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Introduction

Reading ability (Qiraah) in Arabic language learning is one of the essential
competencies that students need to master (Ghani et al., 2012). However, Qiraah instruction
often faces significant challenges, including materials that are not aligned with students'
proficiency levels (Rohma & Fawaid, 2023), monotonous teaching methods (Asse et al.,
1894), and a lack of cognitive engagement from students in deeply understanding the
meaning of texts [zurqoni]. Most Qiraah learning still focuses on literal text comprehension
and memorization, which tends to result in shallow and limited understanding(Al Farisi et al.,
2024).

In this context, the concept of internal transposition the transformation of teaching
materials from theoretical forms into effective instructional practice plays a crucial role in
aligning learning content with learners’ needs (Totohasina et al., 2024). This process enables
teachers to develop materials that are more relevant and accessible to students (Fitrianto,
2024). However, successful implementation of internal transposition requires an approach
that fosters students’ critical, analytical, and reflective thinking abilities, which are the
essence of deep learning-based education. Chevallard (Stremskag & Chevallard, 2024) was
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the first to introduce the theory of didactic transposition in mathematics education,
classifying mathematics as both a scholarly body of knowledge and as a subject to be taught
and learned. He later defined didactic transposition as a transformational process of
knowledge involving four types: scholarly knowledge, knowledge to be taught, taught
knowledge, and learned knowledge (Chevallard, 1989). his concept has since been adapted
into the context of Arabic language instruction.

The skill of Qiraah (reading proficiency) in Arabic language learning encompasses a
variety of cognitive aspects (Huda et al., 2021), requiring students not only to recognize
linguistic symbols but also to comprehend the meanings embedded within them. The type of
knowledge that plays a major role in mastering this skill is propositional knowledge, which
refers to knowledge of factual statements or conceptual understandings that can be deemed
true or false. This includes vocabulary mastery, understanding the context of word usage, and
grammatical competence.

Previous studies conducted by Jamilah et al. (2020) explored didactic transposition
from scholarly knowledge in mathematics (Jamilah et al., 2020). In 2021, research by Martini
et al. focused on pre-service teachers’ representations of content concepts (Martini et al.,
2021), and in 2024, Nicolas and Gascon investigated the limits and transforming power of
didactics (Nicolas & Gascon, 2024), In the same year, a study by Herizal and Priatna (2024)
examined learned knowledge in the didactic transposition process (Herizal & Priatna, 2024).
ese studies demonstrate that most research on transposition of teaching materials has been
conducted in the context of science and mathematics education.

However, other studies in different domains also exist. For instance, in 2011,
curriculum analysis was conducted during the pandemic, focusing on students' English
language proficiency levels in Colombia (Wilson & Hernandez, 2021). In the same year,
research was also carried out on didactic transposition in the context of grammar in digital
English learning.

In the field of Arabic language education, a praxeological study was conducted on
textbook (Syihabuddin et al., 2024). However, as of 2024, no specific study has been found
that focuses on didactic transposition within the context of Arabic language skills or
components of the Arabic language. A search using Publish or Perish application with the
keywords Arabic, Assessment, Transposition, Didactic over the past ten years revealed 100
studies, with a noticeable increase in publications between 2022 and 2023 (as shown in
Figure 1). This indicates growing scholarly interest in the study of transposition within the
field of language education.
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Figure 1. Publication graph of the last ten years
In addition, through the bibliometric Vosviewer, 2 clusters were also found (see Figure 2)
that the topic of this study in the scope of language studies is still small and is an interesting
thing to research.
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Figure 2. Network visualization bibliometric

Based on the findings of previous research, Publish or Perish and Bibliometric, and
Research Gap, novelty was found in this study, namely the assessment of learning planning,
how the planning results from the internal transposition of teachers in the study of Arabic
language proficiency with a focus on Qiraah Proficiency. The aim of this research is to
investigate the internal transposition of teachers in the context of Arabic language
proficiency, specifically focusing on Qiraah (reading comprehension) proficiency. This
study seeks to assess the planning and strategies used by teachers to enhance students' skills
in reading comprehension, with an emphasis on how these plans emerge from the teachers'
internal processes and decision-making.

