
JOLLT Journal of Languages and Language Teaching 
https://e-journal.undikma.ac.id/index.php/jollt/index  

Email: jollt@ikipmataram.ac.id & jollt@undikma.ac.id 

DOI: https://doi.org/10.33394/jollt.v%vi%i.5314 

July 2022. Vol.10, No,3  

p-ISSN: 2338-0810 

e-ISSN: 2621-1378 

pp. 356-367 

 

JOLLT Journal of Languages and Language Teaching, July 2022. Vol.10, No.3   |356 

TRAINEES'PERCEPTIONS TOWARDS THE PRACTICE OF 

COMPETENCY BASED ASSESSMENT FOR LEARNING IN OROMIA 

COLLEGES: IN PARTICULAR TO SHAMBU, NAKAMTE AND 

D/DOLLO CTE 

*1Moti Alemayehu Dheressa, 2Tamiru Olana, 2Ebisa Bekele 

1English Teacher, Shambu College of Teachers’ Education, Wollega Oromia, Ethiopia 
2EFL instructor, Wollega University, Ethiopia 

*Corresponding Author Email: motialemayehu4@gmail.com 

Article Info Abstract 

Article History  

Received: June 2022 

Revised: June 2022 

Published: July 2022 

This study investigated Trainees' perceptions towards the practice of 

competency-based assessment for learning in Shambu, Nakamte and D/Dollo 

College of Teachers Education in Oromia Region to realize their perception and 

factors affecting the implementation of CBAFL by Using descriptive design. A 

close-ended and open-ended questionnaire items with five-point Likert scale was 

administered to 32 traine & interview with 4 trainees were also held. The 

quantitative data was analyzed to determine the status of trainees perception 

towards the practice of CBAFL. The qualitative data which was collected using 

interview was described qualitatively using narrative analysis. Results of the 

study revealed that trainees have unfavorable perceptions towards the practice of 

CBAFL. They perceived that the practice of CBAFL in the faculty was more of 

theoretical and most of them assumed that they need practical training to 

perform to the standard in the actual job situations. The findings also indicated 

that there was no more difference between the trainees in their perceptions 

towards the practice of CBAFL Regarding the factors that affect the practice of 

assessment, almost all the participants believed that heavy influence of the 

earlier approach to methods of teaching and assessment (behaviorist) which 

instructors usually practice, instructors give more attention to grading instead of 

enabling trainees to be competent through the careful engagement of practical 

assessment tool,  trainees are not responsible for their own learning, they give 

priority to passing exams rather than developing competence; lack of clarity on 

competence-based assessment among trainee and instructors. Large numbers of 

respondents held the view that the practice of CBAFL was not in line with future 

job requirements of the graduates.  
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INTRODUCTION  

According to Guskey (2005) Competency-based education (CBE) emerged in the 1970s 

in the US. It referred to an educational movement that advocated defining educational goals in 

terms of precise measurable descriptions of the knowledge, skills, and behaviors students 

should possess at the end of a course of study.  

CBT is a teaching approach that focuses on the outcomes of learning. It emphasizes 

what learners are expected to achieve with the target objectives of the lesson. In other words, 

the approach sees outputs very important rather than the learning process. This means starting 

with a clear picture of what is important for students to be able to do, then organizing 

curriculum, instruction, and assessment to make sure this learning ultimately happens. 

https://e-journal.undikma.ac.id/index.php/jollt/index
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The keys to having a competency-based system include developing a clear set of 

learning outcomes around which all of the system's components can be focused and 

establishing the conditions and opportunities within the system that enable and encourage all 

trainees to achieve those essential outcomes. Recent studies mostly emphasized on 

researching how CBE relates to curriculum planning and assessment (Baartman et al, 2006). 

CBT is based on a functional perspective on teaching and its framework is often tailored to 

meet learners'needs and the skills they need can be fairly accurately predicted or determined. 

It also has a notion that the lesson form can be inferred from the lesson function. That is, 

course designers should accurately predict the objectives that are possibleto be encountered in 

that particular situation and they can be organized into teaching and learning units. Learners 

are expected to meet standards framed around goals which are explicated by descriptors, 

sample progress indicators, and classroom vignettes with discussions. Definitions of a series 

of short-term goals are clearly given and each builds upon the one before so that learners 

advance in knowledge and skill.  

