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The participants of this study are 67 students majoring in English Language and
Literature consisting of 46 females and 21 males. All participants were taking the
listening-speaking class and public speaking class. This study adopts the mixed-
me@‘ approach. Firstly, to see the progress of students’ public speaking skills,
we conducted a pre-test and post-test which were analyzed based on a scoring
rubric proposed by Joe et al. (2015). In addir we distributed the questions
proposed by Anggia & Setyadi (2016). Lastly, a semi-structured interview was
done to enrich the discussion. The results showed that movie clips are effective in
increasing students’ interest in following an online class because the lesson felt
contextual. The participants’ public speaking skills also improved as students can
apply the strategies to attract audiences.
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INTRODUCTION

Our communication and the communication of others influence and develop many
aspects of life, from personal areas such as families, and friendships to the professional area in
workplace (Duck & McMahan, 2018). Experts showed that, as one of the language skills,
public speaking plays an important role in communication and is worth pursuing.
Empowerment and employm@f) come from being able to speak with confidence (Beebe &
Beebe, 2016). In other words, public speaking is very unique because the responsibility for the
organization, delivery, and flow of communication falls on one person (Griffin, 2018). Not only
that, public speaking is an ancient art form that represents the human desire to connect with
others (Hostetler & Kahl, 2017). Therefore, a person's ability to read and understand people is
said to be enhanced by public speaking skills (Corray, 2019).

The Covid-19 outbreak is indeed the second factor to consider. Without a doubt, Covid-
19 has completely changed the teaching process. Online learning has been used by educational
institutions all around the world to provide continuity while controlling the spread of the
disease. Unfortunately, this sudden change resulted in many challenges, especially in public
speaking class. For example, the level of participation employed in the dynamic learning
community influenced students' learning adjustment (Li & Zhou, 2021). Aside from the
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technical issues, both students and the instructor’s interactions during public speaking class
were also affected. Firstly, as they were asked to use face masks the students felt their nonverbal
tools were limited as they performed in a public speaking class. They felt compelled to focus
even more intently on their use of gestures, movement, and vocal variety, particularly volume,
to comperfgte for the limitations (Hoops, 2022). In addition, the learning process during the
pandemic made both the instructor and the students realize how important physical presence
and face-to-face interactions are in the organic process of teaching and learning, which should
be a dynamic social engagement that prioritizes human contact (Li & Zhou, 2021).

Interestingly, despite the challenges that emerged during the pandemic, a considerable
amount of research has been done to investigate how to teach public speaking in EFL classes
(Madzlan et al., 2020; Mahmudi & Anugerahwati, 2021; Mufidah & Roifah, 2020; Netta et al.,
2020; Ramadhani, 2020; Wibowo & Khairunas, 2020). Unfortunately, many of them are
primarily concerned with reducing students' anxiety and discomposure (Madzlan et al., 2020;
Mahmudi & Anugerahwati, 2021; Mufidah & Roifah, 2020; Netta et al., 2020; Ramadhani,
2020). Whereas, apart from paying attention to the anxiety level in general, there are some
issues that lecturers and teachers must be aware of . Firstly, studies showed that learning public
speaking through online learning is considered ineffective. Learning public speaking during the
pandemic is unproductive because they think the quality of learning materials has poor quality
and low standard. As result, the students feel that the public speaking class has no impact at all
(Wibowo & Khairunas, 2020, pp. 120-121). Secondly, the most crucial problem which appears
in public speaking class is that student speaks monotonously along with unclear pronunciation
(Madzlan et al., 2020; Mufidah & Roifah, 2020; Ramadhani, 2020). They are unable to share
their opinion clearly because they are unable to make a distinct main idea. In short, not only do
the students have difficulty speaking confidently but also speak naturally (Mufidah & Roifah,
2020; Nadiah et al., 2019; Ramadhani, 2020).