The expectations of this study include: fisrt, Understanding how teachers' internal
reflections and pedagogical decisions shape the planning and delivery of Arabic Qiraah
lessons. Second, ldentifying the challenges and opportunities that arise from teachers'
internal transpositions when preparing lessons to improve reading comprehension skills.
Third, Offering insights into how effective learning planning in the context of Arabic
language proficiency can be influenced by the teacher's personal and professional
experiences.

Research Method

This study adopts a phenomenological method with a qualitative approach. It is a
qualitative study and encompasses various methodologies developed across different
academic fields, each affiliated with distinct epistemological frameworks such as fcus groups
(emancipatory), intrinsic and instrumental case studies, theory-based approaches,
ethnography, autoethnography, and phenomenological (Weir, 2005; Filipovi¢, 2019). The
phenomenological method is used to understand and explore subjective experiences and the
meaning individuals assign to a particular phenomenon (Khan, 2014). In the context of
educational research, such as in Qiraah (reading proficiency) material, phenomenology
serves as an effective method for revealing how teachers and students experience and
interpret the learning process.

The data sources in this study include curriculum documents and Arabic language
textbooks for Grade 3 of Madrasah Ibtidaiyah (MI), published by the Directorate General of
the Ministry of Religious Affairs of the Republic of Indonesia, as well as teaching modules.
In addition, the study involves participants consisting of Arabic language teachers and
students at the MI level in Bandung, Indonesia. The selection of one Arabic teacher as a
participant in this study can be justified methodologically with a purposive sampling
approach. The teacher was selected because he had specific experience in planning Qiraah
learning and understood the internal transposition process in Arabic language teaching. The
teacher was willing to be a participant and was accessible for in-depth interviews or
observations. This selection was purposeful (purposeful) not for generalization, but rather to
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deeply understand the phenomenon of internal transposition in Qiraah learning planning. The
purpose of this study was not to make general conclusions, but rather to explore the cognitive
and pedagogical processes that occur in teachers when planning learning and provide deep
and detailed insights as a context for the study of Arabic language learning planning.

This study focuses specifically on the topic of Qiraah proficiency, with a particular
emphasis on the theme of Riyadhah (sport). he investigation into the Qiraah material on
Riyadhah to be taught is conducted through two main sources: the teaching module or lesson
plan (RPP) prepared by the teacher (analyzed using a phenomenological approach) and the
Arabic language textbook. The aim of this analysis is to determine the position or role of the
Riyadhah material as presented in both documents.

Specifically, the textbook analysis is conducted using the theory of praxeologies
(Roth et al., 2017). This approach is considered effective for evaluating human knowledge
and action in this case, those of the textbook authors through representations in the form of
text or images presented in the book (Wijayanti & Aufa, 2020; HastiYunianta et al., 2023;
Hendriyanto et al., 2023). This is based on the assumption that textbooks are a product of
their authors’ thinking (Allail et al., 2025). Therefore, the goal of this analysis is to identify
the authors’ ideas and how the material is presented, including the problems or tasks related
to the concepts introduced.

In addition, this analysis also aims to assess whether the material arrangement in the
book could potentially create learning obstacles for students (Cesaria & Herman, 2019). The
textbook review employs the components of praxeology, namely the praxis block (T = type
of task, and T = techniques) and the logos block (8 = technology, dan @ = theory) (de
Oliveira & Barbosa, 2023). Each section of the material, including conceptual tasks,
examples, and exercises, is evaluated according to the sequence in which it is presented in the
Arabic textbook.