According to Docking (1994) CBT is designed around the notion of competency by 

focus on what trainees know about the lesson to what they can do with it and criterion-based 

assessment procedures are used in which learners are assessed according to how well they can 

perform on specific learning tasks.  

The positive consequence of implementing CBT is that it serves as an agent of change 

and it improves teaching and learning (Docking, 1994). Since competency-based approaches 

to teaching and assessment offer instructors, an opportunity to revitalize their education and 

training programs, the quality of an assessment can be improved, and the quality of teaching 

and trainees learning will be enhanced by the clear specification of expected outcomes and the 

continuous feedback that competency-based assessment can offer. 

The characteristics of CBE were described by Schneck (1978), "Competency-based education 

has much in common with such approaches to learning as performance-based and is adaptive 

to the changing needs of students, teachers and the community… (p.vi)"That is, what trainees 

learn depends on the needs of the stakeholders. However, who are the "stakeholders"? Whose 

needs are these?In this paper, the researcher intends to evaluate the perception of trainees 

towards practicing CBT. If learners are clear that the lesson is a potent element leading to 

career prospect and advancement, they have no objection to learning and improving 

competency. Through practicing competency-based approach, the researcher hopes to 

investigate trainees'perception towards CBA. 

According to (Craddock, & Mathias, 2009 & (Deibinger, et al. 2005) assessment is the 

most important strategy one can do to help his/her trainees learn. It is argued that, to be part of 

the learning process, assessment should be learner-centered and should reflect a learner-

centered curriculum according to(Craddock, & Mathias, 2009).The type of assessment used 

can also have a powerful influence on the learning behavior of students. In an earlier study, 

(Deibinger, et al. 2005) also stated that if tests do not measure important and meaningful 

content, skills, and knowledge, then precious time and resources are wasted. This implies that 

assessment instruments should be designed in such a way that they can measure the required 

competences of trainees which enables them to compete in the labor market. In doing so, 

getting a variety of assessment methods is often recommended as good practice. But, there 

should be alesser concentration on traditional written assessments, particularly time 

constrained unseen exams, and a greater emphasis on assessment instruments that measure 

not just recall of facts, but the trainees'abilities to use the material they have learned in live 

situations competence and performance assessment. This conceptualization is further 

supported by previous studies according to (Allais, 2010). 
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It is known that in the contemporary world of work and context of globalization which is 

characterized by rapid and dramatic changes, the attainment of competence has become an 

integral component of individual, organizational and national strategies according to 

(Mahmood, 2004). Likewise, Brown (2004:82) explained that: "If we want our students to 

demonstrate employability when they graduate, our assessments need to be designed to be 

practice-orientated"means competence-based.  

The Ethiopian education and training policy (FDRE, 1994,15) sub article 3.3.4 declared: 

"Higher education at diploma, first degree and graduate levels, will be research oriented, 

enabling students become problem-solver, professional leaders in their fields of study and in 

overall societal needs"Furthermore, Ethiopian Higher Education Proclamation No. 

650/2009:4979 article 4 sub article 1, that one of the objectives of higher education was to 

"prepare knowledgeable, skilled, and attitudinally mature graduates in numbers with demand-

based proportional balance of fields and disciplines so that the country should become 

internationally competitive" 

To achieve the above mentioned objectives, Higher Education Institutions (HEIs) in 

Ethiopia had embarked on major reforms since the last decade. For the reforms to take effect, 

the institutions had practiced Business Process Reengineering (BPR) as a tool. In the 

reengineering of the teaching-Learning Core Process, modularization was proposed as the 

best way to implement curricula and produce competent global graduates. There were a 

number of reasons why HEIs had chosen modularization; the existing curricula are discipline-

based and the courses are fragmented. They were not organized around competencies. As a 

result, the curricula did not enable HEIs to produce competent trainees. 

Hence, in 2012, the Ethiopian Higher Education Institutions started implementing 

modularized curriculum to produce competent and well-equipped graduates. This was done 

all over the nation, in Oromo colleges too by taking competence-based education theory as a 

ground. Following this theoretical background, changes in the curriculum were made from 

fragmented courses to modular based, where courses are organized in line with major 

competencies. An alignment with earlier proclamations like Article 41 (Higher Education 

Proclamation No. 650/2009:5005-5006) which provides modes of students'assessment in 

HEIs was also made. Specifically, sub-article 41.4 offers details of assessment strategies 

including fairness in assessment and competency-based assessment for learning aligned with 

MLC (minimum learning competency of the lesson). All these details are similar to the 

constructive alignment theory of proponents like (Boud & Falchikov 2006) who 

recommended to reform assessment in line with curriculum change.  