The reason why students are not able to speak naturally mainly happens because in
learning speaking skills, especially public speaking, traditionally people are only interested in
the "big" or seemingly extraordinary moments of human interaction, and they forget to connect
them to everyday life and experiences (Duck & McMahan, 2018). Here lies the reason why
experts believed that the use of authentic materials should be an important consideration for
teaching public speaking skills (Artha et al., 2020; Bordonaro, 2018; Mohammed & Ibrahim,
2019). Auth@Elic materials can improve students’ achievement in speaking ability because they
expose the genuine use of English for communication and relate closely to the daily-life
situation which many researchers believed can help students improve their English proficiency
(Anggia & Setyadi, 2016; Artha et al., 2020). Unfortunately, none of the previous studies above
had used movies as authentic materials in teaching public speaking. Admittedly, none of the
previous studies had used movies as authentic materials in public speaking instruction. The
majority of previous research was done utilizing video blogs (Madzlan et al., 2020; Mufidah &
Roifah, 2020) and TED Talk videos (Mahmudi & Anugerahwati, 2021).

Considering this, we are interested in examining the usage of movies in enhancing
studentgability to deliver speeches in online public speaking classes. Studies have shown that
movies have been regarded as an important source of language learning because they provide
students with opportunities for exposure to the real langua@® uttered in authentic settings
(Stempleski, 1992; Wesche & Shekan, 2002). What is more, speeches of various educational
levels, speeches of children and non-native speakers, even slang, jargon, rural and urban
speeches, and other variety of regional dialects that language learners will encounter in the
target language country are frequently included in the spoken language of movies (Kaiser,
2011). We hope that by emphasizing the use of movies as authentic materials, this study will
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encourage EF[ffeachers to incorporate movies into their public speaking lessons. Therefore,
this research is aimed at answering the following question:

1. To what extent does the usage of movies enhance students’ ability to deliver speeches
in online public speaking classes?

RESEARCH METHOD
Researh Design

This study adopts the mixed-method approach. Dornyei (2007) defines a mixed-method
study as “the collection and the analysis of both quantitative and qualitative data in a single
study with some attempts to integrate the two approaches at one or more stages of the research
process” (p.163). He also stated that the purposes of mixed-method are to gain a more
comprehensive understanding, validate findings from different perspectives, and reach multiple
audiences (Dérnyei, 2007). In other vFids, this method combines quantitative and qualitative
designs. The quantitative data was gathered from pre-test and post-test results ffind were
analyzed using a scoring rubric adapted from (Joe et al., 2015). The qualitative data were
collected through a semi-structured interview to elicit additional opinions and insights into the
use of movies as authentic materials.

Population and Sample

The participants of this study are from the first and third semesters, majoring in English
Language and Literature (BBI) at Bunda Mulia University. There are 67 students, 46 females
and 21 males. The students are all Indonesian citizens and currently lived in Jakarta and
Tangerang area. It should be noted that all the participants had given their consent to
research participation. These students also took part in an online listening-speaking class and
an online public speaking class at the time of research.

Instruments

The data in this research are taken by distributing the questionnaire adapted from the
one used by (Anggia & Setyadi, 2016). In addition, according to Wengraf (2001) when a
researcher has a list of the entire population from which to choose interviewees, he or she is in
a position to conduct randomized sampling. In other words, the researcher can arrange to
interview 10% of the respondents in-depth (p. 98). Thus, 7 students are randomly selected to
be interviewed in this research.

Data Analysis

The participants' pre-test and post-test were analyzed by a scoring rubric adapted from
the comprehensive public speaking competence scoring rubric proposed by Joe et al. (2015).
For this research, we omitted the tenth performance standard: skilfully makes use of visual aids,
and included the fourth performance standard: employs compelling supporting material. We
aimed to investigate how the participants build their arguments and see how they apply
strategies verbally. In other words, the research aims to see how movies as authentic material
affect the performance, not their creativity in designing the PowerPoint slides for the
presentation. We are aware that in reality, some students are lacking in elaborating their
arguments, but eventually, get a good score due to showing decorative slides.

Then, to interpret the result of the test, we used the achievement level proposed by
Harris (1969). Harris stated that the table can be used to see the students' performance based on
their initial test scores if the same test is use@hnd no significant changes like either the class
arrangement or the course of instruction. The result of the pre-test, post-test, and questionnaire
was analyzed by using SPSS (Statistical Package for Social Science). We tried to investigate
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the significant difference in the students’ public speaking ability before and after being exposed
to the treatment. In this research, we used paired sample t-test by SPSS 26.0 to analyze the data.