Results and Discussion

This section presents the main findings from the analysis of two key documents: the
teaching module/lesson plan prepared by the teacher and the Arabic language textbook, both
of which contain Qiraah material on the theme of Riyadhah (sports). The analysis was
conducted to identify how the material is positioned, structured, and developed within each
document. In the teaching module, a phenomenological approach was used to explore the
teacher's experiences and considerations in designing the learning process. Meanwhile, for
the textbook, the theory of praxeologies was applied to examine the material structure based
on the components of praxis and logos. The findings outlined in this section provide a
comprehensive picture of the form, depth, and potential learning challenges related to the
Riyadhah topic within the context of Arabic language instruction.
Initial Competencies in the Teaching Module

Initial competencies represent a crucial component in learning design, as stated in the
teaching module (Maryani et al., 2017). This component serves as a foundation for
identifying students' readiness before engaging with the core material. In the context of
Qiraah or reading in Arabic, initial competencies play a role in mapping students’ basic
abilities, both in reading Arabic text and in understanding its embedded meanings. The
following are the initial competencies listed in the module (see Figure 3).
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B. KOMPETENSI AWAL

¢ Menyimak : Peserta didik mampu mendengarkan komponen bahasa seperti fonem,
kata, Intonasi, penanda wacana tentang £t/ / Olahraga dengan pola kalimat : o
eluayind i cllls (A o
unfuk membedakan komponen bahasa dari vang didengar.

* Berbicara : Peserta didik mampu meniru kata, frasa, kalimat tentang «.:L Olahraga
dengan pola kalimat : $GayCal 13 ol (23 3 o
untuk mengemukakan kata, frase dan kalimat

*  Membaca-Memirsa : Peserta didik mampu membaca huruf dan memahami kata, tanda

baca dalam mufradat / kosakata dan teks tertulis tentang topik i:a'g;.'! ! Olahraga dengan
pola kalimat : $GiaGad 1ia (i L3 codb (13
untuk memahami kata dalam mufiadat / kosakata dan teks tertulis.

*  Menulis-Mempresentasikan : Peserta didik mampu meniru dan memaparkan huruf,

kata, tanda baca, dan kalimat yang sangat sederhana tentang topik <2 / Olahraga
dengan pola kalimat : $Ga/Gad 13 i (2L coih 3
untuk mengunekapkan gagasan vang sangat sederhana secara tulis dan lisan.
Figure 3. Initial Competencies (source: teaching module/ lesson plan for Arabic

language teachers for grade 3 MI)
Understanding initial competencies in Qiraah or reading skills emphasizes two main aspects:
the ability to read Arabic texts fluently and to comprehend the meanings contained within
them. The key phrase “able to read and understand” reflects the expectation that students are
not merely pronouncing Arabic words or sentences phonetically, but are also able to grasp the
content, semantic structure, and context of the text being read.

Practically, this expectation includes several indicators of ability, namely: First,
Recognizing letters, words, and sentence structures in Arabic texts fluently. Second,
Understanding basic vocabulary and common expressions related to the reading theme.
Third, Identifying main ideas and key information from paragraphs or short discourses.
Fourth, Relating the reading content to cultural context or personal experience, especially
when the text contains elements of Islamic values or culture. Fifth, Answering questions
based on the reading content, both explicitly (direct information) and implicitly (implied
meaning).

Praxeological Analysis of Qiraah Material on the Theme of Riyadhah

There are two sections of material related to Riyadhah (&QJT), presented in the form
of simple discourse. The following are the findings from the analysis (see Table 1 and Table
2).

Tablel. Praxeological Analysis 1

Practical Blok Theoretical Blok
Type of Task (T)) Techniques Technology (0) Theory (@)
()
wr Reading e Students read | Short
readings with aloud together | discourse
e teachers and in class guided | construction
i £amd 20 friends by the teacher in the

e Resecarchers context of
assume that | Riyadhah
students listen to | 4=kl
the teacher's
words and then
repeat them

Reading text about Riyadhah =)

Jurnal Kependidikan Vol. 11, No. 2 (June 2025)
Copyright © 2025, The Author(s) [592



Jurnal Kependidikan: Vol. 11, No. 2 : June 2025
Jurnal Hasil Penelitian dan Kajian Kepustakaan E-ISSN: 2442-7667
di Bidang Pendidikan, Pengajaran dan Pembelajaran pp- 588-599
https://e-journal.undikma.ac.id/index.php/jurnalkependidikan/index Email: jklppm@undikma.ac.id

In the first type of task (T;), this task refers to the core activity expected from students, which
is reading a text with the theme of Riyadhah or sports. This task is a form of Qiraah activity
focused on strengthening students' receptive skills in reading Arabic.