However, it was observed that the assessment strategies in Oromo colleges ,especially 

Shambu,Nakamte and D/Dollo colleges as one of the HEIs of Oromo colleges are remain 

unchanged. The society at the work place of the graduates is complaining about the type of 

assessments given to them across colleges theoretically. They say that the competency of this 

day trainee is not which is aligned with the objective of the curriculum. Nevertheless, 

researchers like (Allais, 2010) argued that educational assessments should correspond to what 

is expected from students in the world of work. Accordingly, therefore, this study was aimed 

at exploring the perceptions of trainees towards the practice of competency based assessment 

for learning in Oromo colleges. Though the problem is may be across the colleges of all 

oromo college, these colleges are selected since they have staffs with long-years of 

experiences to theories of learning, assessment and instruction. However, the researcher 

having the use of CBAFL and the goal of the country in mind, he is in doubt by himself about 

the competency of the trainer is aligned with objective of the lesson. The researcher himself is 

not believed about the competency of the graduates at their work place. 
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Therefore, the researcher feeling that the problem was not addressed well in relation to 

competency based assessment for learning. This had given him the desire to conduct a 

research to identify trainees'perceptions towards the practice of competency based assessment 

for learning in oromia colleges: in particular to shambu,nakamte and d/dollocte to assess the 

perception of traineess towards the practice of CB assessment for learning and to identify the 

factors that affect the practice of CBAFL in the colleges.   

The information obtained from the research would help the trainees, instructors and other 

concerned bodies by giving special attention to competence-based learning and assessment.  

RESEARCH DESIGN AND METHODOLOGY 

Research Design 

The study was a descriptive design and used both qualitative and quantitative 

approaches for data collection and analysis to seek out and describe the trainees'perceptions 

regarding CBA practices because it was difficult to fully explore the concept of CBA solely 

through one research method (Creswell, 2009). 

The use of the qualitative approach enabled the researcher to develop an understanding 

of individuals and events in their natural settings, taking into account the relevant context. 

This study aimed at establishing trainees'perceptions towards CBA in the government 

colleges Oromia Zone. Therefore, the respondents would be asked to describe their everyday 

experiences relating to CBA (Creswell, 2009; Creswell, 2008; Creswell and Plano, 2011). 

Quantitative designs, on the other hand, were well suited for identifying general trends in 

populations (Creswell, 2009). This study used quantitative method to get some reviews on 

trainees'perspective on the current practices of CBA at their colleges and finally to draw a 

valid conclusion. In this study primary sources of data would be used. The primary sources of 

data would be trainees involved in the government colleges through interview and 

questionnaire.  

Samples and sampling techniques 

The determination of the target population and sample colleges had been undertaken. As 

noted before; there are 12 government oromia colleges. Out of these, three colleges which 

represent (25%) were selected using a purposive sampling technique. These colleges were 

Shambu, Nakamte, and D/Dollo, The rationale behind the use of a purposive sampling 

technique is that, the researcher noticed, after collecting a lot of information, that some 

colleges are not easily accessible in terms of transportation and/or for some other things. In 

Short, the proximity and the accessibility to the colleges had been taken as the main criteria 

for selecting those three colleges. The selected collegeswere found to be representative 

because they had a combination of large, medium and small size range and characteristics of 

both urban and rural settings. The samples of the study who had purposively taken are 

50trainees.  

Data Collection Instruments 

In this research, data would be mainly collected through the use of questionnaire and 

interview methods, which were commonly employed in educational research, and typically 

inquire about the feelings, motivations, attitudes, accomplishments, and experiences of 

individuals (Creswell, 2009Literature study also provided theories on the research topic and 

clarifies some of the educational implications of the topic. 

Questionnaire 

As noted before in quantitative researches, data collection is normally done through the 

use of survey instruments. In this study, a survey questionnaire instrument was employed in 

collecting quantitative data. The survey instrument would be consisted of 31questions 

administered to the samples to elicit their perceptions. Section one had focused on 
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trainees'perceptions. In this section, respondents would be requested to indicate their 

perceptions of the actual (real) and ideal frequency of the use of the approaches.  