RESEARCH FINDINGS AND DISCUSSION

Descriptive Statistic

This section examined the results of students' ability to perform public speaking before
and after treatment bfJadministering a test to them. To confirm the effectiveness of the
treatment, we utilized a statistical test utilizing Paired Samples t-test analyzed by SPSS 26.0.
Table 1 shows the results of the analysis of students' ability to perform public speaking before
and after treatment.

Table 1
The result of descriptive statistics

Paired Samples Statistics

Mean N Std. Deviation Std. Error Mean
Pair 1 PRE-TEST SCORE 59.28 a7 13.254 1.619
POST-TEST SCORE 71.67 67 12.419 1517

Based on table 1, 67 participants were examined in this research. The mean score of the
pretest is 59.28. Then, after treatment, the students' scores are increasing. The mean score of
the post-test is 71.67. Looking at the progress, the students were able to apply Lucas’s seven
strategies in their speeches at the end of the research.

Table 2
Harris’ achievement level (1969)

Test scores Probable class performance
80-100 Good to excellent
60-79 Average to good
50-59 Poor to average

0-49 Poor

Based on the achievement level proposed by Harris (1969), it can be seen that the
students experienced progress. Once the students had been exposed to the treatment, the mean
score of the post-test is 71.67. In other words, the students' ability to perform public speaking
skills is changing from poor to average into average to good.

Table 3
Paired sample statistics

Paired Samples Test

Paired Differences

Std. Error - F
Mean Std. Deviation Mean Lower Upper t dr Sig. (2-tailed)
Pair1 PRE TEST SCORE - -12.388 B707 1.064 -14.512 -10.264 -11.645 66 .ooo
POST TEST SCORE

Based on the table Pairgg)Sample t-test above, the significant value Sig. (2-tailed) <
alpha (0.000<0.05). Therefore, it can be concluded that there is a significant improvement in
performing public speaking skills. It meant that there was an effect of using movies as authentic
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material on improving students’ public speaking skills. In conclusion, in gefffal, most of the
participants were able to apply Lucas’s seven strategies in their speeches at the end of the
research.

The Result of the Questionnaire

The language from
the materials used
real-life language so |
could understand
more easily.

B neutral

.Aglee

W strongly Agres

Figure 1. Results from the questionnaire about the language used in the material

12
Firstly, as presented in Fire 1, more than 90% o.fthe participants agreed that the
language from the materials used real-life language. As a result, the students can understand
the topic easily. The usage of movie clips here answered the point of concern that think
classroom language is frequently regarded as artificial and unnatural. This suggests that
classroom language differs from the language used in real-life (van Lier, 1996).

I think the movie clips feel natural and real, firstly because the speakers
are all foreigners. They are native speakers of the language. They deliver
the closing speech in their language and it [went] smooth. The words and
the vocabulary they use is appropriate with the context. I feel like, I am
one of the audience in the court there. I want to know why we have to
believe [him/her]. I think it is very immersive, I should say (Participants
B, personal communication, December 27, 2021).

From the excerpt of an interview with Participant B above, it can be highlighted that
authenticity does not always relate to conversational context. The movie clips that were given
to the students were taken from the scene when the lawyers are delivering the closing argument.
Yet, the students still think that the scene feels so real. On top of that, Participant B stated that
she felt like she was one of the audiences in the courtroom. This finding aligned with the
previous theory which stated that to make students comprehend the language, the ideal input
should be more than just fascinating — it must be compelling, so compelling that the students
are not even aware that it's in a different language (Krashen & Bland, 2014). In addition, the
first finding also strengthens the idea that movies are viewed as an important source of language
acquisition since they allow students to hear the authentic language spoken in real situations
(Stempleski, 1992; Wesche & Shekan, 2002). Thus, aside from the fact that participants
experienced a real situation that might be faced in the target language country, the study also
showed that they were able to enjoy the online public speaking class. The data can be seen in
the chart below.
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agran
W stengly Agres

Figure 2. Results from the questionnaire on students” class enjoyment
30

From the chart above g:an be seen that 88% of the participants enjoyed following the
learning process. The students enjoyed the following lesson because for them the materials that
were given in the class increased their interest in joining English speaking class. This finding
answered the problem related to online learning sessions which were previously considered
boring (Fitriani et al., 2020; Wibowo & Khairunas, 2020). Below is an explanation from Student
G on how he enjoyed the materials in class.