The researcher analyzes the didactic difficulties in the first design of this material
presented in images, where students face challenges in understanding abstract concepts to
comprehend the discourse of the text without an Indonesian translation. Based on interviews
with the teacher regarding the acquisition of students' knowledge about prior vocabulary
understanding, it was found that despite the curriculum for 2nd-grade MI including similar
competencies, students demonstrated a lack of mastery of Arabic vocabulary.

Furthermore, the researcher assumed that children could imitate the teacher’s
pronunciation of the provided reading correctly. However, the command “let's read the
following passage together with your friends” in T1 becomes irrelevant, because the
technique used by students was not repetition, but simply reading together. Therefore,
students' reading skills should already be fulfilled. According to the teacher's explanation on
addressing this issue, the teacher uses a learning strategy involving the repetition of reading.
Next, the second analysis regarding Qiraah competence is conducted in the second section
(T2) (see Table 2).

Table 2. Praxeological Analysis 2

Practical Blok Theoretical Blok
Type of Task (T,) Techniques (1) Technology (0) Theory (0)
s i Students sece |  Students Single
= , ‘JJ‘ g pictures interpret words | Vocabulary
; s by guessing the | Construction
% pictures about the types
" e Researchers f>f Riyadhah
— assume that the | =kl
- pictures can
7% 4 help  students
T remember
There are five pictures (no captions)

Type of Task (T,) is a non-verbal, visually-based task in which students are presented
with five images representing different types of sports (riyadhah) without any text labels. The
primary goal of this task is to encourage students to associate the images with relevant Arabic
vocabulary, which makes this activity highly supportive in forming initial meaning
connections during the language acquisition process.

The researcher analyzed the didactic difficulties in the design of the second material
presented in images, where students encountered challenges in understanding abstract
concepts in order to grasp the meaning of vocabulary through visuals. The researcher
assumed that this activity reflects the integration of visual, linguistic, and cognitive aspects in
the giraah learning process. By using images without accompanying text, students are
encouraged to think actively and associate visual experiences with linguistic knowledge. This
is not only part of the comprehension process but also an initial step in building meaningful
reading skills.

To support this assumption, students must be able to acquire the language in terms of
prior vocabulary mastery. In relation to this, the teacher believes that (see Figure 4)
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Tahapan Kegiatan

1. Gum memberi salam dan peserta didik merespons.

2. Dengan dipimpin oleh salah sam peserta didik. kegiatan pembelajaran
diawali dengan doa bersama

Gurm menyvapa selamat pagi menggumakan bahasa Arab.

Guru menanyvakan keadaan dan kesiapan peserta didik_

Gum mempresensi kehadiran peserta didik.

Guru menyvampaikan tujuan pembelajaran yang harmus dikuasai setelah
peserta didik mengikuts materi.

Guru menyvampaikan rencana pembelajaran pada hari ind.

Guru dan peserta didik menyanvikan mgFadar tentang olahraga
(A=3) dengan nada nyvanyian “Kalau Kau Suka Hati Tepuk Tangan™
dan peserta didik mendengarkan nyanyian tersebut

Guru dan peserta didik mengulang/menvanyvikan kembali magfadat
seperti vang dinyvanyikan oleh gum di awal dengan harapan dapat
mempernmudah peseta didik mengingat materi.

3. Gum memberikan LEPD kepada peserta didik untuk diisi

Pendahulhaian

o =R R

4

Kegiatan Int1

4. Gum mengucapkan sam mgFadar bahasa Arab tentang olahraga
(A=050) kenmidian peserta didik menceklis apa vang diucapkan oleh
gur.