The respondents were asked to respond to questions on a five-point Likert scale to 

indicate their level of agreement with each response. The opportunity for written responses 

was provided at the end of each section of the survey, requesting the respondents to share any 

other comments with the researcher. Comments would be used to enhance the presentation of 

data and to complement the discussion of the findings 

Interview 

In order to improve the trustworthiness of data, researchers suggest use of multiple data-

collection methods or what is called "triangulation"process (Creswell, 2009). The 

triangulation process helps researchers increase the credibility and validity of their study and 

eliminate biases that may result from relying exclusively on any one data-collection method, 

source, analyst or theory. To this end, this study employed interview as a second method to 

supplement or clarify issues raised in the questionnaire responses. Individual interviews were 

administered to a sample 4 of traineeswho were drawn from the survey questionnaire 

participants by using purposive sampling technique. Still, to ensure fair representation, 2 

teachers are selected from two of the 3 selected colleges. According to Creswell, 2009), 

interview is qualitative approach and it mainly focuses on the participants' perspectives of the 

topic under study. In essence, it seeks the insight of the topic under study rather than 

generalization. For this, the sample size was usually small, purposefully selected based on the 

participants' knowledge of the topic (Creswell, 2009). 

The qualitative data had beenobtained through the use of semi-structured interviews that 

incorporated with open-ended questions to acquire specific answers to questions referring to 

trainees'perceptions of CBA practices. Because semi-structured interview is flexible method 

(Creswell, 2009) and it doesn't only help the researcher to explore into areas on which 

participants are able to expand their ideas but also allowed the participants freedom to express 

their ideas about a variety of issues relating to teacher practice, not raised or limited in the 

survey. 

Procedures of Data Collection 

Subsequently, formal discussion on access to samples for collection of primary data 

would be sought. After getting permission, the researcher would develop interview schedules 

and questionnaire instruments, compile, pilot tested and review them. The researcher then 

would administer the questionnaire and conduct interviews with the respondents. Next, the 

data would be collected through the researcher himself. Then, data analyses would be carried 

out. Finally, writing of the project report would be undertaken and submitted to the college. 

Methods of Data Analysis 

The data collection techniques presuppose specific data analysis for qualitative and 

quantitative methods. Qualitative data analysis requires reading, describing, classifying and 

interpreting the collected data. Quantitative data analysis involves descriptive statistics. 

(Creswell, 2009) noted that descriptive statistics as a mathematical technique for organizing, 

summarizing and displaying a set of numerical data. 

In this research, the researcher would collect both quantitative and qualitative data from 

the respondents. The responses from each area covered would be coded to facilitate 

processing, checking and cross-referencing. Percentages would be applied to summarize items 

in the survey. Data collected through open-ended questionnaire and interviews would be 

analyzed qualitatively. The researcher employed thematic and narrative qualitative techniques 

to analysis trainees'additional comments found at the end of the survey in order to identify 

notable themes or ideas (Creswell, 2009). The data were presented according to the research 
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questions of the study. For each question, quantitative data are first described in the form of 

table, then, presentations of qualitative data are followed. 

RESEARCH FINDINGS AND DISCUSSION  

Traineers'Perceptions of Competency-based Assessment for Learning thirty one 

questionnaire items with five-point Likert scale were designed and presented to the trainees 

to identify their perception towards competency-based assessment 

Table 1 

Identification ofCompetencies 

No Activities Total population  Negative responses Positive responses 

A Identification of 

Competencies 

M F T 100% M F T 100% M F T 100% 

1 You think that Competencies 

to be achieved by the trainees 

are derived from 

occupational standards. 

30 2 32 100 28 2 30 93.75 2 - 2 6.25 

2 Competencies to be achieved 

are specific, precise and 

stated in a written form. 

30 2 32 100 30 1 31 96.88 - 1 1 3.12 

 

As shown in table 1 above, in item No 1 competences to be achieved by trainees are not 

derived from occupational standards 30(93.75%) of the respondents were responded 

negatively ,whereas the remaining 2(6.25%) were answered positively. This shows that the 

modules don’t contain competencies (knowledge, skill, a bilities) to be demonstrated by the 

trainees that are derived from occupational standards. 

However, competencies to be achieved by the trainees need to be publicized in advance 

for effective implementation of competency-based curriculum. This idea is consistent with 

NCTVET (2006), which has indicated that, in competency-based instruction, trainees are 

informed about the criteria and attitudes that are important to the occupation. Therefore, if 

competencies to be achieved by the trainees are derived from occupational standards, the 

trainees are at their level of quality and competent enough in their occupation. As the 

qualitative data indicated from interview, 4 of the respondents responded negatively , to show 

competences to be achieved by trainees are not derived from occupational standards 

Knowledge, skill and attitude.  