I know people do funny things on stage. But, not about fear. Before that I
don’t know that people can show, I mean demonstrate fear to the audience.
I mean, I know the feeling of fear — but the lawyer knows how to make
someone afraid, like. .. confused, even without saying a word. Like... for
me, that scene is very surprising. I was like the same audience in the
movie, I want to know what happen? It makes me curious on what else
will played in class. I like it, watching how to apply the example
(Participants D, personal communication, December 27, 2021).

From the interview with participant D, it can be seen that the participants were enjoying
the movie clips that is shown during the class. He mentioned that previously, he had known that
people usually do funny things as a gimmick while delivering a speech on stage. However, he
emphasized that it was his first time seeing someone demonstrating the feeling of fear and
confusion to the audience. Of course, Participant D knew what is the definition of fear. This
time, he was surprised that a speaker can demonstrate a certain feeling even without saying a
word. He even mentioned that he was also curious to know what will the lawyer do next as if
he was one of the audience in the court. For him, the movies increased his interest in watching
upcoming episodes. He said that it was more fun to see the real application of Lucas’ seven
strategies. Thus, it can be concluded the usage of authentic material in class that is fun and
realistic can make students enjoy the online public speaking class.

The
materials

attention in

following the
leaming

Figure 3. Results from the questionnaire on students” attention span
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Secondly, it can be seen from Figure 3 that more than 80% of participants agree that the
given materials had pushed them to give more attention to following the learning process even
though the public speaking class was conducted online. The result above ansv§gld the problem
that often happened during the teacher conducted online classes. In short, students found it
difficult to understand the learning material. Consequently, students cannot focus on the lesson
and prefer to become the passive audience (Fitriani et al., 2020; Wibowo & Khairunas, 2020). In
other words, there are problems regarding the students’ attention span in an online speaking

class.

I feel like those videos make the class more interesting because... uh, it’s
not just us, uhm... looking at the PPT and getting things read out to us.
Okay, when it comes to preference, T am not really interested in court law
movies — that kind of stuff. But I still want to watch it because there must
be something that I might be able to gain. I mean, as time goes by, we
know that there is something in the video — there is a tip, or trick or yah. ..
things to learn. (Participants C, personal communication, December 27,
2021).

From the interview session, Participant C shared that the usage of movie clips during
online class makes him pay attention to the lesson that was delivered online. Compared to just
looking at the PPT on-screen and listening to the lecturer reading the PPT for them, the movie
clips are more interesting. Even though he does not like watching court-theme movies he
realized that if the movie clip is played during the class, then the video must contain some usetul
information, either tips or tricks. The finding above is aligned with the previous research which
stated that movies attract students’ attention especially when they are prompted to keep in mind
the characters in the film (Nurnaningsih & Pratiwi, 2018). As a result, using movies in class is
an excellent way to get students' attention.

However, there is also another thing that the teacher must be aware of while sharing the
movies in online classes through video conferences. As it has been discussed in much research,
the biggest problem in conducting online classes is related to the internet connection. This
concern was brought up by Participant A below.

About preferences, I understand that we are taking English class. Yeah, it
is impossible for me to see K-Pop video in class even though I like Korean
series better. Kan nggak bisa... So, even though I don’t really like the
movie I still watch it. That’s okay for me, still... better than PPT. But, |
think what makes us distracted is not the type of the movie. It was more
on the connection problem. The lecturer shared the screen, sometimes the
audio is too fast and the video is not matched. I want to answer the
discussion guestion too, but I missed the video. Fortunately, the link is
always shared through the chat box so we can watch it later (Participants
A, personal communication, December 27, 2021).

