences and responses to screencast feedback. Future studies might
incorporate qualitative methods, such as interviews or focus groups, to gain a more
comprehensive understanding of student interactions with screencast feedback. External factors
also influenced the outcomes of this study. The variability in students' digital literacy levels and
access to technology may have affected their ability to engage fully with screencast feedback.
These disparities highlight the importance of considering socio-economic factors when
implementing new educational technologies

Despite these limitations, this study contributes valuable insights into the use of
screencast feedback in Indonesian EFL contexts, supporting the notion that effectively
implemented digital feedback tools can transcend traditional feedback modalities and enhance
educational outcomes. The exploration of screencast feedback presents both opportunities and
challenges that warrant further investigation, particularly in understanding how such tools can be
most effectively utilized to support and enhance student learning outcomes in an increasingly
digital educational environment.

CONCLUSION

This study systematically examined the integration and impact of Screencast feedback
within the framework of online English as a Foreign Language (EFL) classrooms in Indonesia,
responding directly to the evolving needs and challenges posed by the shift to online and hybrid
educational environments. Addressing the research questions posed, the findings conclusively
demonstrate that Indonesian students generally perceive Screencast feedback positively,
appreciating its dynamic and multimodal nature which significantly enhances their understanding
and engagement in the writing process. This aligns with the broader research which indicates that
advanced technological tools, when effectively implemented, can substantially enrich
educational experiences (Cunningham, 2019; Cheng & Li, 2020).

Firstly, in response to the question of students' views on the implementation of screencast
feedback, the data revealed that the majority of students found this method of feedback to be
more engaging and informative than traditional textual feedback. This positive reception
underscores the potential of Screencast to transform feedback sessions into more interactive, and
comprehensible experiences, thereby facilitating deeper learning. However, it also highlighted a
spectrum of responses, with some students experiencing difficulties mainly due to varying levels
of access to technology and digital literacy skills. This mixed response serves as a critical
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reminder of the need to ensure that technological implementations in education are accessible
and inclusive for all students.

Secondly, regarding the benefits of receiving screencast feedback, the study found that
Screencast feedback significantly aids students in enhancing their writing skills by providing
clearer, more detailed, and contextually rich feedback. The ability of Screencast to allow for the
replaying of feedback addresses common issues in traditional feedback such as the lack of clarity
and the limitation of single-exposure learning. Moreover, students reported that this form of
feedback made the revision process more directed and purposeful, aligning with findings from
Mahoney et al. (2018) that emphasized the effectiveness of video feedback in improving student
engagement and the quality of academic work. Despite its advantages, the study revealed critical
areas for improvement, particularly in terms of accessibility and the personalization of feedback.
These insights direct future educational practices and research towards developing more
sophisticated, user-friendly, and adaptable feedback mechanisms that can cater to a diverse
student body. It is recommended that future research explore these areas further, particularly
through qualitative studies that can provide deeper insights into individual student experiences
and perceptions. In conclusion, the integration of Screencast feedback within Indonesian EFL
classrooms presents a promising advancement in educational feedback mechanisms, with the
potential to significantly enhance student learning outcomes. This study contributes to the
ongoing discussion about the best practices in digital pedagogy, particularly in the context of
TEFL programs, advocating for a thoughtful and inclusive approach to the integration of new
technologies in educational settings.
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