5. Gum mengecek kebenaran hasil kerja peserta didik sambil memanggil
sam persatu peserta didik ke .

6. Peserta didik membaca dua muegfadaf bahasa Arab tentang olahraga
{A==l350) kemudian mereka kembali ke tempatnya masing-masing.

7. Peserta didik diberi dua kelompok untuk menenfukan kata yvang tepat
sesuai bisikan awalnya.

Ewvaluasi dan rencana tindak lanjut

1. Gum memberikan apresiasi kepada peserta didik karena telah

Penutup mengikuti proses pembelajaran dengan baik

2. Gumu mengajak peserta didik unfuk melakukan kegiatan refleksi

3. Kegiatan pembelajaran ditutup dengan berdoa dan salam

Figure 4. Learning stages (source: Arabic language teaching module for class 3
MI)
The teacher carries out the transfer from scholarly knowledge to knowledge to be taught by
designing a lesson plan and instructional strategies. Based on previous data indicating that
students faced difficulties in acquiring prior linguistic knowledge, the teacher sought an
alternative approach suited to the students’ age. Based on Figure 4 and verification through
teacher interviews, the details of the lesson plan are as follows (see Figure 5).

Musical method students repeat the song

teacher distributes Student Works listening activity

check the results reading and pronunciation skills

Figure 5. Learning flow
The learning activities begin with the introduction of vocabulary (mufradat) related to the
theme of sports (<=L ) using a musical method. The teacher and students sing the
vocabulary together using the melody of a widely known children’s song, "If You’re Happy
and You Know It, Clap Your Hands." This song is used to create an enjoyable learning
atmosphere and to facilitate vocabulary memorization through repetition and familiar musical
patterns (Bestandani, 2024).
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Next, the teacher invites the students to repeat and sing the vocabulary (mufradat)
they have learned. This repetition is intended to strengthen the students’ memory and help
them pronounce the vocabulary correctly, following the example provided by the teacher.
After the repetition session, the teacher distributes Student Worksheets (Lembar Kerja
Peserta Didik or LKPD) containing a list of sports-themed vocabulary. Students are
instructed to complete the worksheet based on a listening activity that will follow. The
teacher then reads each vocabulary word in Arabic that was previously introduced. Students
are asked to mark (check off) the vocabulary words they hear on their respective worksheets.
After all the vocabulary has been read aloud, the teacher continues the activity by calling
students one by one to the front of the class to verify their work. Each student is asked to read
two vocabulary words they checked as part of a formative assessment of their reading and
pronunciation skills.

To conclude the lesson, the teacher divides the students into two groups to participate
in a language game activity. In this game, each group is tasked with identifying the correct
vocabulary word based on a whispered clue provided by the teacher. The aim of this activity
is to train the students' memory, accuracy, and collaboration (Le et al., 2018) in the context of
actively and participatively learning Arabic vocabulary.

Discussion

The concept of knowledge to be taught refers to knowledge that is explicitly designed
to be taught (Jamilah et al., 2020), including content, skills, and cognitive strategies that
students need to master. In the context of the Riyadhah (“=LY) material, the content
presented in the form of text without translation or images does not explicitly facilitate
students' initial understanding of the concepts and meanings in the text. When students lack a
strong vocabulary foundation, the knowledge intended to be taught becomes inaccessible to
them independently. In other words, the knowledge to be taught (i.e., linguistic knowledge
and text meaning) fails to be effectively delivered.

To address this, when designing knowledge to be taught, teachers can provide
scaffolding (Taber, 2018) such as visual glossaries (Lee & Lee, 2015), contextual illustration
(Jubhari et al., 2022), or explicit cues (Yang & Wang, 2015) so that students can gradually
construct meaning that is not presented in the textbook. The researcher refers to this as a
didactic difficulty (Pauji et al., 2023), eaning an obstacle that arises not from students’
shortcomings, but from the way the material is designed and presented, which does not
sufficiently support student understanding.