From the interview with Participant A above, it can be seen that she was aware the video
that will be played during the class will not always match her preferences. She knew that since
she was taking English classes, so the videos in the class will be taken from western series and
not Korean series. However, she also explained that she used to be distracted during online
classes befEhse of the internet problem. What is shared by Participant A represents the actual
condition of online learning during the pandemic in which students often experience a problem
with the internet connection (Efriana, 2021; Yuzulia, 2021). It should be noted that from the
students’ perspective, one of the reasons for them not being interested in the material given is
because the condition of the internet network is varied. Participant A has the eagerness to join
the class, she also wanted to be engaged in the following discussion after the movie is played.
However, from her house, the video did not run well, and she missed one or two points from
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the movies. Fortunately, Participant A also highlighted the solution given in the class. She said
it was very helpful when the teacher also shared the link to the selected episode so that they can
re-watch it at a separate time. Therefore, it is very important for the teacher to not only play the
movies during the online class but also share the link to the selected episode with students.

o
understand.
Mosagsa
[
Wagree
B Srangly Agrse

Figure 4. Results from the questionnaire on whether the material is time-consuming

Thirdly, from Figure 4 above, it can be seen that more than 80% of the participants
agreed that the movie clips were not time-consuming. Here lies the importance for the teacher
to select the suitable material (Zumam & Fujiono, 2020), not only in terms of the content but also
to the point of the duration. The issue of duration also needs to be carefully thought out because
the teacher only has around 60 minutes online both to show and explain the movie clips. In
addition, with the limited time, the teacher also needs to conduct a meaningful discussion
related to the material. Thus, even though the material is offline and can be shared in Google
Drive, the same material needs to be discussed during the online class. The teacher will not be
able to have a meaningful discussion with the students in class if the movie clip chosen is too
long. All in all, to answer the problem of the impact of an online speaking class (Wibowo &
Khairunas, 2020), we suggested that teachers must not use lengthy movies to save time and also
share the material with students.

There were
some unfamiliar

vocabularies but
m since the

materials
showed the
visual so | could
interpret based
on the video.
] Disagres
Wreutral
.Agrga
o Strongly Agree

Figure 5. Results from the questionnaire about unfamiliar vocabularies

Fourthly, according to the graph above, more than 80% of participants agree that the visual
aspect of a video helps them in understanding unfamiliar vocabulary. This finding is aligned with the
theory that states that by using movie clips students get to see “language in use”. In other words, students
see a whole lot of paralinguistic behavior (Harmer, 2007).

Yes, there are words that I don’t know. I never heard it before, especially
when it comes to a technical term used in court or a word that relates ({5
the case itself. But there is one word if I am not mistaken, repugnant. I
don’t know the whole case, I don’t know the word, but the lawyer's face
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is angry, like..., apa ya, not smiling. The situation looks serious. So, I
think it is bad. Oh.. ., and discussion is also important. After the video is
finished, we discuss the words too. The discussion makes that [ word] uhm,
like... nmyantol (memorable), Miss. (Participants F, personal
communication, December 27, 2021).

In the interview session, Participant F shared her opinion about tackling unfamiliar
vocabularies. She was not familiar with the word repugnant. She explained that from the facial
expression of the character in the movie, she sensed that the situation is not conducive. The
lawyer is not smiling while talking, so she concluded that the word repugnant does not mean
positive. The finding above strengthens the idea that through movie clips, not only did
participants learn new words but also, they studied all factors of communication including
nonverbal codes (Ukhra et al., 2020).

Furthermore, it should be noted that Participant F did not stop only in sharing her
strategy in tackling the issue of unfamiliar vocabulary. She emphasized that the discussion helps
her in acquiring new vocabulary. Thus, it si§g@ld be noted that the discussion in the class
matters. It is important for the teacher to fully understand the content of the movie and even to
list the vocabulary which might be unfamiliar to the students. The result is aligned with research
conducted by Zumam & Fujiono (2020) which stated that selecting a movie is a crucial part. In
other words, teachers must not only show students the movie without even comprehending the
content of the selected movie clips. Only when the discussion in the class is carefully designed,
do the students feel that the lesson is contextual even though the lesson is conducted online as
shown in Figure 6 below.

The activities and

were assigned with

the specific materials

ﬂll\ﬂﬂ inthe online

class

Misagres
Meutral

.Agree

M strongly Agres

Figure 6. Results from the questionnaire of discussion in a public speaking online class

From Figure 6 above, it can be seen that more than 65% of participants agree that the
discussion in the class became contextual after they are asked to watch the selected movie clips.
Participant C stated that since the class is conducted online, it is a bit hard for them to grasp the
urgency of delivering a perfect speech. He used to think that eventually, the audience must
listen to whatever was delivered by the speaker. So, it should be noted that the students we
teach today are currently learning from home with no necessity to convey anything verbal in
public. Here lies the importance of highlighting that the attorney’s speech has the power to put
the evil to death and to free the innocent (Lief et al., 1998). Participant C added that when the
participants understand that closing an argument is crucial, they get the sense of urgency of
paying for every detail of a speech.
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The materials
iven had
elped me

much in

getting better
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in learning

English

especially for

my speaking
ability
BDisagree
Wnzutral
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W Strongly Agres