Furthermore, 31(96.88%) of the respondents replied negatively which indicates that, 

competencies to be achieved are not specific, precise and stated in written form but, the rest 

perceived positively. Again, this idea corresponds with the work of Brown (1994), one of the 

characteristics of competency based instruction is that whatever trainees learn is based on 

specific, precisely stated outcomes that have been recently identified as being essential for 

successful employment in occupation for which the trainees is being trained. These 

competencies are made available to all concerned exactly with what the trainees will be able 

to do upon completion of their training. 

Table 2  

Teaching- learning (presentation) 

No Activities Total population  Negative responses Positive responses 

B Teaching-learning 

presentation 

M F T 100% M F T 100% M F T 100

% 

1 the role of instructors are 

as facilitator of learning 

30 2 32 100 28 2 30 87.5 2 - 2 6.25 

2 is integrated with 

knowledge, skill and 

30 2 32 100 28 2 30 93.75 2 - 2 6.25 
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No Activities Total population  Negative responses Positive responses 

attitude  

3 Are interactive during 

CBA 

30 2 32 100 29 2 31 96.88 1 - 1 3.12 

4 It makes trainees learn at 

their own pace. 

30 2 32 100 26 2 28 87.5 4 - 4 -12.5 

5 It makes trainees 

demonstrate their 

competencies during 

learning 

30 2 32 100 28 2 30 93.75 2 - 2 6.25 

6 is modular based 30 2 32 100 30 2 32 100 - - - - 

7 It enables as learning is 

field centered using 

realistic work situation. 

30 2 32 100 30 2 32 100 - - - - 

8 Immediate feedback is 

provided by the trainers 

on performance after each 

practice. 

30 2 32 100 30 2 32 100 - - - - 

 

As shown in the table 2 above, item No 1 about the role of instructors are as facilitator 

of learning 30(93.75%) of the respondents perceive negatively, but 2(6.25%) of the 

respondents are positivelyperceived. According to Piagetian theory, humans cannot be 

'given'information which they immediately understand and use; they must 'construct'their own 

knowledge through experience. To this end, they need to have interactions with other people 

and social factors. In the Vedic teaching method, instructors deliver lectures on a topic 

standing at the front where trainees are considered as passive listeners. But as the time passed, 

people developed different concepts regarding teaching learning theories. Now it is believed, 

"there is no lesson which can be done without an interaction in the classroom."An old Chinese 

proverb resonate the importance of interaction: if you listen you forget; if you see, you 

remember; and if you do, you learn. Hence the modern academic world has introduced 

constructivism inquiry based-learning which believes in the learner-centeredness in education. 

With the assumption, students or learners have become a prime focus of all the teaching 

learning activities in the classroom. 

The qualitative data also revealed the same negativeresponse as given for the 

questionnaires. The response from the interview from 4 trainees indicate the same response as 

that of the questionnaire that during competency-based assessment trainees aren’t active 

participants and they don’t  play the role of active participant in the teaching learning process 

and trainers should conduct classes based on experiment and practice using simulation, role-

play, dramatization, strip story, group work, pair work, elicitation and project work, instead of 

simply giving speeches (Subedi, 2005). Therefore, instructors should be popularly known as 

facilitators, managers, and inspirers rather than a mere classroom teacher. 

Therefore, it is true that if teaching is meant for imparting knowledge or skill to learners 

through instruction or to provide  content of a subject, learning or to learn is meant for 

acquiring knowledge. In this sense, instructors and facilitators have different concepts. 

Instructors'impart knowledge or skill through instruction, while facilitators create an 

environment where students acquire knowledge by doing activities themselves. 

As given in the table above, in item NO 2 about the integrity of knowledge, skill and 

attitude 30(93.75%) of the respondents perceived negatively but 2(6.25%) of the respondents 

perceived. This implies that competency based assessment is integrated with knowledge, skill 

and attitude in teaching learning activities, it was believed that the trainee's are competent 

enough. Similarly this reveals that if knowledge, skill and attitude are integrated during 

training the less likely the trainees to be incompetent in assessment. Therefore, it is important 



Moti, Olana, & Bekele                Trainees Perceptions of Competency … …  

 

JOLLT Journal of Languages and Language Teaching, July 2022. Vol.10, No.3   |363 
 

to integrate knowledge, skill and attitude during competency based training and assessment to 

enhance the competence of trainees. 