The types of tasks presented in the research findings can be associated with
Assessment for Learning (AfL) (Taras, 2010; Schellekens et al., 2021), an assessment
approach focused on student development through constructive feedback during the learning
process. The instruction to "read together with friends" does not effectively direct students
toward phonological practice, such as mimicking the teacher or individually re-reading the
text. The teacher carries an additional responsibility: bridging the material presented in the
textbook. Within the AfLL framework, teachers can observe how students read, evaluate the
effectiveness of the strategy, and adjust instructions to truly support learning objectives this is
reflected in the learning stages planned by the teacher.

In the context of knowledge to be taught for this material, which involves images
representing types of sports without textual labels, AfL plays a vital role in helping students
build connections between visual experiences and linguistic knowledge—provided that
students already possess relevant visual experiences and linguistic vocabulary knowledge.
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First, AfL encourages teachers to observe how students think (Mumm et al., 2016)
and tackle the challenge of understanding abstract concepts, thereby helping to prevent
learning obstacles. Here, assessment focuses on students’ thought processes, not just their
final answers. Teachers can provide feedback that helps students understand how to
strengthen associations between images and vocabulary. The material is adapted to the
students’ cognitive and linguistic development, for instance, by providing support such as
contextual translation, illustrations, or teacher explanations to break down abstract concepts.
The step of understanding vocabulary through singing becomes a strategic learning method
given the cognitive development of third-grade MI students, who are typically 9—10 years old
memorizing vocabulary is not perceived as a burden but instead enjoyed by students.

Second, AfL provides continuous feedback throughout the learning process, which
helps students identify their strengths and weaknesses in associating images with vocabulary.
This type of assessment does not focus solely on final outcomes, but on progress made
throughout the task, enabling students to improve their understanding of the Arabic
vocabulary being learned.

Based on the results and discussion, this research has practical implications:
instructional guidance, such as "read together," needs to be more explicit and technical, for
example, "slowly mimic the teacher’s reading" or '"reread individually with phonetic
correction." These findings open opportunities for further exploration into how teacher-
student verbal interactions and instructional strategies affect vocabulary understanding and
reading techniques in Arabic text-based learning. Theoretically, in the context of knowledge
to be taught (Junaeti et al., 2023), instructional design must accommodate students’ cultural
and linguistic contexts and avoid the assumption that all students can derive meaning solely
from texts in the target language.

Conclusion

The riyadhah material, structured in textual and visual forms, inherently contains rich
linguistic meaning. However, the transposition process from academic knowledge (Arabic
language content) to knowledge to be taught has not fully considered the linguistic and
cognitive readiness of third-grade students. The presentation of text without translation and
visuals without labels results in a gap in meaning-making, especially in understanding
abstract concepts and new vocabulary. The assessment results identified learning barriers
faced by students in the Qiraah (reading) skill material. In this context, internal didactic
transposition defined as the transformation of theoretical material into teaching practice plays
a crucial role in aligning instructional content with students’ needs and learning objectives.
The process of internal transposition in Qiraah instruction positively impacts students’
reading skills, especially when teaching materials are adapted contextually and made relevant
to the students’ proficiency levels.

The didactic transposition process is not only intended to simplify material for
teaching purposes but also serves as a framework for implementing Assessment for Learning
(AfL). Teachers can use transposition as a tool to identify how well the material is understood
by students and how they respond to the forms of knowledge representation provided.
Adjusting teaching strategies based on observation and interaction is a concrete form of AfL
in practice.

Recommendation
This study offers recommendations for the design of instructional materials and contextual
assessment strategies for theme-based content (such as riyadhah and other themes found in
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textbooks). Here are concrete operational follow up recommendations for Arabic language
teachers and curriculum developers based on the study’s findings: develop lesson units based
on specific themes (e.g., riyadah sports) using vocabulary that is relevant to students' daily
lives and create materials with scaffolding levels (basic—intermediate—advanced) based on
student proficiency.
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