Figure 7. Results from the questionnaire on participants’ improvement

Lastly, from Figure 7 above, it can be seen that the selected movie clips had helped
participants experience improvement in speaking ability. More than 85% of participants agreed
that the materials given in the class had improved their speaking skills.

Before, I did not know that there are strategies to attract andiences. Like
uhm, okay, the... we know we share stories, or we can show
something [to the audiences]. But, I don’t know how to use it in context.
Like, when or what should I use first? 1 actually really don’t know. It's
probably like widening my imagination of what to do. You know what [
mean? Kayak jadi terpikir, quotes bisa juga ya diomongin pertama [For
example, it makes me realize that quotes also can be used to open a
speech]. Like that... (Participants E, personal communication, December
27,2021).

From the interview excerpt above, it can be seen that Participant E has known the basic
idea of attracting the audience while delivering a speech. He has known that a speaker can share
stories or show something on stage to make the audience pay attention to what he said.
However, he has not understood when should he tell stories — whether the story should be told
at the beginning, middle, or end of the speech. In addition, he was not aware a speaker can open
a speech by quoting a famous saying. Once he learned about Lucas’ seven strategies, he knew
that he can even open the speech with a famous quote.

Table 4
Strategies used before treatment

STRATEGIES USED BY THE STUDENTS (PRE-TEST)

Cumulative
Frequency Percent Valid Percent Percent
Valid N/A 57 85.1 85.1 85.1
Tell a story 2 30 30 88.1
Question the audience 3 4.5 45 925
Relate the topic to the audience 5 7.5 75 100.0

Total 67 100.0 100.0

From table 4 above, it can be seen that several students had applied Lucas’ strategy in
delivering the speech even before the strategies were taught in the class. Two participants tell
stories, two participants open the speech with questions and five participants relate the topic to
the audience. However, most of the participants had not known about the seven strategies and
how to apply them in delivering a speech. In general, the participants just open the speech with
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a simple introduction such as mentioning their name, and student ID number and restating the
topic. Afterward, they started elaborating on the body of the speech.

Int@pstingly, we found different results once the participants experience the treatment.
The result can be seen in Table 5 below.

Table 5
Strategies used after treatment

STRATEGIES USED BY THE STUDENTS (POST-TEST

Cumulative

Frequency Percent Valid Percent Percent
Valid N/A 16 239 239 239
Tell a story 9 134 134 373
Begin with a quotation 6 9.0 9.0 46.3
Question the audience 31 46.3 463 925
State and demonstrate the 1 1.5 15 94.0
significance of the topic
Relate the topic to the audience 4 6.0 6.0 100.0
Total 67 100.0 100.0

From table 5 above, it can be seen that during the post-test more than 76% of the
participants were able to apply Lucas’ strategy to attract the audience. Among the other six
strategies proposed by Lucas (2015), 46.3% of participants opened the speech by asking
questions to the audience. The percentage of participants who open their speech by telling a
story also increased to 13.4%. In addition, compared to Table 4 in which none of the participants
used a famous quote, there are 9% of the participants tried to open their speech with famous
quotes. Lastly, there was only 1,5% of the participants tried to demonstrate something before
they delivered the speech.

On one hand, it can be concluded that there is an improvement in the way participants
delivered their speeches. In short, most participants have realized that they can open their
speech not only with the traditional template of a long self-introduction but also with various
strategies such as sh touching stories, asking interesting questions, or doing surprising
demonstrations. Thus, &fthe end of the semester, the participants no longer had a problem with
confidence and the issue of speaking naturally (Mufidah & Roifah, 2020; Nadiah et al., 2019;
Ramadhani, 2020). As Participant E said in the interview, Lucas’ seven strategies widened his
knowledge. The participants can do further miles to attract the audience by applying the
strategies that were discussed in class.