As the qualitative data showed similar response that trainees aren’t competent he/she 

doesn’t develop the skill, knowledge and attitude and don’t performs an expected standard. 

However; the integration of skills, knowledge and attitudes enables one to effectively perform 

the activities of a given expected standards and competent person so that a trainee who can 

apply all domains (knowledge, skill and attitude) and perform something in a real world 

context. 

Concerning the teaching- learning activities are interactive during CBA 31(96.88%) of 

the respondents perceivednegatively, but 1(3.12%) of the respondents perceivedpositively. 

This shows that interactive Teaching and Learning Activities (also called "Student 

Engagement Techniques") can provide opportunities for trainees to engage with content in the 

classroom. These techniques can provide instructors with immediate feedback about 

trainees'learning, helping identify student misconceptions, confusions, etc. They can also be 

used as practice exercises that help prepare trainees for formal assessments such as homework 

assignments, exams, etc.  

One of the respondents of the interviewee said: 

"I didn’t learn through the participation in the attainment of knowledge by gathering information 

and processing it by solving problems and didn’t articulat what I have discovered. " 

For item NO   4 above, the teaching learning process in competency based learning 

didn’t make the trainees learn at their pace is perceived by 28(87.5%) of the respondents, but 

4(12.5%) of the respondents perceivepositively. Though implementation of competency-

based curriculum, is one of the basic characteristics that trainees are trained at their own pace. 

The idea of self paced instruction was supported by the work of Watson (1991), who stated 

that competency based instruction is characterized by self-paced learning. Self-paced 

instruction is characterized by allowance being made for trainees to move through a course at 

different rates. This implies that competency-based instruction normally allows students to 

acquire the specific competencies more or less at their own pace of learning through variety of 

self-paced learning strategies and materials and frequent feedback. Self-paced learning is 

more flexible and self-satisfying.  

It develops habits of self-reliance and independence, thereby helping the trainees in 

gaining and holding employment, which is the core principle of competency based 

instruction. It allows open entry and open exit practices to be followed by institutions so that 

trainees will have the opportunity to quit and return based on their need. This idea 

complements the view of Nizam's et el. (2009), which states that the self-paced nature of the 

approach allows opportunities for higher ability trainees to undertake extension work. 

From the table 2 above, item NO 5 30(9193.75%) of them perceived negatively, but 

2(6.25%) of the respondents perceived positively. This reveals that demonstration of 

learning is not practiced typically both a learning experience in itself and a means of 

evaluating academic progress and achievement. Although assessment that is based on actual 

demonstration of competencies during training; also contributes to the achievement of 

competence of trainees. This implies that, the more training is based on actual demonstration 

of competencies, the less likely the trainees to be incompetent in assessment.Therefore, 

training should be based on actual demonstration of competencies to strengthen 

trainees'competence. 

As shown in table 2, item NO 6 above 32(100%) of the respondents perceived 

positively, which shows if the learning is modular based it is advantageous in competency 

based assessment for learning (Kogan-Page, 1999) describing some of the advantages of 

using a modular structure. There are several advantages to a modular presentation. The most 
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important one is that it allows for better evaluation and more focused revision and 

improvement. Modifying a module is easier and more cost effective than revising a course or 

one large module. Another advantage to a modular approach is that parts of the course can be 

used and reused elsewhere in other courses. Courses that are already in a modular format are 

ultimately more flexible and easier to convert for delivery in other formats. Furthermore, if 

training is modular based, the assessments aligned with the objectives of the module so that 

the trainees achieve their competency.  

 As indicated in the table above, most of the respondents perceive that in competency 

based instruction, attention is not given to incorrect practices which need to be corrected 

immediately during presentation of the subject matter or during conducting practices 

competency may be achieved. Similarly, 'learning activity is reinforced until competency is 

achieved .This implies that each trainee should be provided with reasonable and enough time 

to fully master one task before being allowed to move to the next and immediate feedback 

should be provided during each task. This perspective coincides with the view of Brown 

(1994), who stated that the integral part of competency based instruction is periodic feedback 

throughout the learning process with opportunities for trainees to correct their performance as 

they do. 
Table 3  

Assessment 

No Activities Total population Negative responses Positive responses 

D Assessment M F T 100% M F T 100% M F T 100% 

1 The assessment engages trainees 

in applying knowledge in the 

same way as they are used in the 

real world outside ofschool. 

30 2 32 100 30 2 32 100 - - - - 

2 The assessment engages trainees 

in applying skills in the sameway 

as they are used in the real world 

outside of school. 

30 2 32 100 30 2 32 100 - - - - 

3 The assessment is continuous 30 2 32 100 30 2 32 100 - - - - 

4 The assessment isn’t based on 

actual demonstration of 

competency. 

30 2 32 100 30 2 32 100 - - - - 

5 The trainees aware that 

assessment is based on 

occupational standards. 

30 2 32 100 30 2 32 100 - - - - 

6 Trainees aware of how and when 

competencies will be evaluated. 

30 2 32 100 30 2 32 100 - - - - 

7 The assessment enables trainees 

to show what they know by using 

actual tools that reflect actual 

work area. 

30 2 32 100 30 2 32 100 - - - - 

8 Trainees are assessed against 

predetermined standards 

30 2 32 100 30 2 32 100 - - - - 

 

As shown in table 3 above in item NO 1, all of the respondents answer negatively. This 

indicates that trainees aren’t  engaged in competency-based assessment in their knowledge, 

similarly they weren’t used it in the real world of work outside of school. According to the 

principle of competency based training, however, trainees should practice the knowledge that 

they need in the real world of work.  

Engaging trainees during assessment in applying skills in the same way as the real 

world outside school also contributes to competence of trainees in assessment. All of the 

respondents perceived negatively. This reveals that, the assessment in the classroom didn’t 

engage trainees in applying skills in the same way as the real world of work.  
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However; according to capper (1996), the following purpose of assessment were 

suggested improving instructional materials, regarding how effective teaching procedures, 

activities, the text book, and other materials are in teaching, improving trainees learning. Both 

instructors and trainees need to know how tyey are doing. First, of course, they should know 

that the goal is towards which the learners are studying what they eventually need to know or 

to be able to do. If through assessment instructors and trainees get feedback as to what they 

already know have learned or do not know get, then instructors can direct students study 

appropriately to learn the remaining material, teaching assessment activities, if appropriately 

planned and used, can be powerful learning activities. On the other hand, Plessis et al, 

(2003:9) has identified reasons for using CA as: To improve teaching, to lead the overall 

evaluation, to find out what trainees know and can do, to promote learning for understanding, 

to let parents know how their children are progressing, to gain confidence in what we say our 

trainees know and to provide all children with opportunities to show what they know, to let 

trainees know how well they are in their our learning, to determine what kind of remediation 

and enrichment activities to provide, and to identify which of them need help. In general the 

purpose of assessment circles around improving teaching-learning activity, addressing 

trainees'interest in the course of learning and creates an opportunity for both instructors and 

instructors to work for the same purpose-improving trainees"learning. So, in order to make 

assessment activity fruitful, prior to the implementation teachers are expected to suit their 

assessment activity to serve the above listed purpose. 

One of the most important reasons for conducting assessment continuously is to inform 

trainers about their trainees progress areas where they are lagging. When trainers understand 

how their trainees are performing, they have the information they need to adjust their teaching 

and recommended supplementary materials for remediation and enrichment. Occupational 

standards define the competencies of a worker according to the requirements in the labour 

market. Furthermore, occupational standards comprehensively describe the competence a 

person has to achieve in order to be considered qualified in a certain field. Competence 

includes the entire range of skills, knowledge and attitude necessary to perform a specific job 

(MOE, 2008). 

Occupational standards are used to describe a job role or occupation. It specifies the 

standards of performance that the trainees are expected to achieve in their work, and 

knowledge and skills they need to perform effectively. An occupational standard is seen as a 

benchmark against which the actual performance of individuals can be compared and assessed 

as competent or not (Mahmood, 2004). It is like the study statement in a position or job 

description. These statements describe what a person in particular job is required to achieve 

and specify the standard to which the job should be done (Brown, 1994). 

Standards have a great contribution to human lives. Without standards it is impossible 

to compare, judge and use many of the products and services over the world. Occupational 

standards describe the skills, knowledge and attitude needed to perform competently in the 

work place (Mahmood, 2004).  