On the other hand, teachers must be aware of the tendency of the participants who just
wanted complete the task without paying attention to the quality of the strategies they used. For
example, many of the 46.3% of participants who used the question the audience strategy had
not paid attention to the question they asked. Instead of asking critical questions as had been
shown in the movie clips, they just asked simple questions rephrased from the topic given.
Whereas, the suggested idea is that the speaker asks a rhetorical question. Another technique to
persuade the audience to think about the speech is to ask a rhetorical question. As a result, more
students were expected to ask questions that the audience answered mentally rather than aloud
(Lucas, 2015, p. 189). Or else, when the participants tell stories, it is expected to be provocative,
dramatic, or suspenseful (Lucas, 2015, p.190). It was discovered that many participants just ask
basic questions and tell generic stories as a result of the findings.
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Thus, even though the findings showed that the movie clip had increased students’
speaking ability, it is also essential for teachers to acknowledge that to enhance the participants’
quality of the speech content. From the interview, they believed that they need more practice
time as expressed in the interview with Participant G below.

EE]
But at the end of the day, after I watch the movie, I know things whm...
yaa, the lawyer demonstrates silence, fear for his case. That’s new. But, I
think we need more time for practice than just theory. Maybe more time
to try the strategies for our own speech (Participants G, personal
communication, December 27, 2021).

From the interview with Participant G above, it can be seen that Participant G did admit
that he learned new things from the movie clips. He learned that from one episode, a lawyer
managed to demonstrate fear and silence. For him, it is a new thing that he never knew before.
However, for him, it was not enough just to know those strategies proposed by the lawyers in
the movie. He thought that to apply the strategies well, he need practice. Unfortunately, due to
the limited schedule of online learning, there was no chance for the participants to try strategies.
With only 60 minutes of online class per week, it cannot be denied that there is a challenge to
provide all students with adequate time and forum to put the strategies into practice intensively.
Compared to the condition before the pandemic, the participants could join an onsite class for
90 minutes. During that time, they can try delivering the speech that they had prepared in front
of the class.

Regretfully. as prmously stated, similar to the previous studies (Efriana, 2021; Yuzulia,
2021), some students are still having trouble connecting to the internet two years after
participating in online classes. Considering that not all students are equipped with strong Wi-
Fi connections every day, the duration of online learning is usually shortened. Obviously, due
to the limitation of time, it is impossible forfgEich student to apply the strategies, or at least try
to use them during the regular lesson. Thus, for further research, it is suggested to study further
how participants can enhance the quality of the strategies they used.

CONCLUSION

From here, it can be concluded that, firstly, there is a significant difference in the
students’ public speaking ability before and after being exposed to the treatment. The student's
ability to perform public speaking skills is changing from poor to average into average to good.
Secondly, it can be concluded that the usage of a movie in an online public speaking class
successfully becomes the source of authentic language spoken in real situations. As result, they
can comprehend the language since the materials are compelling. Then, the visual aspect of a
video helps participants in understanding unfamiliar vocabulary as they get to see “language in
use”. Thus, not only does the authenticity make the participants enjoy the online public
speaking class, but also attracts their interest and attention. Thirdly, it is very important for the
teacher to not only play the movies during the online class but also share the link to the selected
episode with students because some students still have problems with the internet connection.
Fourthly, teachers must not only use lengthy movies to save time. Ultimately, no matter how
interesting the movie is, if the students are having trouble accessing the materials due to the
limited quota, then the strategies will be useless. On top of that, it is also very important for
teachers to comprehend the content of the selected movie clips. Lastly, the teacher also needs
to prepare a meaningful discussion afterward. Only when the discussion in the class is carefully
designed, do the students feel that the lesson is contextual even though the lesson is conducted
online.
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All in all, statistically, the participants showed improvement in the way that they can
apply principles to complete a task as explained in the third level of Bloom's taxonomy
(California State University, n.d.). Among all strategies that were taught in class, 46.3% of
participants chose to ask questions to the audience. Unfortunately, this research does not cover
the result of to what extent the students brainstorm their ideas in constructing their preferred
strategy. It was discovered that many parti§ants just ask basic questions and tell generic
stories as a result of the findings. Thus, for further research, it is suggested to investigate the
quality of strategies being used and how to develop them through onsite practice. Finally, the
help of ratters might also affect the result of further research.
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