As indicated in table 3 above in item NO 6 20(83.3%) of the respondents 

perceivednegatively, but 4(17%) of the respondents perceivepositively. This reveals that 

trainees aren’t awared of when and how competencies will be assessed. This idea is however; 

consistent with the view of DenBinger (2005), who stated that assessment procedures should 

be made accessible to trainees so that they can proceed readily from one competence standard 

to the other. Also, trainees shouldn’t  be assessed against certain predetermined standards so 

that they can prepare themselves for the real world of work. Though trainees should be 

provided with the above mentioned training assessment principles, the respondents replied 

that if these activities were not well practiced during their assessments, consequently this 

would have an impact on the success of trainees during assessment. 
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Table 4 

Record Keeping 

No Activities Total population  Negative responses Posetive responses 

E Record Keeping  M F T 100

% 

M F T 100% M F T 10

0% 

1 There is  a record of 

trainee's competency during 

instructional process 

30 2 32 100 30 2 32 100 - - -  

2 Scores of studentsare 

continuously recorded. 

30 2 32 100 30 2 32 100 - - -  

 

As indicated in the tables 4 above all of respondents perceivenegatively this shows that 

maintaining an accurate set of records for competency based instruction system is not 

necessary performedfor program effective. However; the score of trainees plus a wide variety 

of other information should be recorded continuously in order to make the competency record 

a useful set of data for the instructor. There are several specific reasons why the instructor 

must have an efficient record keeping system. One of the most important reasons is that, an 

effective method of tracing an individual trainees'progress can reduce the instructor's heavy 

management load. A good set of competency records allow the instructor to assess the relative 

performance of each trainees at a glance. Appropriate learning activities can be selected on 

which the trainees can work as a result of competency recording (Perry and William, 1994). 

According to Perry and William, effective record keeping in competency based training 

helps to report trainees'progress accurately, assess their performance instantly, provide a 

detailed transcript for use by employers and supply documented evidence for program 

accountability. Also, it serves as a basis for evaluating program effectiveness and it is a base 

for evaluating trainee performance. Trainers aren’t used various methods of keeping track of 

'trainee's’ progress on assessments. The assessments need not to be graded, but they may be 

marked it in different ways so that the trainer can follow trainee's progress over time. In 

continuous assessment, the recording of marks is timely, consistent and low maintenance so 

that instructors have an accurate picture of their trainee's performance of at all times. 

Recording results from observation or rubric development and recording accordingly and etc.  

Finally, using progress record chart during training contributes to the competence of 

trainees in assessment. This indicates that the more progress record chart is used during 

training, the less likely will the trainees be incompetent. Assessment is designed so that 

trainees understand their progress towards course goals and modify their behavior in order to 

meet those goals. In order to do that, CBAFL should be on going. In other words, classes that 

use one or two exams a term are not using assessment as effectively as it could be used. In 

order for trainees to gain a true representation of their understanding, frequent assessment is 

critical, and it should be accompanied with feedback. Assessment is really only as good as the 

feedback that accompanies it. Feedback is the instructors'response to trainees'work. In order 

to make assessment as effective as possible, instructors should provide their feedback. It is 

important that trainees understand why a particular question was incorrect.  

Challenges during the implementations of CBAFL  

The major challenges are large class size, lack of understanding of CBA, staffing teaching 

and learning resource and instructors'networking are major challenges in implementing CB 

assessment. In addition, Sarwar (2011) cited in Muluken,A.(2006).Also identified the 

problems that teachers raised in relation to large class size. This include : Teachers feel self 

conscious, nervous and uncomfortable under eyes of many students, problems in evaluating 
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oral and written work, shortage of time to help individual students, discipline and classroom 

problems.  

CONCLUSION  

As it is already indicated by researchers in the field of competency theory, competence-

based curricula should be contextualized practice (authentic environment), multiple assessors, 

integration of instruction and assessment, collaborative culture, increased trainees’ 

responsibility for learning, transparency of assessment, provision of appropriate and timely 

feedback to trainees, and changing role of instructors from lecturers to facilitators, among 

many others. Unfortunately, these CBA principles were found not properly practiced. Though 

the government of Federal Democratic Republic of Ethiopia declared; particularly, in its 

proclamations that HEIs should follow competence-based approach and introduced business 

process reengineering to foster the reform, instructors were still practicing the behaviorist 

paradigm. This paradigm, in its turn, is accused of fragmentation of learning. Therefore, 

competency-based education and competence-based assessment though formalized in legal 

documents; it is concluded, are still practiced as the resemblance of behaviorist approach.  
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